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The millions of young adult African-Americans, 
who, as change agents, will impact positive 
transformational African-American 
imageries on television. 
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The purpose of the study was to determine the possible 
influence of particular television imageries of African- 
Americans on the self-perceptions of selected young adult 
African-Americans, ages eighteen to twenty-five. The focus 
of the study was on specific aspects of self that are 
addressed by particular television imageries of African- 
Americans and the possible influences that particular 
television imageries have on self-perceptions of selected 
young adult African-Americans. 
For the design of the study, a qualitative 
methodology was deemed most useful. Three African-American 
judges participated in the study: a social psychologist, 
an anthropologist, and a psychiatrist. The judges were 
asked to identify and analyze the positive and/or negative 
imageries that they thought may influence the self-concept 
of African-American young adults. Thus, the judges 
provided data for the study. 
vm 
Additionally, in-depth interviewing was determined to 
be the most useful method for gathering data from ten young 
adult African-Americans. The interview sessions included 
the viewing of nineteen episodes of a popular television 
show featuring African-American actors/actresses. After¬ 
wards, the interviewees were asked to express their 
perceptions of the African-American television imageries. 
Profiles of the interviewees were established from a 
personal history form, and data from the interviews were 
analyzed. 
The judges' data explain that the television images 
are likely to have negative influences on self-perceptions 
of the young African-American viewers. Moreover, the 
judges overwhelmingly agreed that degrading stereotypes are 
the major likely influences on self. 
Thirty hours of interviews with ten African-American 
adults revealed that the subjects differed in their per¬ 
ceptions of the possible influence of the television 
programming on their self-perceptions. Although differences 
in perceptions existed, only one respondent perceived all 
television episodes to have negative influences, except for 
the hybrids. Many of the episodes were viewed as having 
the potential for positive and negative influences. The 
judges perceived the television imageries to be negative. 
Yet the young African-Americans who were interviewed tended 
to see the same imagery as being positive. This difference 
IX 
in perception among different generations of African- 
Americans may be attributed to thoughts about humor and 
ridicule. Also, the limited life experiences of those 
being interviewed may influence their critical conscious¬ 
ness and thus contribute to the tendency to be more 
tolerant of the possible negative impact the images may 
have on their views of themselves. 
The television industry must join the effort to make 
education a more positive and powerful means for equality 
in our democracy. 
x 
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Statement of the Problem 
In 1620, the welfare program for America's controlling 
strata was established, and the enslavement of millions of 
African people would take place for the next two centuries. 
Africans soon became the commodities and unpaid laborers 
for the Portuguese, Spanish, British, Dutch, French, and a 
few other European groups of people (Ebony Magazine Editors, 
1971). Now, at the end of the twentieth century, many of 
America's estimated thirty million African-blooded people 
are still functioning as commodities and as cheap labor for 
the controlling strata. Many African-Americans are low- 
paid builders, bridge builders, factory workers, garment 
workers, domestic workers, agricultural laborers, janitors, 
and soldiers for the American descendants of the Portuguese, 
Spanish, British, Dutch, French, and other European- 
Americans. 
However, as African-Americans are trying to form 
coalitions and strategize offensive tactics to gain and 
maintain their civil rights, the controlling strata are 
increasingly replacing the low-paid African-American 
laborers with Central American, Asian, South American, and 
Eastern European low-paid laborers. Thus, the formerly 
1 
2 
low-paid African-American worker becomes unemployed, 
poorer, and more powerless. 
Throughout the history of America, the controlling 
strata created and encouraged a growing gap between them¬ 
selves and the citizenry of African ancestry. Exclusionary 
practices relating to health, employment, housing, and 
education for African-Americans permeate throughout 
American society. A major mark of discrimination, in fact, 
the purpose of discrimination, is to keep the African- 
American populace far away from the benefits of health, 
housing, education, and the anticipation of a better life. 
This behavior by the controlling strata is the poverty of 
unselfishness. Greed makes the controlling strata the 
dollar beneficiaries of what are presently their welfare 
programs: the numerous lucrative military and corporate 
umbrella entities and their respective subsidiaries. 
Yet, there is another poverty—the poverty of the 
truth relative to distortions that exist in the midst of 
millions of television and other media pictures—which 
frequently characterize African-Americans. Even Webster1s 
Dictionary (1976) defines black as "soiled with dirt; 
dirty; outrageously wicked; deserving unmitigated con¬ 
demnation; expressing or indicating disgrace, dishonor, 
discredit, or guilt; and dark in comparison to the average 
complexion of a group." Additionally, the controlling 
strata have instituted and propagandized words to describe 
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and apply to African-Americans. Terms such as out-group, 
minority, third-world, disadvantaged, criminal, low-life, 
poor, drugs, and incarceration seem to persist. Unfortu¬ 
nately, some African-Americans are using these words to 
convey their self-images to others. 
The practices of media distortion may affect the self¬ 
esteem of young African-Americans in negative ways. 
Self-image and self-esteem are related to perceptions of 
one's group (Norton, 1983). If one has a low level of 
self-esteem, then one will not likely succeed; one will not 
likely self-actualize or self-affirm. Hence, one may not 
become self-empowered. 
There has been a systematic exclusion of positive 
images of African-Americans in mainstream art, radio, school 
textbooks, newspapers, history books, magazines, television, 
movies, videos, and other forms of media. If African- 
Americans do not self-define, then they are being described 
too often by "others" through "others" perceptions. Being 
only described by "others" can be ubiquitously destructive 
for African-Americans or any people. 
John Henry Clarke (1990) , Professor Emeritus of 
African Studies, noted that: 
African people can have a Golden Age or another 
Age of Continued Despair depending on how they 
view themselves in relationship to the totality 
of history and its ironies. The cruelest thing 
slavery and colonialism did to the Africans was 
to destroy their memory of what they were before 
foreign contact. 
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Dr. Clarke's statement elicits a crucial question: 
If African-Americans do not know their history because of 
distortions and exclusions of African-American history in 
America's history books and other forms of media, then how 
can African-Americans define themselves? 
Despite the controlling strata's practices of health, 
political, social, historical, and educational exclusion, 
African-Americans have managed to achieve many victories. 
Despite the powers that move against them, many African- 
Americans have accomplished the arduous feat of forcing 
the controlling strata to include egalitarian principles by 
amendments to America's Constitution. After all, the 
writers of the Constitution excluded America's African- 
blooded people from the pages of the Constitution. Through 
marches and protests, African-Americans have incessantly 
reminded the American citizenry of the principles of a true 
democratic society and the meaning of humanitarianism. 
One of the controlling strata's most powerful tools 
that markets imageries and definitions of African-Americans 
is television. It is estimated that ninety-eight percent 
of American homes have television sets. Thus, the 
imageries that are perpetuated on television are likely to 
be powerful and persuasive for all viewers. O'Connor (1991) 
stated: 
Television is a business and must be concerned 
with turning a profit. But television is no 
ordinary business. Its very prevalence in the 
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lives of most citizens makes the medium the 
dominant force of society. Anyone who has ever 
watched television with a child knows firsthand 
how frighteningly influential the small screen 
can be in suggesting not only what to buy but 
also how to behave and speak and, indeed, what 
to think. 
To understand the power of television, one must be knowl¬ 
edgeable about the entities that control television 
programming. Lee and Solomon (1990) wrote: 
TV affects the thinking and behavior of more 
people in our society than any other information 
technology. . . . The major TV networks, which 
continue to capture the lion's share of viewers 
and revenue, have also succumbed to the forces 
of merger and consolidation. In the mid-1980s, 
as a result of eased ownership, rules drafted 
by Reagan's FCC, the Big Three came under new 
management even less interested in creative 
broadcasting than in harnessing the bottom line. 
ABC fell to Cap Cities, a wealthy but unimpres¬ 
sive news chain. Shortly thereafter. General 
Electric, a leading military contractor and 
union buster, gobbled up NBC. Lawrence Tisch, 
a hardnosed hotel and tobacco tycoon, grabbed 
the reins at CBS after it barely survived a 
couple of hostile takeover attempts. With few 
exceptions, cable TV serves up imitative pro¬ 
gramming hardly different from the major 
networks. Most cable systems are owned by 
companies that already control other media. 
The parent firms of ABC and NBC, for example, 
have big investments in cable. 
Since so few entities own and control the television indus¬ 
try, these entities may have a monopoly on socializing and 
conditioning human perceptions. If this socialization is 
distorted, it then becomes a powerful tool for perpetuating 
negative images of African-Americans. 
In television, as in all forms of media, most African- 
Americans do not control the content, the acting, nor the 
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productions of their work. Again, African-Americans are 
being defined by others. African-Americans' imageries are 
developed by the hegemonic strata within the television 
industry (Dates, 1990). This television hegemonic strata 
consist of network executives, parent entities of the 
television networks, sponsors, writers, and producers. 
They are responsible for the formulation of television 
African-American imageries. Moreover, the researcher has 
been privy to African-American producers, writers, and 
directors being encouraged by the television hegemonic 
strata to develop and film stereotypical African-American 
imageries. 
According to Bogle (1988) , African-American imageries 
are mostly negative. Viewing of imageries on television 
might be the result of imagery marketing. Television's 
hegemonic strata have possibly influenced the self¬ 
perceptions of African-Americans, particularly African- 
American young adults. 
In September, 1991, the National Association for the 
Advancement of Colored People (N.A.A.C.P.) issued a report 
charging the film industry with "nepotism, croneyism, and 
racial discrimination." Additionally, the N.A.A.C.P. 
stated, "Our report unhappily discloses that African- 
Americans are underrepresented in each and every aspect of 
the industry" (Robinson, 1991). The report prompted the 
N.A.A.C.P.'s director, Benjamin Hooks, to state in 
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The Times (1991): "We may withdraw our enthusiasm for 
watching certain T.V. shows or movies. . . . These decision 
makers control the images of Blacks projected on the 
screen." 
Increased involvement of African-Americans in tele¬ 
vision programming may result in a more accurate portrayal 
of African-American imageries. The African-Americans would 
be defining themselves for others. These imageries can 
reflect the diversity of attitudes, values, personalities, 
physical features, economics, education, politics, religion, 
and familial, social conditions in the African-American 
communities. Perhaps, the commonly portrayed imageries of 
African-American criminals, buffoons, illiterates, 
powerlessness and pathological families would be eradicated 
rather than inappropriately reinforced. Further, perhaps 
African-American viewers would feel self-empowered after 
viewing positive imageries of themselves. 
If television's negative African-American imageries 
override the minds of African-Americans, then possibly those 
imageries can be the design for negative self-perceptions. 
If so, the impact of television on how African-American 
young adults view themselves can be ubiquitously destructive 
relative to self-image and self-esteem. Additionally, if 
African-Americans distinguish themselves as a group, there 
are positive implications applicable to television imageries 
for African-Americans that deserve attention. 
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The African-American young adult viewer may attribute 
the stereotypical characteristics of television's African- 
American imageries to himself or herself because many 
people of the same group are perceived as having the same 
characteristics; that is, to look, think, and behave 
homogeneously. Erikson (1968) stated that the self is a 
combination of perceptions, attitudes, and personality 
that are essential components for a person's identity and 
behavior. The controlling strata uphold their dominant 
positions by instituting the subservient stations of 
other groups (Bagley, Verma, Mallick, & Young, 1979). To 
institute the subservient stations or positions of 
African-Americans, the controlling strata must damage the 
self-image of African-Americans. One's positive identity 
and self-image are vital fundamentals for constructive 
self-esteem and cognitive development (Rosenberg & Simmon, 
1972). Without self-esteem, what does one have? Clark 
and Clark (1950) stated: "It is clear that the Negro 
child by age five is aware of the fact that to be colored 
in contemporary American society is a mark of inferior 
status." 
Again, one of the most invincible media tools is 
television. Mander (1978) stated: "Seeing is believing. 
Like many an axiom, this one is literally true. Only since 
the ascendancy of the media has this been opened to ques¬ 
tion. Throughout the hundreds of thousands of generations 
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of human existence, whatever we saw with our eyes was 
concrete and reliable. Experience was directly between us 
and the environment. Non-mediated. Non-processed. Not 
altered by other humans. The question of what is real and 
unreal is itself a new one, abstract and impossible to 
understand. The natural evolutionary design is for humans 
to see all things as real, since the things that we see 
have always been real." 
According to the Nielsen Media Research television 
reports, during the months of November, 1989; February, 
1990; May, 1990; and July, 1990, African-Americans viewed 
more television than "all other" households with few 
exceptions (see Appendix A for data about hours of tele¬ 
vision usage). In short, because African-American young 
adults view numerous hours of television, the television 
imageries of African-Americans may affect African-American 
young adults' impression of self which may impede their 
ability to realize their personal and academic potential 
in American society. 
Purpose of the Study 
The purpose of this study is to determine the possible 
influence of particular television imageries about African- 
Americans on the self-perceptions of selected young adult 
African-Americans, ages eighteen to twenty-five. 
10 
Specifically, two research questions guide this investiga¬ 
tion : 
• What specific aspects of self are addressed 
by particular television imageries of 
African-Americans? 
• What possible influences do particular tele¬ 
vision imageries have on self-perceptions of 
selected young adult African-Americans? 
Definition of Terms 
The following definitions of five essential terms give 
direction to the study: 
Young Adults: A young adult is a person who is 
between the ages of eighteen and twenty-five. A young 
adult's self-image may be tenuous and easily influenced 
because of his or her youth and immatureness relative to 
life's experiences. 
Self-Perception: Self-perception is an awareness, 
cognizance, understanding, and recognition of self. Posi¬ 
tive or negative feelings can stem from one's self¬ 
perceptions (Syngg & Coombs, 1949). Self-perceptions 
create significant consequences that correlate with the 
individual's behavior and enables a human to perceive and 
control his or her surroundings (Bagley, Verma, Mallick, & 
Young, 197 9) . 
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Television Imagery: Television programs are varied; 
they incorporate news coverages, commercials, comedies, 
dramas, music videos, and soap operas. Television 
imageries may embody misperceptions of people that generate 
prejudice, homogeneous groups and, consequently, a sus¬ 
tainment of America's controlling strata. Television 
imagery is perpetuated through episodic television pro¬ 
grams . 
Negative Imagery: Negative imagery is stereotypical 
imagery of a group of people which may induce a loss of 
self-esteem and a feeling of inferiority. Negative imagery 
propagandizes the "differences" in groups who are outside 
of the controlling strata. Negative imagery may create 
negative perceptual stereotypical self-attributions. These 
self-attributions are inclusive of values, attitudes, 
behaviors, and standards (Van Dijk, 1987). 
Television Hegemonic Strata: The television hegemonic 
strata are comprised of the Federal Communications 
Commission, the U. S. Senate communications committees, 
the parent entities that own the television networks and 
cable systems, network and cable executives, producers, 
writers, and sponsors. Those entities are responsible for 
instituting laws that are applicable to television program¬ 
ming and for dominating and fabricating television 
imageries. 
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Significance of the Study 
This study is important because of the following four 
reasons. First, learning is connected to perception. 
Also, there may be an equivalence between young adult 
African-Americans' perceptions and their realities. What 
humans see, what they interpret, and what they sense become 
the largest sensory, cognitive body of information humans 
deal with. The cognitive process is imbedded in how humans 
see it, how humans imitate it; if one sees it, one's per¬ 
ceptions of it may be one's reality. 
One can assume that positive or negative feelings 
stem from one's self-perceptions (Syngg & Coombs, 1949). 
The self is the basis for a perception of others. The 
self's perceptions create significant consequences that 
correlate with the individual's behavior (Bagley, Verma, 
Mallick, & Young, 1979) . Perceptions are cognitive 
responses to bodies of information and attitudes that 
are formed based on the perceptions of an object 
(Cacioppo, Harkins, & Petty, 1981). Finally, there are 
perceptions that create "out-group" discriminations and 
stereotypes. "Out-groups" are perceived to have 
"differences" that are saliently unlike the characteristics 
of the "in-group" (Howard & Rothbart, 1980). These 
"differences" relate to race, sex, skin color, hair, eco¬ 
nomic status, etc. 
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Second, television is a multi-dimensional auditory 
and visual tool that reaches multi-millions of people at 
any given time (Lee & Solomon, 1990) . Television may be 
used as a tool for negative imagery marketing. If so, this 
means that the television hegemonic strata may be purposely 
constructing realities and cultivating negative self-images 
and perceptions of African-Americans. Hawkins and Pingree 
(1980) noted: "If cultivation results from learning 
specific symbolic messages heavily repeated in programming, 
then those content types where the messages are clearest 
and most common should be the best predictors of television 
bias." Research shows that television imageries of 
African-Americans are repetitive and clearly commonly 
stereotypically negative (Sutton, 1989). Additionally, the 
imageries are controlled and constructed by television's 
hegemonic strata (Dates, 1990). The present study is 
significant because it will contribute to greater under¬ 
standing of how television imageries may impact perceptions 
of young African-American adults. 
Third, what a person "finally believes and perceives is 
the important thing" (Allport, 1954). The more often a 
person sees a portrayal, the more the person may believe 
the portrayal. Frequent stereotypical depictions are cul¬ 
tural dissonants which may create cognitive dissonances 
amongst African-Americans. If so, these cognitive disso¬ 
nances may be equated with negative African-American 
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television imageries. Because intergroup perceptions are 
referenced to similarity of self (Wilder, 1981), what 
African-American young adults believe, relative to seeing 
African-American television imageries, may have implications 
for self-esteem. This is another reason the present study 
is important. 
Fourth, educators can train and educate African- 
American students to counter predominantly negative 
African-American imageries. Educators have a responsibility 
to provide quality education on equal terms for African- 
Americans. This equality in education will empower 
African-Americans to counter predominantly negative 
African-American television imageries. Educators have a 
responsibility to be honest with themselves about their 
perceptions and whether they are conveying negative percep¬ 
tions and beliefs to their students. The present study is 
significant because it will help educators think even more 
carefully about their responsibilities to all children and 
young people. 
As a result of this study, the researcher hopes to gain 
information on how education can aid in the empowerment of 
African-American young adults. If there are cognitive 
dissonances amongst African-American young adults that 
relate to negative television images, education may empower 
African-American young adults to self-define their percep¬ 
tions. Ultimately, this self-empowerment should foster 
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self-esteem for those who have for too long viewed them¬ 
selves as defined by others. 
Limitations of the Study 
This study does not address all variables that impact 
on young adult African-Americans. Rather, it considers one 
major source of influence, which is television. Although 
television is an important and common source in our culture, 
this study does not consider all television imageries that 
may influence self-perceptions of African-Americans. 
Furthermore, the present study does not consider the tele¬ 
vision imageries that are exclusive of African-Americans. 
Finally, the film episodes used for the present study are 
extracted from one comedic television program. Inferences 
from the results of this research may be used to design 
further research. However, no generalizations should be 
made from this study about all African-American young 
adults. The generalizations should not go beyond the 
individuals participating in the present research. 
Organization of the Study 
The dissertation consists of five chapters. Chapter I 
includes the statement of the problem, purpose of the 
study, definition of terms, significance of the study, and 
limitations of the study. 
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Chapter II provides the conceptual base for the 
research. It consists of a review of literature that 
centers on two parts. First, the influence of perception 
on human behavior is considered. Second, the possible 
impact of television images on how individuals view them¬ 
selves is reviewed. 
Chapter III discusses the design of the study. The 
procedures for instrumentation and data collection as they 
relate to two specific research questions are included. 
Chapter IV centers on analysis of the data and 
interpretation of the findings as they relate to the two 
major research questions that guide the investigation. 
Chapter V includes a summary of the study, suggestions 
for further research, and recommendations for action to 
improve the educational intentions of television programs 
about African-Americans. 
CHAPTER II 
REVIEW OF THE LITERATURE 
The review of literature constitutes a conceptual base 
for this study. Specifically, the review of related 
research consists of two parts. First, the influence of 
perception on human behavior was considered. This part of 
the review establishes why it is crucial to consider 
perceptions of individuals as a powerful force for 
determining how one thinks, feels, or acts. Second, the 
impact of television images on how individuals view them¬ 
selves was reviewed. This part of the review sets forth the 
possibility that young adult African-American's views of 
themselves may result, in part, from African-American images 
they see on television (see the Bibliography, which is 
organized according to the two parts of the review of 
literature and references from other chapters). 
Influence of Perception on 
Human Behavior 
Perception is the act of taking possession; 
obtaining, receiving, perceiving a mental image; 
awareness of the elements of environment through 
physical sensation; reaction to sensory color 
stimulus; physical sensation as interpreted in 
the light of experience; the integration of 
sensory impressions of events in the external 
world by a conscious organism, especially as a 
function of non-conscious experience derived 
from past experience and serving as a basis for 
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or as verified by further meaningful motivated 
action. (Webster's Third New International 
Dictionary, 1976) 
As referenced in Chapter I, what humans see, what they 
interpret, and what they sense becomes blended with one 
cognitive act (Allport, 1954) . Perceptions are structured 
by the categories humans use to make sense of the world, 
which are characterized as cognitive functioning; that is, 
humans' perceptions of what they see may be their reality. 
According to Fishbein and Ajzen (1981) , cognitive 
functioning is divided into three categories: affect, 
cognition, and conation. Affect is having positive or 
negative feelings; cognition associates positive or nega¬ 
tive feelings; and conation is behaving positively or 
negatively. One might like or dislike a rose; one might 
feel loving when one sees a rose; one might be loving when 
one sees a rose. Summarily, Fishbein and Ajzen theorized 
that an individual's behavior is "determined by the 
individual's attitude toward performing the behavior." 
Perception is interconnected with attitude, self¬ 
esteem, prejudice, behavior, and values. The perceiver's 
attitude defines what someone is and what someone is not 
(Sherif & Sherif, 1967). Perceptions, the reality, is in 
"the eyes and mind of the beholder" (Snyder, Tanke, & 
Berscheid, 1977). 
Individuals may have different styles of inter¬ 
action for those whom they perceive to be 
physically attractive and for those whom they 
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consider unattractive. Considerable evidence 
suggests that attractive persons are assumed to 
possess more socially desirable personality 
traits and are expected to lead better lives 
than their unattractive counterparts. Attractive 
persons are perceived to have virtually every 
character trait that is socially desirable to the 
perceiver. Physically attractive people, for 
example, were perceived to be more sexually warm 
and responsive, sensitive, kind, interesting, 
strong, poised, modest, sociable, and outgoing 
than persons of lesser physical attractiveness. 
(Bersheid & Walster, 1974) 
As stated in Chapter I, intergroup perception is 
referenced to similarity of self and the consequent; the 
attitude is referenced to one's group and an outside group 
(Wilder, 1981). One's group is "we" and out-groups are 
"they". (Note: The researcher believes that humans have 
descriptive perceptions of what are in-groups and out¬ 
groups; therefore, there are perceived in-groups and 
perceived out-groups. However, to eliminate redundancy 
pertinent to the word perceived, the researcher will use 
the words "in-group" and "out-group" throughout this 
chapter.) 
There are perception components that create out-group 
discriminations, stereotypes, and reinforce intergroup 
superior attitudes (Taylor, Fiske, Etcoff, & Ruderman, 
1978). Because of group solidarity, in-groups contrast the 
similarities within their groups to the dissimilarities of 
the out-groups (Tajfel & Wilkes, 1963). Again, these 
dissimilarities relate to race, sex, skin color, hair, 
economic status, etc. Likewise, Taylor (1981) says: 
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1. People use physical and social discrimina¬ 
tors, such as race and sex, as a way of 
categorizing information about them. 
2. As a result of this categorization process, 
within group differences become minimized 
and between group differences become 
exaggerated (e.g.. Blacks are seen as 
similar to each other and different from 
Whites). 
3. Categorization results from a learning 
process and as one becomes more familiar 
with a given social group, categories of 
sub-types will develop. This process will, 
in turn, lead to a more highly differen¬ 
tiated set of stereotypes for that social 
group. These stereotypes will reflect, in 
part, the discriminating cue (i.e., kernel 
of truth) that is used as the basis of sub¬ 
categorization. 
Granberg's (1984) balance theory emphasizes that 
in-groups attribute similar attitudes and beliefs to their 
groups and "exaggerate the differences between their atti¬ 
tudes and the predominant view in an out-group." This 
convinces oneself that one's group is superior to another. 
On the other hand, Granberg's functional theory "holds that 
people develop, retain, and alter attitudes for value- 
expressive, ego-defensive knowledge, and social-adjustment 
purposes." In other words, the controlling group says that 
"others" like things the way they are. He goes on to state 
an example of his functional theory: 
It is only a small step to suppose that the 
impression people form of where others stand 
on a given issue can also serve a social adjust¬ 
ment function. Denying that Blacks in South 
Africa prefer a one-person, one vote situation 
may serve the short-term political purposes of a 
member of the dominant group. It was often 
21 
observed that many southern Whites in the 
United States in the 1950s claimed that the 
Blacks in their area liked things the way they 
were. (Similar claims were made about the 
attitudes of slaves in an earlier era.) 
. . . Assimilating the views of an out-group on 
the matter of segregation-desegregation may have 
the adjustment functioning of rationalizing or 
buttressing one's preference in regard to chang¬ 
ing or maintaining the status quo. 
Again, in relationship to perception and cognitive 
functioning, humans categorize objects to simplify their 
environments. These categorizations affect humans' atti¬ 
tudes and behavior toward the objects (Wilder, 1981). To 
achieve attitudinal changes, the self-perception must be 
changed. Despite the difficulties, this might be accom¬ 
plished by "a reorientation and change in roles, behaviors, 
values, and attitudes" (Bagley, Verma, Mallick, & Young, 
1979). When humans categorize to make sense of their 
environment, they are forming or defining their perceptions 
or realities (Kelly, 1955). But some categorizations of 
realities or perceptions might be concocted to sustain the 
in-group's or controlling strata's hold on power. Although 
in-groups perceive out-groups to be "different", the 
in-groups perceive themselves, as members, to be heteroge¬ 
nous and the out-groups' members to be homogeneous. That 
is, in-group members can have diversified personalities, 
life's experiences, etc. Out-group members are given 
negative attributions by the in-group and the perceived 
diversification of out-groups has been diminished (Tajfel, 
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1981). Examples of negative attributions are: lazy, 
insignificant, criminal, unclean, ignorant, etc. Moreover, 
it may be possible that people perceive themselves to be 
out-group members, thereby attributing negative attribu¬ 
tions to themselves. 
Hamilton and Rose (1980) said: 
Stereotypic judgements can be viewed as express¬ 
ing the perceiver's belief regarding a 
correlational relationship between two variables, 
one having to do with group membership and the 
other being a psychological attribute. Thus, 
for example, the statement 'Blacks are lazy' 
does not mean that 'Blacks, just like everyone 
else, are lazy'; rather, it states a relation¬ 
ship between blackness and laziness that by 
implication includes the assertion that non¬ 
blackness is associated with lesser degrees of 
laziness. . . . Given some stereotypic expecta¬ 
tion about a group, the processing of information 
about members of that group would be biased. 
. . . The result for the perceiver would be a 
subjective confirmation of his or her stereo¬ 
typic expectation in which blackness would be 
seen as related to laziness, even though no 
such relationship existed in the information to 
which the person would maintain the perceiver's 
perception of the 'validity' of the stereotypic 
belief and thereby make it resistant to change. 
Self-image and self-esteem are related to perceptions 
of one's group (Norton, 1983). Beliefs relating to out¬ 
groups that are inclusive of stereotypical differences, and 
how stereotypes affect someone's perceptions of an indi¬ 
vidual representative of another group, have been 
researched by Duncan (1976). Hamilton (1979) discussed the 
biased encoding of information relating to groups when he 
noted that most out-group members are easily identifiable 
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by salient characteristics, such as hair, skin color, 
facial features, etc. For instance, Poussaint (1974) 
noted: 
Black children, like all children, come into the 
world victims of factors over which they have no 
control. In the looking glass of White society, 
the supposedly undesirable physical image of 
'tar baby' ... is contrasted unfavorably with 
the valued model of 'Snow White' . . . white 
skin, straight hair, and aquiline features. 
Hamilton (1981) stated that humans tend to interpret 
information based on their preconceptions of groups. 
Predictably, many of these preconceptions are forms of 
prejudice. Prejudice is "a culturally predetermined, 
biased attitude toward or conception of a person or group" 
(Young & Mack, 1962) . Allport (1954) defined prejudice as 
"a hostile attitude toward a person who belongs to a 
group, simply because he belongs to that group, and is 
therefore presumed to have the objectionable qualities 
ascribed to the group." Furthermore, people may or may not 
think well of someone without a significant reason. For 
example, no one knows all Catholics, all Chinese, all 
African-Americans, all elderly people, etc. 
As well. Allport (1954) says: 
Negative attitude tends to express itself in 
action. Certain degrees of negative action are: 
Antilocution: Most people who have 
prejudices talk about them. With like- 
minded friends, occasionally with 




2. Avoidance: If the prejudice is more 
intense, it leads the individual to avoid 
members of the disliked group. 
3. Discrimination: Here the prejudiced person 
makes detrimental distinctions of an active 
sort. He undertakes to exclude all members 
of the group in question from certain types 
of employment, from residential housing, 
political rights, educational or recrea¬ 
tional opportunities, churches, hospitals, 
or from some other social privileges. 
4. Physical Attack: Under conditions of 
heightened emotion, prejudice may lead to 
acts of violence or semiviolence. 
5. Extermination: Lynchings, pogroms, and 
massacres mark the ultimate degree of vio¬ 
lent expression of prejudice. 
People have a tendency to see and perceive people with 
a racial slant. These attitudinal perceptions can be 
reinforced through communications (Van Dijk, 1987). Van 
Dijk researched the efficacy of communications relating to 
prejudice to determine how in-groups "engage in conversa¬ 
tions about ethnic minority groups; and how the in-groups 
report to each other." Fishbein and Ajzen (1981) said, 
"Information is the essence of the persuasion process. 
Receivers are exposed to a persuasive communication in the 
hope that they will be influenced by the information it 
contains. The effectiveness of the message depends in 
large measure on the nature of this information." 
This communication upholds the principles of 
heterogeneity and similarities of the in-groups and the 
"differences" and homogeneity of the out-groups. 
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Furthermore, Van Dijk (1987) explained that prejudice is 
"a group attitude" that is a common property of the 
in-group; the out-groups are believed to be "different on 
any social dimension"; the "perceived ethnic differences of 
the out-group" are labelled "negatively" compared to the 
"values, interests, and norms of the in-group"; the "ethnic 
attitude is used in social context as the cognitive program 
for intergroup preception and interaction that is struc¬ 
turally favorable for the in-group. In this respect, 
ethnic prejudice is the cognitive foundation of racism." 
L. Barry proclaimed that "any perceivable difference is an 
opportunity for hierarchy, and human beings grab at the 
opportunity" (Rothstein, 19 91) . 
Attitudes and prejudiced behavior are interrelated; 
the attitude is the antecedent to the behavior. Attitudes 
are the bases for the categorizations of groups. Ehrlich 
(1973) found that persons who committed prejudiced 
aggression liked to find scapegoat groups that are vulnera¬ 
ble to attack. On the other hand, Ehrlich found that the 
in-groups often blame the out-groups for prejudiced 
aggression. There are numerous media reports, with pictures 
of the out-group members, who are cited for crimes that sus¬ 
tain the negative perceptions, attitudes, and beliefs 
relating to these biased reports. Moreover, the in-group 
rationalizes why it has to jail the out-group members by 
saying that it must protect the in-group from potential 
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out-group aggression. Mostly, the in-group members are 
perceived to be the likely victims of the out-groups. 
Because there is so much rejection of out-groups that 
stems from prejudice, there is the issue of self-esteem for 
out-group members. There appears to be an organized, 
consistent attempt to diminish the self-esteem of out¬ 
groups. Out-groups are usually defined by negative 
characterizations: African-Americans are criminals; 
Native-Americans are savages; Mexicans are lazy; Chinese 
people are sly. Webster's Dictionary (1976) defines red 
as an American Indian; redskin; (risking himself on a 
wearied horse in a country alive with Indians); subversive, 
revolutionary; communist. Yellow is defined as yellowed, 
shallow; having a yellow or mulatto complexion or skin; 
jaundiced, jealous; mean, dishonorable. As stated in 
Chapter I, black is defined a "soiled with dirt, dirty; 
outrageously wicked; deserving unmitigated condemnation; 
expressing or indicating disgrace, dishonor, discredited; 
or guilt, and dark in comparison to the average complexion 
of a group." Conversely, white is described as a color 
like that of new snow or clean milk; of the color white 
(well bleached linen is perfectly white); being of White 
ancestry either wholly unmixed with Negro blood or having 
a mixture of Negro blood less than specified in various 
statues of some statre in the United States; straight¬ 
forward and kindly; square dealing. 
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These statements of meaning are permeated throughout 
society. What schools, libraries, and homes do not have 
dictionaries? Perhaps these definitions are intended to 
counter and ruin the development of self-esteem of out¬ 
group members. 
Banks (1972) declared "Black children derive their 
conceptions of themselves largely from White society and 
their institutions" (see Figure 1). Furthermore, Dennis 
(1981) stated: 
According to Clark (1955, pp. 25-26), children's 
attitudes toward Blacks are determined chiefly 
'not by contact with Negroes but by contacts 
with prevailing attitudes toward Negroes.' Clark 
concludes that it is the idea of Blacks rather 
than any particular characteristics of Blacks 
that evokes hostility toward them. 
Allport (1954) believed that "the stereotype plays a promi¬ 
nent part in sharpening the perceptions prior to actions" 
(see Figure 2). The confirmation of stereotypes amplifies 
a human's belief in the stereotype (Gurwitz & Dodge, 1977). 
Conversely, Gurwitz and Dodge (1977) set forth that "it 
may be that when one person's behaviors are completely 
inconsistent with the stereotype, the disconfirming evi¬ 
dence becomes too salient to be discounted, resulting in a 
decreased use of the stereotype in making inferences about 
other group members." 
Moreover, Weber and Crocker (1983) state: 
Disconfirming information exhibited by unrepre¬ 
sentative members is used to create new sub- 













































































































































disconfirm the stereotype will potentially 
change stereotypes more because they are clearly 
disconfirming. . . . When information about many 
members was given (large sample condition), dis- 
confirming evidence changed stereotypes more 
when it was dispersed than when it was concen¬ 
trated. 
There is a differentiation between an attitude and a 
value. According to Rokeach (1973), an attitude "refers to 
an organization of several beliefs" and a value "refers to 
a single belief." Woodruff (1942) stated that "attitudes 
are functions of values." Humans have values; humans sense, 
perceive, experience, confirm, and react to their values. 
Values and needs are analogous with feelings of oughtness; 
"a wish to do it" (Rokeach, 1973) . Humans utilize values 
for self-realization. 
Values set the standards for ourselves (the self) to 
others (Goffman, 1959) and to pronounce an opinion about 
others, thereby influencing our beliefs about race. For 
example, Moynihan (1966, 1967), in his Moynihan Report, 
claimed that African-Americans' families are malfunctioning, 
inducing social ills, such as "unemployment, personality 
ills, poverty, etc." Additionally, Moynihan stated that 
African-Americans are a subculture that self-perpetuates 
a subculture of poverty, and the African-American people 
have "distinct attributes" of that subculture that are 
socialized through each generation of mercurial families. 
Rokeach (1973) tested Moynihan's report. Rokeach 
used equivalent groups of African-Americans and 
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White-Americans that transcended all economical and educa¬ 
tional classifications to determine what "differences" 
between the groups might materialize. He found that 
differences that evolved were relevant to "socioeconomic 
differences rather than race differences." Moreover, 
Rokeach found that the only value that was ostentatiously 
different between African-Americans and White-Americans was 
equality (see Table 1). He established that if the "socio¬ 
economic status is held constant, most of the value dif¬ 
ferences become minimal, with the exception of the 
differences concerning equality." 
Values are interconnected with perceptions; values are 
believed to be the interpretations of peoples' perceptions, 
attitudes, and behaviors. Rogers (1989) established that 
as an infant matures, he or she is persuaded by others to 
internalize others' values; e.g., parents, the church, 
radio, the printed word, or any visual forms of media. 
In conclusion, again, humans' perceptions are inter¬ 
twined with attitudes, self-esteem, prejudice, behavior, 
and values. Plus, perceptions, attitudes, self-esteem, 
prejudice, behavior, and values appear to be learned from 
others' influences or predominance. Therewith, the others' 
influences may sway how one thinks, feels, and/or acts. 
Can some of the influences be television imageries? 
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Table 1 
Terminal Value Composite Rank Orders for White 
and Black Americans Matched for 
Income and Education 
(N = 396) 
Value 
White 
(N = 198) 
Black 
(N = 196) 
A Comfortable Life 7 5 
An Exciting Life 18 18 
A Sense of Accomplishment 11 22 
A World of Beauty 15 16 
A World of Peace 1 1 
Equality 12 2 
Family Security 2 4 
Freedom 3 3 
Happiness 4 6 
Inner Harmony 13 12 
Mature Love 14 14 
National Security 9 13 
Pleasure 17 17 
Salvation 5 9 
Self-Respect 6 7 
Social Recognition 16 15 
True Friendship 8 10 
Wisdom 10 8 
From The Nature of Human Values by M. Rokeach, 1973 (New 
York: Free Press). 
Note: Rokeach described terminal values as being "self- 
centered or society-centered, intrapersonal or 
interpersonal in focus." The figures shown are the 
composite rank orders. 
The Impact of Television Images on 
How Individuals View Themselves 
In the early part of the twentieth century, imageries 
of African-Americans were developed by movie studios and/or 
producers, directors, and writers. What Hollywood asked 
for is what was designed for the public's entertainment. 
Later, many of these movies were oftentimes aired on 
television. 
Sinclair (1991) wrote: 
Hollywood was creating a lot of excitement in 
America. It was also an important vehicle for 
assorted messages. Hollywood producers learned 
early that people paid to see what they wanted to 
see, even if it was a fantasy. So loving darkies, 
sambos, hefty Black maids who smiled and cooked 
all day, lazy Blacks who were lucky to live on a 
plantation taking advantage of a doting benign 
master, if these images were no longer to be had 
in real life, they were to be had on the screen. 
And indeed were used to reinforce lost dominance. 
Because these imageries were/are established in the 
minds of American viewers, these imageries might be per¬ 
ceived as "real" representations of African-Americans. Are 
African-Americans' views of themselves reflective of these 
imageries (see Figures 3, 4, 5, 6, and 1)1 
To understand the possible impact of television 
imageries on humans' self-perceptions, the researcher will 
review Bogle's (1989) literature on the characters who were 
portrayed as the toms, coons, mulattoes, mammies, and bucks 
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The researcher's abbreviated definitions and quota¬ 
tions from Bogle's work relative to the aforementioned 
characters, some of the films depicting each character and 
studios and/or the producers that were responsible for the 
development of the characters, follows. (Note: Bogle used 
the words "colored", "Negro", and "Black" as they were used 
in "their proper historical context.") 
• The Tom. The Tom is a socially acceptable "Good 
Negro" character. Toms are chased, harassed, hounded, 
flogged, insulted, never turned against their White massas, 
and remained submissive, generous, and kind. Thus, they 
endear themselves to White audiences. 
In 1927, Universal Pictures filmed "Uncle Tom's Cabin", 
a story about a "good Christian slave." Universal Pictures 
promoted its "good colored star" with this release: 
James B. Lowe has made history. A history that 
reflects only credit to the Negro race not only 
because he has given the 'Uncle Tom' character a 
new slant, but because of his exemplary conduct 
with the Universal Company. They look upon Lowe 
at the Universal Studio as a living Black god. 
. . . Of the directors, critics, artists, and 
actors who have seen James Lowe work at the 
Studio, there are none who will not say he is the 
most suited of all men for the part of 'Tom'. 
Those who are religious say that a heavenly power 
brought him to Universal and all predict a most 
marvelous future and worldwide reputation for 
James B. Lowe. (Bogle, 1989, p. 6) 
• The Coon. The Coon is a "Black buffoon" who lacks 
the single-mindedness of the Tom. There are three types of 
the pickaninny, the pure Coon, and the Uncle Remus. Coons: 
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The "pickaninny" is a harmless Negro child whose eyes 
pop and whose hair stands on end with the least excitement. 
In 1922, Hal Roach produced a comedy series of short 
films, titled "Our Gang". "Our Gang" featured a pickaninny 
character named Farina. Farina had tightly twisted pigtails 
that stood up when he was frightened, and old patched 
gingham clothes. The "Our Gang" series was one of Roach's 
successful creations. 
Later, the "pure Coon" was developed. This character 
is unreliable, crazy, lazy, a subhuman creature who does 
nothing but eat watermelons, steals chickens, and butches 
the English language. The pure Coon was blatantly the most 
degrading of Black stereotypes. 
In the 1930s, the pure Coon character was fabricated 
by Fox Pictures. Stepin Fetchit, the character actor, 
became the most successful Black actor working in Hollywood 
in the 1930s. He was hired to popularize the pure Coon 
character. 
In the 1930s, Fetchit was teamed in four films with 
Will Rogers, a famous White actor. Fetchit was cast as an 
inarticulate, backward handyman for Will Rogers. 
Throughout these films, the Stepin Fetchit cowered, 
shuffled, and/or rendered himself almost unintelligible. 
Usually, he was demeaned and racially degraded. For example, 
in "David Harum", he is traded to Will Rogers along with a 
horse. 
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"Uncle Remus" is harmless, congenial, quaint, and 
naive. He is satisfied with the system and his place in it. 
In 1936, Warner Brothers filmed "The Green Pastures", 
which turned out to be one of the most successful movies 
about Negroes of all time. "The Green Pastures" was 
inclusive of the Toms, Coons, Uncle Remus, and mammy 
characters. This movie utilized so-called Negro 
colloquialisms. "Beine de Lawd ain't no bed of roses," 
moans the heavenly host. "Now you heared me. You want me 
to fly up there and slap you down?" Ultimately, "The 
Green Pastures" became a perpetual negro holiday, one 
everlasting weekend fish fry. 
• The Mulatto. The mulatto is likeable and sympa¬ 
thetic only because she is half White. The audience is led 
to believe that the mulatto's life could have been produc¬ 
tive and happy if she were not a victim of a divided racial 
inheritance. 
In 1949, Twentieth Century Fox Studio produced 
"Pinky", a story about the tragic mulatto. Pinky, who had 
been passing for White in the North, had decided to 
sacrifice personal happiness by remaining with "her people" 
in the South. 
• The Mammy. The mammy is closely related to the 
comic Coons; however, the mammy is distinguished by her sex 
and her fierce independence. She is usually big, fat, and 
cantankerous. 
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Mammy's offshoot is the Aunt Jemima. Conversely, 
Aunt Jemimas are sweet, good-tempered, and blessed with 
religion. 
In 1939, David 0. Selznick produced "Gone With The 
Wind", featuring a faithful, enslaved mammy as one of the 
primary movie characters. True to the studio's fabricated 
mammy characterizations. Mammy (this film character's name) 
is big, fat, and fiercely independent. She berates anyone 
who goes against her conception of right and wrong. As all 
movie mammies, Mammy devoted her life to the caring of her 
slave owners. 
• The Buck. The buck was often represented as the 
brutal Black buck. The Black bucks are always big, bad, 
oversexed, savage, violent, and frenzied, as they lust for 
White flesh. 
The infamous film "The Birth of a Nation" was written, 
produced, and directed by D. W. Griffith in 1915. 
Griffith's buck characters were the archetypical figures; 
Griffith played on the myth of the Negro's high-powered 
sexuality. 
In articulating his thesis, Griffith seemed to be 
saying that things were in order only when Whites were in 
control and when the American Negro was kept in his place. 
This film became one of the highest grossing movies of all 
time. 
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Gerbner and Gross (1976) suggest a relationship 
between television viewing and television biased construc¬ 
tions of reality. Hawkins and Pingree (1980) noted, "If 
cultivation results from learning specific symbolic messages 
heavily repeated in programming, then those content types 
where the messages are clearest and most common should be 
the best predictors of television bias." 
Perceived negative stereotypical attributions are 
bolstered by "persuasive communication" which are intended 
to have a bearing on the beliefs of the receivers of those 
messages (Fishbein & Ajzen, 1981) . Processing the informa¬ 
tion that is formulated from the persuasive communication 
"is classifying, contrasting, and judging oneself and 
others" (Nisbett & Ross, 1980). 
Moreover, Postman (1982) said that "people watch 
television, not read it. It is the picture that dominates 
the viewers' consciousness. . . . Watching television 
requires instantaneous pattern-recognition, not delayed 
analytic decoding. It requires perception, not concep¬ 
tion . " 
Social scientists have reported diversified hypotheses 
about television's effects on people. Klapper (1954) was 
of the opinion that children's perceptions were negatively 
affected by television exposure; that television made 
children apathetic who sat and viewed television for 
lengthy time periods. Additionally, Klapper believed that 
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if children viewed violent shows, these children would 
behave violently. 
Comstock, Chaffee, Katzman, McCombs, and Roberts 
(1978) found that "new research is finding that under some 
circumstances, television may influence behavior and atti¬ 
tudes other than those related to aggressiveness." They 
went on to say: 
We posit that television can affect the salience 
of an act in two ways: by demonstrating the 
act, and by attaching negative or positive values 
to the act. ... It seems intuitively obvious 
that the more often, and the more vividly, a 
given act is portrayed for a person, the more 
salient it will become to him. 
As mentioned in Chapter I, the more often a person sees 
a portrayal, the more the person may believe the portrayal. 
Kunjufu (1984) says that humans are influenced by televi¬ 
sion images of "places and times and people and stories 
with which we've never had contact." Furthermore, Kunjufu 
queries: "Once television provides an image of places and 
times, what happens to your own image? Does it give way to 
the T.V. image or do you retain it?" 
Some social scientists have questioned whether televi¬ 
sion is responsible for people perceiving themselves as 
being violent. Radecki (1991) states in U.S.A. Today: 
At this year's meeting of the American Psychiatric 
Association, Dr. Brandon Centenvall gave strong 
evidence that T.V. and film violence is the cause 
of fully 50% of the crime and violence in our 
society and two other countries studied. He 
estimates there would be 10,000 fewer murders, 
70,000 fewer rapes, 1 million fewer motor vehicle 
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thefts, 2.5 million fewer burglaries, and 10 
million fewer larcenies here each year if not 
for violent T.V. and film entertainment. 
(p. 10) 
Furthermore, McLeod, Atkins, and Chaffee (1972) said 
that adolescents who felt very aggressive and/or violent 
after viewing television were relating to their perceived 
realities based on television content. In 1973, Surgeon 
General Steinfeld expressed concern about the relationship 
between "televised violence and anti-social behavior." 
Osborn and Endsley (1971) said that television content 
created a perceived reality of fear. On the other hand, 
Greenfield and Beagles-Roos (1988) researched the impact 
of television versus radio on children. They stated: 
"From a historical point of view, the growing importance 
of television means that children socialized by this 
medium may have more information but be less imaginative, 
less verbally precise, and less mentally active than an 
earlier generation for whom radio was a major medium of 
socialization." 
Tan and Tan (1979) have researched television viewing 
and self-esteem in African-American adults. They found 
that African-American adults' self-esteem was negatively 
affected by many hours of television viewing. Barnes 
(1980) believed that television images of African-Americans 
are negative; therefore, African-American children viewers 
might internalize the messages that they are unimportant 
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people in African society. Warren (1988) said, "The 
image, that is, the impression, idea, and concept, of 
Black people in the United States is heavily influenced by 
the projections we see on film and on television. To what 
extent people are influenced by images is still being 
researched, but that images do have an effect is without 
doubt." 
The following images, excerpted out of Warren's (1988) 
references from Reddick (1975) , are, according to Warren, 
those which appear in all media. According to Reddick, 
they are: 
• Savage African 
• Happy slave 
• Devoted servant 
• Corrupt politician 
• Irresponsible citizen 
• Petty thief 
• Social delinquent 
• Vicious criminal 
• Sexual superman 
• Unhappy non-White 
» Natural-born cook 
• Perfect entertainer 
• Superstitious churchgoer 
• Chicken and watermelon eater 
Razor and knife "toter" 
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• Uninhibited expressionist 
• Mentally inferior 
• Natural-born musician 
Warren goes on to say: "All of the stereotypes found in 
literature, on the stage, and on radio are captured and 
reinforced by the camera's eye." 
The researcher will now list some of the television 
shows, featuring African-American characterizations, that 
have been "reinforced by the camera's eye." The reader 
may contrast these characterizations with Reddick's (1975) 
list of aforementioned imageries. These television shows 
are concomitant with the identities of the networks and 
the air dates. The following facts are extractions from 
Bogle (1988) : 
• "Amen", N.B.C. (Premiered September 1, 1986): 
This series featured a church deacon, who 
verbally barks and bites at just about any¬ 
body; he has a great deal of old-style 
hootin' and hollerin'. 
• "Amos 'n' Andy", C.B.S. (June, 1951 to 
June, 1953) : This series encompassed all 
stereotypes of African-Americans; such as 
asexual Black women and inferior, lazy, dumb, 
dishonest, and loud characters. 
• "Benson", A.B.C. (September 13, 1979 to 
August 30 , 1986) : Initially, Benson was a 
happy, contented servant who found satisfac¬ 
tion in his work while developing affection 
for the White folks who employed him. 
• "Beulah", A.B.C. (October 3, 1950 to 
September 22, 1953): Beulah was a friendly 
Black maid, who was so caught up in her 
White employers' lives, that she had very 
little life of her own. 
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• "Gimme a Break", N.B.C. (Premiered 
October 29, 1981): This series featured a 
Black housekeeper working for a White family. 
This housekeeper was sassy and gutsy. 
• "Good Times", C.B.S. (February 8, 1974 to 
August 1, 1979): This series as the 1970s 
first Black family sitcom whose famous 
character, J.J., was barely literate. This 
character prompted Esther Rolle, one of this 
series' actresses, to say in Ebony, "I resent 
the imagery that says to Black kids that you 
can make it by standing on the corner saying 
1Dyn-O-Mite'! He's eighteen and he doesn't 
work. He can't read or write. He doesn't 
think. The show didn't start out to be that. 
Little by little . . . they have made J.J. 
more stupid and enlarged the role. Negative 
images have been quietly slipped in on us 
through the character of the oldest child." 
• "That's My Mama", A.B.C. (September 4, 1974 
to December 24, 1975): This series featured 
many stereotypical characters; mainly an 
all-sacrificing, large, warm-hearted mammy 
and a lively, but emasculated. Black female- 
dominated home that television always seems 
comfortable with. 
• "Diff'rent Strokes", N.B.C.; later moved to 
A.B.C. (November 3, 1978 to August 30, 1986): 
This series focused on African-American male 
children who are raised by a White man. 
These children do not have any Black rela¬ 
tives or Black friends; there is not a Black 
community to speak of in this series. 
• "Sanford and Son", N.B.C. (January 14, 1972 
to September 2, 1977): This series featured 
two Black men who lived in a junkyard. 
These characters were harmless and naive. 
Again, are African-Americans' views of themselves 
reflective of these imageries? 
In closing, Sinclair (1991) made public this state¬ 
ment : 
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Films, movies, television, and indeed all media 
have had and continue to have a profound effect 
on the personality of the people who watch 
them. . . . Films set the pace, the tone of 
living in America. They told America what was 
beautiful and what was not, what was funny, 
and what was truth and what wasn't. They defined 
America's enemies, labeled her friends, and 
almost singlehandedly rewrote American history to 
suit the fantasies of people already corrupted by 
racism and slavery. . . . Films miseducated 
America, created a market with lies, then stimu¬ 
lated the market. 
Additionally, Dates (1990) pronounced: 
Television of the 1990s, as a purveyor of shared 
cultural values, must deal with relevant issues, 
and present contemporary concepts and stories 
characteristic of America's multicultural, multi¬ 
ethnic society, and do so with a balance view 
rather than a one-sided and dominant culture- 
controlled one. . . . It is my opinion that the 
infusion of authentic, African-American controlled 
images into mainstream popular culture, particu¬ 
larly television, could help all Americans better 
understand themselves. 
This chapter centered on two main themes: the influ¬ 
ence of perception on human behavior and the impact of 
television images on how individuals view themselves. This 
chapter provided a conceptual base for supporting the pur¬ 
pose of the study. Furthermore, it gives direction to the 
design of the study, because the design of the study 
highlights the perceptions of people. 
CHAPTER III 
DESIGN OF THE STUDY 
For the design of this exploratory study, the 
researcher used a qualitative methodology to answer the 
research questions. This approach was considered an appro¬ 
priate form of inquiry because of the researcher's years 
of personal and business experiences relative to the 
infrastructure of the television medium. Additionally, 
the researcher conducted interviews in the interviewees' 
community. 
According to Patton (1991), one major theme of quali¬ 
tative inquiry is personal contact and insight. Patton 
states the following: "The researcher has direct contact 
with and gets close to the people, situation, and phenome¬ 
non under study; the researcher's personal experiences and 
insights are an important part of the inquiry and critical 
to understanding the phenomenon." 
The design of the present study centers on two major 
questions that are embraced in the purpose statement. Each 
question is stated and the steps for answering each ques¬ 
tion are detailed. 
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Question 1: What Specific Aspects of Self 
Are Addressed by Particular Television 
Imageries of African-Americans? 
Sequentially, to conduct this study, the researcher 
took the following steps. First, the researcher selected 
one comedic television program to be used in this study. 
A representative of this comedic television program was 
contacted by the researcher to randomly select twenty 
sample shows, ten shows from 1990 and ten shows from 1991. 
The program has existed for only these two years. 
Second, the researcher wrote numbers on cards that 
corresponded with the twenty sample shows. Next, the 1990 
and 1991 cards were placed, according to year, in two 
separate containers. Without looking in the containers, 
the researcher pulled two numbers from each container. 
Third, to determine if the four randomly selected 
shows were centering on African-Americans, the researcher 
selected three African-American young adults to view the 
four sample shows. The criteria for the selection of panel 
members included their familiarity with this particular 
television program and their lack of negative or positive 
biases about the television program. Potential panel 
members were interviewed by the researcher to determine if 
they met the criteria. A judge was selected to validate 
the researcher's decision about the appropriateness of 
panel members. 
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One of the four randomly selected shows was not 
approved by the panel; therefore, the researcher repeated 
the aforementioned method of random selection to replace 
the unapproved show. 
Fourth, after the young adult African-American 
panelists reviewed and approved the four sample shows, they 
returned the shows to the researcher. 
Fifth, the researcher selected three African-American 
judges: one social psychologist; one anthropologist; and 
one psychiatrist who specializes in counseling young adults 
between the ages of seventeen to thirty. Because the 
present study focuses on young adult African-Americans' 
perceptions of self, the researcher believes that it is 
important to have professional insights into specific 
aspects of self that are addressed by particular television 
imageries about African-Americans. 
Letters to request participation were sent to each 
judge. The letters included a request for each judge's 
resume and a written response to the researcher (see 
Appendix B for researcher's letters to request judges' 
participation, the judges' written responses to the 
researcher, and judges' resumes). 
As mentioned earlier, the design of the study is 
arranged around two research questions that are included 
in the purpose statement in Chapter I. To answer 
Question 1, the judges were sent the four shows and a 
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letter of instructions which included the following 
steps (see Appendix C for the letter of instructions). 
First, the judges viewed the four shows. Each show 
embodied twenty to thirty minutes and approximately five 
episodes. Second, the judges were asked to identify and 
analyze the positive and/or negative imageries that they 
thought may influence the self-concept of African-American 
young adults (see Appendix D for the judges' response 
sheet). The judges' responses were completed and sent to 
the researcher. Sixth, to review and evaluate what com¬ 
monalities prevailed in the judges' analyses, the 
researcher constructed a judges' data matrix (see 
Appendix E). This matrix enabled the researcher to record 
the judges' analyses relative to positive and negative 
imageries that were applicable to every show and each 
episode. 
Furthermore, and finally, the researcher constructed 
three subquestions to guide the analysis for Question 1. 
They are as follows: 
• Subquestion I: What did the three judges 
determine were the positive or negative 
influences of the selected episodes on 
self? 
• Subquestion II: What does each judge con¬ 
sider to be the major likely influences on 
self? 
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• Subquestion Ills What likely influences 
were identified by all of the judges in the 
selected episodes? 
The researcher, then, used the data that were 
generated from the matrix and subquestion analyses of the 
three judges to answer Research Question 1. 
Question 2: What Possible Influences Do 
Particular Television Imageries Have 
on Self-Perceptions of Selected 
Young Adult African-Americans? 
Following are the steps that were taken to answer 
Question 2. First, the researcher asked one member of the 
New York academic community and one sociologist to serve 
as interviewers. Respectively, the interviewers were 
members of Canaan Baptist Church and Shiloh Baptist Church 
in Harlem, New York. The researcher wanted the interview¬ 
ers to be immersed in the Harlem community to gain access 
to the young adult residents of Harlem. Harlem was 
selected because Harlem is the largest African-American 
community in the United States. Therefore, Harlem provides 
important symbolic significance for the study. 
Under the direction of the researcher, the inter¬ 
viewers selected ten young adult African-Americans, who 
were likewise members of the aforementioned churches, to 
participate in the study. The researcher gave a list of 
criteria to the interviewers which was utilized to make 
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the final selection of the young adult African-Americans. 
The criteria included diverse economic and educational 
backgrounds, equal representations of both sexes, and 
ability to articulate his or her thoughts and feelings, 
and to be African-American young adults between the ages 
of eighteen to twenty-five. 
After speaking to several young adult African- 
Americans, the interviewers made a final selection of 
five men and five women. Decisions were made by the 
interviewers to match the criteria for the purposeful 
sample. After the selections, the interviews were termi¬ 
nated . 
Second, the researcher contacted the Apollo Theatre in 
Harlem, New York, to request use of a room that contained a 
television, tape player, and a video machine. The 
researcher asked to reserve this room for two weeks. The 
interviewers asked the selected young adult African- 
Americans to individually report to the Apollo Theatre at 
an appointed time. 
Subsequently, one prospective male participant can¬ 
celled his appointment; therefore, the researcher asked the 
assistant studio manager of the Apollo Theatre to select a 
young adult male replacement from the Apollo Theatre's list 
of employees. The assistant studio manager utilized the 
identical list of criteria that was distributed to the 
preexistent interviewers. After the selection, the 
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researcher had five men and five women who participated in 
the study. 
The researcher had a private three-hour session with 
each individual. The researcher audiotaped each partici¬ 
pant's session and the researcher had an assistant who 
operated all machinery. This freed the researcher to 
be fully attentive to interviewing the participants. Each 
participant was asked to fill out a participant consent 
form (see "Participant Consent Form" in Appendix F). 
Third, each participant viewed the identical shows 
that were given to the judges. The shows were sequential, 
e.g.. Show I, Show II, Show III, Show IV. Because each 
show contained approximately five episodes, the researcher 
stopped the show after each episode to orally question the 
participants about their perceptions of the episode. 
Before the questions were asked, the researcher gave the 
participant a period of reflection. Presumably, this 
established the mind-set for the participant, to report 
possible influences of the images in the episode on their 
self-perceptions. 
The researcher asked the same questions after each 
episode of each show: As an African-American, what does 
this episode make you think about yourself? As an African- 
American, how does this episode make you feel about 
yourself? If time permitted, the researcher added three 
more questions: Would you feel differently about yourself 
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and/or this episode if you viewed this episode with a 
White-American audience versus an African-American 
audience? What would you think about yourself and/or this 
episode if you knew that the world's populace were viewing 
it? What do you think other ethnic people would learn from 
this episode? After the participants completed the inter¬ 
view session, the researcher gave each participant a free 
ticket to attend a show at the Apollo Theatre to show 
appreciation for their time and effort. 
Fourth, after the private sessions with all partici¬ 
pants were completed, the researcher had the audiotapes 
transcribed. Data about perceptions resulting from the 
shows were organized by constructing a Researcher's Data 
Matrix (see Appendix G) that was similar to the Judges' 
Data Matrix (see Appendix E). Specifically, the 
researcher read the transcripts of the sessions and 
marked on the matrix the number of positive and negative 
responses to the imageries that were viewed by each young 
adult African-American. Furthermore, the researcher 
established a profile from a personal history form (see 
Appendix H for "Personal History Form" and "Profiles of 
Interviewees"). 
Finally, the researcher composed three subquestions 
which guided the analysis of Question 2. They are as 
follows: 
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• Subquestion I: Did the interviewees perceive 
the episodes to be positive or negative 
relative to their self-perceptions of 
African-Americans? 
• Subquestion II: What were the positive and 
negative influences of the episodes as 
reported by the interviewees? 
• Subquestion III: What changes in perceptions 
took place when the interviewees considered 
what other ethnic audiences may think about 
African-Americans as a result of the epi¬ 
sodes' images? 
The researcher, then, used the data that were 
generated from the matrix and subquestion analyses of the 
ten young adult African-American participants to answer 
Research Question 2. 
CHAPTER IV 
PRESENTATION AND ANALYSIS OF THE DATA 
This chapter embodies data relative to two research 
questions presented in Chapters I and III. The research 
questions are: 
• Question 1: What specific aspect of self 
are addressed by particular television 
imageries of African-Americans? 
• Question 2: What possible influences do 
particular television imageries have' on 
self-perceptions of selected young adult 
African-Americans? 
The sources of information for the analyses of these 
these questions were three judges and ten interviewees. 
The judges and interviewees were discussed in Chapter III. 
The three judges (Dr. Kenneth B. Clark, Dr. Johnnetta B. 
Cole, and Dr. Alvin F. Poussaint) provided thought- 
provoking analyses relative to the first question (see 
Appendix B for "Judges' Resumes"). The ten interviewees 
(Leroy, Keri, John, Ahmed, Elizabeth, Barbara, Lisa, Thelma, 
David, and Gordon) were young adult African-Americans 
between the ages of eighteen and twenty-five. They were 
punctual, cooperative, and enlightening (see Appendix H 
for "Profiles of Interviewees"). 
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The judges and the interviewees supplied substantial 
data which, hopefully, will be used to initiate further 
research. Once more, the multidimensional components of 
this topic were restricted within the limitations of this 
study. 
Question 1: What Specific Aspects of Self 
Are Addressed by Particular Television 
Imageries of African-Americans? 
To analyze the data relative to Question 1 ("What 
specific aspects of self are addressed by particular 
television imageries of African-Americans?"), the 
researcher composed three subquestions. The researcher 
sectioned each subquestion using the judges' data. 
Subquestion I: What Did the Three Judges 
Determine Were the Positive or Negative 
Influences of the Selected Episodes on 
Self? 
Table 2 shows the three judges' responses on the 
"Judges' Data Matrix". 
Positive or Negative Influences Reported by Judqe-- 
Dr. Kenneth B. Clark. The first judge. Dr. Kenneth B. 
Clark, identified seventeen negative influences on self- 
concept from a total of nineteen episodes. The following 
statements are some of Dr. Clark's data pertinent to the 
"negative" influences on self-concept: 
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Table 2 
Judges' Data Matrix 
Judge #1 Judge #2 Judge #3 
Dr. Kenneth B. Clark Dr. Johnnetta B. Cole Dr. Alvin ". Poussaint 
SHOW/EPISODE + - + - + - 
SHOW I 
Episode 1 
— - - 
SHOW I 
Episode 2 - - — 
SHOW I 
Episode 3 — - - 
SHOW I 
Episode 4 - - - 
SHOW I 
Episode 5 — - - 
SHOW II 
Episode 1 - — - 
SHOW II 
Episode 2 — - + 
SHOW II 
Episode 3 
- - — 
SHOW II 
Episode 4 + 
- - 
SHOW II 











Episode 3 - — 
- + 
SHOW III 




Episode 5 - - - 
SHOW IV 









Episode 4 - - + 
SHOW IV 
Episode 5 - 
- — 
+ = Positive 
= Negative 
+/- = Positive/Negative (Hybrid) 
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SHOW I, EPISODE 1 
Negative Imageries: The caricature of Jesse Jackson 
as President of the United States offers the possibility 
of a Black being president is a comedy. 
Likely Influence on Self-Concept: Young Blacks could 
see themselves as being funny in any serious political 
position; therefore, a likely influence on self-concept 
would be negative. 
SHOW I, EPISODE 3 
Negative Imageries: The character's role is poten¬ 
tially subhuman, if not almost animalistic. 
Likely Influence on Self-Concept: There is a disturb¬ 
ing negative influence on self-concept in depicting Blacks 
as subhuman. 
SHOW I, EPISODE 5 
Negative Imageries: The entire episode is a negative 
image; it destructively humorizes drug addicts, the home¬ 
less, and the poor. Moreover, this episode disgustingly 
pokes fun at economic and racial tragedy. 
Likely Influence on Self-Concept: There are negative 
images created by a Black actor; thus, making all the images 
acceptable parts of African-American culture. 
SHOW II, EPISODE 1 
Negative Imageries: A Black man is portrayed as a 
silly-looking clown who curses, strikes women, and has 
spent "eight years in prison." 
Likely Influence on Self-Concept: This portrayal 
justifies anti-establishment, anti-social, and deviant 
behavior. 
SHOW II, EPISODE 3 
Negative Imageries: There is stereotypical joking 
toward home, family, poverty, and especially children 
("crack addict in the making"). 
Likely Influence on Self-Concept: This justifies and 
almost glorifies negative Black stereotypes. 
SHOW III, EPISODE 3 
Negative Imageries: Black athletes' primary concern 
is learning to dance in the end zone after scoring a touch 
down. Additionally, there is a portrayal of a stereotyped 
gay choreographer coach. 
Likely Influence on Self-Concept: The Black athletes 
imagery is detrimental in that it tends to negate the posi 
tive contributions of Black athletes. The choreographer's 
image makes fun of gays. 
SHOW III, EPISODE 4 
Negative Imageries: This episode ridicules Black 
poverty, Blacks in general; and it implies that Blacks 
lack talent. 
Likely Influence on Self-Concept: These imageries 
leave nothing for Black youth to aspire to. 
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SHOW IV, EPISODE 5 
Negative Imageries: A most complicatedly disturbing 
set of images: the clown is symbolically equated to the 
Black male ("stupid clown trick" equals stupid Black male 
trick); not a clown, but a faithful and humble buffoon; 
join the establishment and shame yourself. 
Likely Influence on Self-Concept: The implications 
are very significant, but they would be difficult for 
the majority of young people to grasp; any association of 
a clown with a Black male could only have a negative 
impact. 
Conversely, Dr. Clark contributed data that relate to 
the "positive" influences on self-concept. 
SHOW II, EPISODE 4 
Positive Imageries: This is a generally clever, one- 
man show. 
Likely Influence on Self-Concept: This image could 
possibly have a positive self-concept influence; there 
isn't any stereotyped projection. There is a positive 
self-image without words being spoken. 
SHOW II, EPISODE 6 
Positive Imageries: There is a positive interaction 
between parents and children. 
Likely Influence on Self-Concept: This episode 
reflects family stability almost neutralized by exagger¬ 
ated head size and its symbolism. 
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Again, Dr. Clark found seventeen negative influences 
on self-concept and two positive influences on self- 
concept. The negative influences on self-concept was 
reported by this judge in eighty-nine percent of the 
episodes. 
Positive or Negative Influences Reported by Judge— 
Dr. Johnnetta B. Cole. The second judge, Dr. Johnnetta B. 
Cole, determined all nineteen episodes to be negative 
influences on self-concept. Dr. Cole made the following 
statements about some of the shows and episodes: 
SHOW I, EPISODE 1 
Negative Imageries: The introduction before the 
appearance of "Mr. Jackson" is clearly a positive image 
for the simple reason that an African man is presented as 
the President of the United States of America. Again, the 
actual image of this Mr. Jackson is, in fact, positive. 
He is dressed in a suit as one would expect the President 
of the United States to be dressed. However, the language 
and the bodily gestures of this individual certainly do not 
suggest someone of dignity. Perhaps the most disturbing 
part of the entire episode is when the imitator of Jesse 
Jackson, in responding to a question, refers to a phrase 
that, in fact, is deeply associated with the Jackson bid 
for the presidency: "Keep hope alive!" In this episode, 
keeping hope alive refers to freezing Bob Hope. This is 
hardly a gesture of African-American people. 
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Likely Influence on Self-Concept: Jesse Jackson, as 
a presidential candidate, inspired countless African- 
American children to believe in the possibility that they 
could one day live in the White House as the head of our 
nation. This episode picks fun at Jesse Jackson's speech, 
his ideas, and his mannerisms. Could this be tantamount 
to picking at the very sense of self that young Black 
youngsters have of themselves? 
SHOW I, EPISODE 3 
Negative Imageries: How insulting that the White- 
American woman should walk on the stage bringing on her 
back "one member of an endangered species," and it is an 
African-American man! Thus begins stereotype upon stereo¬ 
type of Black men. 
Likely Influence on Self-Concept: In this episode, 
an African-American man with an animal is visibly com¬ 
pared. What positive self-concept should any male have of 
himself after seeing this material? 
SHOW I, EPISODE 5 
Negative Imageries: This episode involves an African- 
American man who is under the influence of alcohol, drugs, 
or both. He is presenting his approach to housing and 
apparently doing so on television. The first action by the 
man is a classic old Hollywood stereotype of Black people. 
Out of ignorance, he makes an electrical connection which 
goes haywire, and that leads him into all kinds of 
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stereotypical screams and popping of his eyes. Stereo¬ 
types turn into pure vulgarity as he bonds two parts of his 
cardboard house by removing mucous from his nose. Then, 
references are made to the bathroom as he picks up a jar 
that has the appearance of urine and feces. These are 
absolutely and totally negative images of an African- 
American man. 
Likely Influence on Self-Concept: Homelessness is no 
longer a rare situation among our people. This episode 
says a large number of African-American, homeless men are 
drunks, dope addicts, and buffoons. No young person should 
see this, and certainly no homeless young person. Woe unto 
his self image if he does! 
SHOW II, EPISODE 3 
Negative Imageries: An African-American woman in her 
bathrobe with her hair in rollers is hanging out her 
window, putting out her wash, and is engaged in gossip 
about other people in the neighborhood. This is a very 
negative image of a "two-faced" woman that is saying one 
thing to them and, subsequently, saying the antithesis to 
the audience. The woman then turns to one of the most 
symbolic issues for all of African-American womanhood, 
that is, our hair. This episode plays directly into the 
notion of "good" hair and Native-American blood producing 
long, silky hair. 
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Likely Influence on Self-Concept: The woman's last 
statement is, "You will be fine in this neighborhood; just 
stay away from nosy, gossiping hens." What a characteriza¬ 
tion of herself and of African-American women. We must 
question how our young females will look at themselves 
when faced with such an episode. 
SHOW II, EPISODE 4 
Negative Imageries: This episode involves a grown 
man doing sounds of telephone ringing, pistol shooting, 
etc. Watching this man go through his antics does not 
present an image of an African-American man that should be 
emulated. 
Likely Influence on Self-Concept: What disturbs me 
about this episode is that it implies that African-American 
men have never grown up. For a source of their self- 
concept, our young people are not presented African- 
American men in productive work or positive interactions 
with their families. They must draw on a grown man acting 
like a kid! 
SHOW II, EPISODE 6 
Negative Imageries: This episode involves an African- 
American family each of whom has a peculiar and deformed 
head that is in the shape of a buttocks. The interchange 
in this episode involves double meanings around the 
family's heads. Interestingly, these people have all the 
trappings of a middle-class family. Yet, their behavior 
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is so outrageous, their dialogue is so smutty, that we are 
left with negative images of African-American people. 
Likely Influence on Self-Concept: At a time when 
there is so much concern over the state of African-American 
families, it is truly sad to think that any young person 
might have his or her self-concept, as a family member, 
influenced by this episode. How degrading to see a mother, 
father, daughter, and son identified in terms of a human 
buttocks. 
SHOW III, EPISODE 1 
Negative Imageries: This episode involves two 
African-American men who are Harvard graduates, who come 
to a country club to apply for jobs as entertainers for 
the club. The men are portrayed as "Uncle Toms". Their 
behavior is very mcuh that of "shuffling Negroes". 
Likely Influence on Self-Concept: At the same time 
that the episode exposes White racism, it also portrays 
classic Uncle Toms. Hopefully, a young African-American 
man or woman would not assume that such Uncle Tom behavior 
is respected by White-Americans or African-Americans. We 
must ask how this episode would affect a young person's 
concept about college graduates and their own interest in 
going to college. 
SHOW III, EPISODE 2 
Negative Imageries: In this very brief episode, Oprah 
Winfrey, an African-American woman, who has come to a place 
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of prominence, is presented in unflattering terms. Young 
African-Americans see so few positive Black-American images 
in the media. This episode reminds us that when we do have 
positive role models, they can be presented to us in nega¬ 
tive terms. 
Likely Influence on Self-Concept: African-American 
females develop concepts of themselves from multiple 
sources: family members, what they see and hear in 
school, and the images around them. The result can be a 
fundamentally positive or negative self-concept. It is 
hard to see how this episode would foster, in young Black 
women, a good sense of other Black women and of them¬ 
selves . 
SHOW III, EPISODE 4 
Negative Imageries: This episode involves a school 
talent show where an African-American parent comes to watch 
her daughter play the role of a hunk of cheese. Very 
clearly, this episode advances the stereotype of African- 
Americans as welfare recipients who are dependent on 
welfare cheese. 
Likely Influence on Self-Concept: This is not what 
African-American women should use as a behavioral model 
for mothers, nor should African-American daughters seek 
to model their behavior after the young person in the 
episode. 
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Altogether, Dr. Cole specified nineteen negative 
influences on self-concept which were one-hundred percent 
of the episodes. 
Positive or Negative Influences Reported by Judge— 
Dr. Alvin F. Poussaint. The third judge. Dr. Alvin F. 
Poussaint, recognized fifteen negative influences on self- 
concept and four positive influences on self-concept. 
Some of Dr. Poussaint's analyses are as follows (the numbers 
under "imageries" correlate with the numbers under "self- 
concept" ) : 
SHOW I, EPISODE 1 
Negative Imageries: 
1. A Black man who is President of the United States 
appears silly and frivolous. 
2. The "keep hope alive" slogan is demeaned by 
presenting a wheelchair-bound "Bob Hope". 
Likely Influence on Self-Concept: 
1. and 2. The viewer may feel that Reverend Jackson 
is just stringing them along and that, indeed, there is 
not much hope. This feeling can demoralize the 
self. 
SHOW I, EPISODE 2 
Negative Imageries: 
2. Extreme caricatures of soul singers, who sing 
simple-minded songs, and dress styles. Gives the overall 
impression of a putdown. 
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2. The characters are total buffoons. 
Likely Influences on Self-Concept: 
1. Devalues group culture. May cause viewer to 
feel negative about his or her group's cultural contribu¬ 
tions . 
2. Gospel singers and soul singers are people the 
viewer may feel ashamed of and, therefore, not wish to 
identify with them. 
SHOW I, EPISODE 3 
Negative Imageries: 
1. White woman carrying Black man on her back like 
a monkey or ape. 
2. Depicts Black male as dangerous. 
Likely Influence on Self-Concept: 
1. White people dominate and study Blacks as if 
they are monkeys and apes. May make viewer feel like an 
"animal". 
2. Black men are beast-like and out of 
control. Gives the impression to the viewer that Blacks 
are uncivilized. 
SHOW I, EPISODE 5 
Negative Imageries: 
1. Image of a Black homeless man as a dirty, filthy, 
and drunken bum. 
2. Suggests that his penis is an "extension cord". 
Likely Influence on Self-Concept: 
1. The Black poor are dirty, filthy, non-deserving, 
and repulsive. No viewer would wish to identify with thi 
man. 
2. Reinforces stereotype of the Black male as 
having a big penis and being a sexual stud. Over¬ 
emphasizes sexuality and would make a viewer feel that 
Blacks are less human. 
SHOW II, EPISODE 3 
Negative Imageries: 
1. A low-income Black woman in hairrows is 
engaged in malicious and cruel gossip about her neighbors 
She presents an image of her neighbors as being dirty 
and corrupt. Much of the descriptions are salacious and 
crude. 
Likely Influence on Self-Concept: 
1. Profoundly negative image of Black people and 
the Black poor. This would reinforce stereotypes about 
Blacks being immoral, dirty, and incompetent. These 
images weaken the sense of group pride and would deflate 
the self. 
SHOW II, EPISODE 4 
Negative Imageries: 
1. The Black performer is portrayed as a fool and 
buffoon. 
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Likely Influence on Self-Concept: 
1. Probably mixed influence on self-concept. Part 
of being a buffoon in this instance may be seen as just 
part of the act. If being a buffoon is seen as a charac¬ 
teristic of Black people, it would deflate one's sense of 
self in relationship to group pride. 
SHOW II, EPISODE 6 
Negative Imageries: 
1. A Black family is presented with buttocks for 
heads. They also engage in gross behavior, like farting. 
The children fight and spit at each other. The house 
smells like "butt and ass". 
Likely Influence on Self-Concept: 
1. Essentially says that Blacks are assholes, dirty, 
and filthy. Reinforces negative stereotypes even though 
it is done in jest. This would reinforce feelings of 
unworthiness in a Black person as well as a negative sense 
of the group. 
SHOW IV, EPISODE 5 
Negative Imageries: 
1. Black kid kicking Black man dressed as a clown 
in the behind. 
2. The Black man/clown puts eggs, milk, and 
flour on the Black kids' heads to try to whiten them 
up. 
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3. The Black man/clown strikes back at the chil¬ 
dren. 
Likely Influence on Self-Concept: 
1. This shows a disrespect on the part of children 
toward Black adults. Indicates a lack of discipline in 
the Black community. It would have an overall negative 
effect. 
2. It is suggested that in order to make it in 
society, you have to be White. 
3. Shows insecurity and suggests his self-esteem is 
so low that he has to boost it by attacking other Black 
people who are "weaker", i.e., children. 
On the other hand. Dr. Poussaint determined that four 
episodes projected "positive" influences on self-concept. 
Two of the episodes and Dr. Poussaint's analyses are as 
follows: 
SHOW III, EPISODE 1 
Positive Imageries: 
1. Shows open racism in the all-White country 
club. 
2. Tom and Tom make fun of so-called White styles 
and duplicity. 
Likely Influence on Self-Concept: 
1. A Black person, although rejected from the club, 
is merely a victim of discrimination and not inferior. 
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2. Shows empathy with the problems that Blacks face 
in dealing with racist White people who are two-faced. 
This portrayal upholds the basic dignity of the Black 
person. 
SHOW III, EPISODE 3 
Positive Imageries: 
1. All Blacks don't know how to dance and many need 
instructions. 
2. The "football team" accepts an effeminate man as 
its teacher. 
3. This episode recognizes that Black football 
players created the touchdown dance. 
Likely Influence on Self-Concept: 
1. Gets away from a stereotype that all Blacks 
have rhythm and know how to dance. It removes the 
burden of this image and allows the person to feel com¬ 
fortable with the self regardless of a lack of this 
ability. 
2. Relieves the image that all Black men have to 
be macho and "cool" to be acceptable. Shows 
acceptance of a range of Black styles. This flexibility 
would support differences as being okay and boost group 
pride. 
3. May be mixed. There would be pride in Black peo¬ 
ple because of this cultural achievement. However, if 
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a Black person saw this type of dancing as demeaning, it 
might reinforce embarrassment about the Black group and 
damage the self-concept. 
Once more. Dr. Poussaint specified fifteen negative 
influences on self-concept and four positive influences on 
self-concept. The negative influences of self-concept 
were reported by this judge in seventy-nine percent of the 
episodes. 
Conclusion for Subquestion I. All judges unitedly 
concurred on thirteen out of nineteen episodes that were 
likely to have negative influences on self-concepts of 
young African-American adults. None of the judges unitedly 
concurred that any episodes were likely to have positive 
influences on self-concepts of young African-American 
adults. 
The judges' data explain that the episodes are likely 
to have negative influences on self-perceptions of the 
young African-American viewers. For reiteration, some of 
the judges' statements pertaining to the "likely influences 
on self-concept" are as follows: 
• Dr. Kenneth B. Clark: "Young Blacks could see 
themselves as being funny in any serious political position; 
therefore, a likely influence on self-concept would be 
negative." 
• Dr. Johnnetta B. Cole: "African-American females 
develop concepts of themselves from multiple sources: 
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family members, what they see and hear in school, and the 
images around them. The result can be a fundamentally posi¬ 
tive or negative self-concept. It is hard to see how this 
episode would foster, in young Black women, a good sense 
of other Black women and of themselves." 
• Dr. Alvin F. Poussaint: "Reinforces stereotype of 
the Black male as having a big penis and being a sexual 
stud. Overemphasizes sexuality and would make a viewer 
feel that Blacks are less human." 
It is clear that the episodes' reiterative message is 
one which posits that African-Americans' behaviors, atti¬ 
tudes, and values are negative. It is reasonable, then, to 
conclude that the episodes were viewed by the judges to 
have negative influences on self. 
Subquestion II; What Does Each Judge 
Consider to be the Major Likely 
Influence on Self? 
Dr. Kenneth B. Clark. Dr. Clark's common theme rela¬ 
tive to negative influences on self was that "stereotypes 
of various sorts" obstruct young adult African-Americans' 
possibilities to "emerge with a positive self-image from 
almost any one of the episodes." 
For example, in Show I, Episode 3, Dr. Clark states 
that the negative imagery of the character's role "is 
potentially subhuman, if not almost animalistic." Because 
of this negative imagery, there is "a disturbing negative 
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influence on self-concept depicting Blacks as sub¬ 
human . " 
Dr. Clark's data unequivocally assert that stereo¬ 
types are the major likely influences on self in the 
episodes. 
Dr. Johnnetta B. Cole. Dr. Cole expressed that these 
"spoofs on African-American behavior can and do influence 
how African-Americans see themselves." For example, in 
Show II, Episode 6, Dr. Cole stated that the episode has 
"an African-American family, each of whom has a peculiar 
and deformed head that is in the shape of a buttocks. 
. . . It is truly sad to think that any young person might 
have his or her self-concept as a family member influenced 
by this episode. How degrading to see a mother, father, 
daughter, and son identified in terms of a human buttocks." 
Dr. Cole's data unequivocally specifies that degrad¬ 
ing "spoofs" on African-Americans are the major likely 
influences on self in the episodes. 
Dr. Alvin F. Poussaint. Dr. Poussaint's common 
thought about influences on self was how demeaning stereo- 
types can "deflate" the self. For example, in Show II, 
Episode 3, Dr. Poussaint stated that "a low-income Black 
woman in hairrows is engaged in malicious, cruel gossip 
about her neighbors. She presents an image of her 
neighbors as being dirty and corrupt. Much of the descrip¬ 
tions are salacious and crude. . . . This is a profoundly 
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negative image of Black people and the Black poor. This 
would reinforce stereotypes about Blacks being immoral, 
dirty, and incompetent. These images weaken the sense of 
group pride and would deflate the self." 
Dr. Poussaint's data unequivocally affirms that 
demeaning stereotypes are the major likely influences on 
self in the episodes. 
Conclusion for Subquestion II. The three judges. 
Dr. Kenneth B. Clark, Dr. Johnnetta B. Cole, and 
Dr. Alvin F. Poussaint, overwhelmingly agreed that degrad¬ 
ing stereotypes are the major likely influences on self 
in the episodes. 
The degrading stereotypes pertaining to behaviors, 
attitudes, values, social and economical status sets 
apart African-Americans from other ethnic people. Further¬ 
more, it is reasonable to conclude that the episodes' 
reiterative message is one which establishes that African- 
Americans appear to be negatively "different" than other 
ethnic people and, therefore, inferior to other ethnic 
people. 
Subquestion III: What Likely Influences 
Were Identified by All of the Judges 
in the Selected Episodes? 
The three judges. Dr. Kenneth B. Clark, 
Dr. Johnnetta B. Cole, and Dr. Alvin F. Poussaint, identi¬ 
fied degrading stereotypes as the likely influences in the 
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selected episodes. To support this statement, the 
researcher will list three episodes per judge. 
Dr. Kenneth B. Clark. Dr. Clark identified the 
following degrading stereotypes as likely influences on 
self: 
• Show I, Episode 5: The entire episode is a negative 
image. It destructively humorizes drug addicts, the home¬ 
less, and the poor; it disgustingly pokes fun at economic 
and racial tragedy. 
• Show II, Episode Is A Black man is portrayed as a 
silly-looking clown who curses, strikes women, and has 
spent "eight years in prison." 
• Show II, Episode 3: There is stereotypical joking 
toward home, family, poverty, and especially children 
("crack addict in the making"). 
Dr. Johnnetta B. Cole. Dr. Cole identified the fol¬ 
lowing degrading stereotypes as likely influences on self: 
• Show III, Episode Is This episode involves two 
African-American men who are Harvard graduates, who come 
to a country club to apply for jobs as entertainers for the 
club. The two African-American men are portrayed as "Uncle 
Toms". Their behavior is very much that of "shuffling 
Negroes". What a negative image! 
• Show III, Episode 2: In this very brief episode, 
Oprah Winfrey, an African-American woman, who has come to 
a place of prominence, is presented in unflattering terms. 
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Young African-Americans see so few positive Black- 
American images in the media. This episode reminds us 
that when we do have positive role models, they can be 
presented to us in negative terms. 
• Show III, Episode 3: In this episode, a football 
coach brings in an African-American man to work with a 
losing football team. He is the stereotype of a gay man. 
The image of the gay man is not a positive one. 
. . . Indeed, sports have been one of the few avenues that 
young people, particularly African-American young men, see 
for their advancement. In this episode, a very cherished 
pastime for many African-American male youth is belittled 
and distorted. In the African-American communities, it 
is important to struggle against homophobia, but this is 
not the way to wage that struggle. Any gay young person 
would certainly not gain a positive self-concept from this 
episode. 
Dr. Alvin F. Poussaint. Dr. Poussaint identified the 
following degrading stereotypes as likely influences on 
self: 
• Show I, Episode 1: 
1. Extreme caricatures of Reverend Jackson's 
rhyming and jingle style speech. A Black man who is 
President of the United States appears silly and frivolous. 
2. The "keep hope alive" slogan is demeaned by 
presenting a wheelchair-bound "Bob Hope". The viewer may 
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feel that Reverend Jackson is just stringing them along 
and that, indeed, there is not much hope. This feeling 
can demoralize the self. 
• Show I, Episode 2: 
1. Extreme caricatures of soul singers and dress 
styles, who sing simple-minded songs. Gives the overall 
impression of a putdown. Devalues group culture. May 
cause viewer to feel negative about his or her group's 
cultural contributions. 
2. The characters are total buffoons. Gospel 
singers and soul singers are people the viewer may feel 
ashamed of and, therefore, not wish to identify with 
them. 
• Show I, Episode 5: 
1. Image of a Black homeless man as a dirty, filthy, 
and drunken bum. The Black poor are perceived to be dirty, 
filthy, non-deserving, and repulsive. No viewer would wish 
to identify with this man. 
2. Suggests that his penis is an extension cord. 
Reinforces stereotype of the Black male as having a big 
penis and being a sexual stud. Overemphasizes sexuality 
and would make a viewer feel that Blacks are less human. 
Conclusion for Subquestion III. None of the judges 
jointly agreed on any of the nineteen episodes having 
positive influences on self-concept. Of the three judges, 
two judges expressed that some episodes had positive 
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influences on self-concept. One judge. Dr. Kenneth B. 
Clark, declared two episodes to have positive influences 
on self-concept. Dr. Alvin F. Poussaint specified four 
episodes to have positive influences on self-concept. 
However, Dr. Clark's and Dr. Poussaint's episodes were not 
the same positive episodes. Dr. Johnnetta B. Cole stated 
that all of the nineteen episodes had negative influences 
on self-concept. 
The data indicate that most of the episodes are 
negative; therefore, it is reasonable to suggest that the 
episodes are likely to have negative influences on self¬ 
perceptions of young adult African-American television 
viewers. This concludes the data analysis for Question 1. 
Question 2: What Possible Influence Do 
Particular Television Imageries Have on 
Self-Perceptions of Selected Young 
Adult African-Americans? 
The researcher composed three subquestions that will 
guide the analysis relative to Question 2 ("What possible 
influences do particular television imageries have on self¬ 
perceptions of selected young adult African-Americans?"). 
Subquestion I: Did the Interviewees 
Perceive the Episodes to be Positive 
or Negative Relating to Their Self- 
Perceptions as African-Americans? 
The ten interviewees' responses are demonstrated on 
the Researcher's Data Matrix (see Table 3). 
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Table 3 
Researcher's Data Matrix 
1 2 3 4 5 6 7 8 9 10 
Leroy Keri John Ahmed Elizabeth Barbara Lisa Thelma David Gordon 
SHOW/EPISODE + - + - + - + - + - -4 - 4 - -4 - 4 
- 4 - 
SHOW I 
Episode 1 
4 4 4 - — — 4 4 - 4 — 
SHOW I 
Episode 2 4 — — — — — — 4 — — - 
SHOW I 
Episode 3 — 4 — 4 — — — — — 4 — — 
SHOW I 
Episode 4 4 4 - — — — — — — 4 — — 
SHOW I 
Episode 5 - — 4 — — — 4 4 — — — 
SHOW II 
Episode 1 4- — 4 4 — — — 4 — 4 4 — 
SHOW II 
Episode 2 4- — 4 — 
“ 
4 4 4 4 — 
SHOW II 
Episode 3 4- — - — 4 — - — 4 - - 
SHOW II 
Episode 4 — 4 
1- - 
4 — 4 4 4 - 
SHOW II 
Episode 6 4 4- 
_ 
- 4 4 — 4 
SHOW III 
Episode 1 4 — — 
i 
i ” 4 — — - - - 
SHOW III 




I i i 
* 
1 
4 — 4 - 4 — 
SHOW III 













4 — 4 4 — 4 
SHOW IV 
Episode 1 4- - - - 4 










- - 4 — - 4 — 
SHOW IV 








— 4 4 — 4 — — 
+ = Positive 
= Negative 
+/- = Positive/Negative (Hybrid) 
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The interviewees consisted of five African-American 
women and five African-American men who were between the 
ages of eighteen to twenty-five. They were asked to view 
four television shows that contained a total of nineteen 
episodes. Each interviewee viewed the identical shows 
that were given to the judges. After each episode, the 
researcher orally questioned the interviewees. Moreover, 
the interviewees represented diverse economical and educa¬ 
tional histories. Again, refer to Appendix H ("Personal 
History Form" and "Profiles of Interviewees") for specific 
information on interviewees. 
[Note: Throughout this chapter, all episodes that 
were determined to be positive and negative will be known 
as hybrids.] 
Interviewees' Responses to Episodes. The following 
presents each interviewee's response to the episodes: 
• Leroy: Leroy perceived ten episodes to be positive 
and nine episodes to be negative. 
• Keri: Keri perceived five episodes to be positive 
and nine episodes to be negative. However, Keri perceived 
five episodes to be hybrids. 
• John: John perceived eight episodes to be positive 
and ten episodes to be negative. John considered one show 
to be hybrid. 
• Ahmed: Ahmed perceived sixteen episodes to be nega¬ 
tive and three episodes to be hybrids. 
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• Elizabeth: Elizabeth perceived one episode to be 
positive, fifteen episodes to be negative, and three 
episodes to be hybrids. 
• Barbara: Barbara perceived four episodes to be 
positive, twelve episodes to be negative, and three epi¬ 
sodes to be hybrids. 
• Lisa: Lisa perceived ten episodes to be positive, 
eight episodes to be negative, and one episode to be a 
hybrid. 
• Thelma: Thelma perceived five episodes to be 
positive, eight episodes to be negative, and six episodes 
to be hybrids. 
• David: David perceived four episodes to be positive, 
ten episodes to be negative, and five episodes to be 
hybrids. 
• Gordon: Gordon perceived two episodes to be posi¬ 
tive, fourteen episodes to be negative, and three episodes 
to be hybrids. 
Conclusion for Subquestion I. With the exception of 
Ahmed, all interviewees perceived some episodes to be posi¬ 
tive. All interviewees perceived some episodes to be 
negative. With the exception of Leroy, all interviewees 
perceived some episodes to be hybrids. 
Because there were ten interviewees and nineteen 
episodes, there were one hundred ninety answers. Collec¬ 
tively, the interviewees identified forty-nine episodes to 
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be positive, one hundred eleven episodes to be negative, 
and thirty episodes to be hybrids. In other words, twenty- 
six percent of the interviewees' responses to the episodes 
were positive, fifty-eight percent of the interviewees' 
responses to the episodes were negative, and sixteen percent 
of the interviewees' responses were hybrid. 
Subquestion II: What Were the Positive 
and Negative Influences on the Episodes 
as Reported by the Interviewees? 
The following presents the positive and negative 
influences on the episodes as reported by the interviewees: 
• Leroy: Leroy perceived more episodes to have posi¬ 
tive influences than negative influences. Leroy did not 
perceive any episodes to be hybrids. 
• Keri: Keri perceived more episodes to have negative 
influences than positive influences. Moreover, Keri had 
an equal number of positive and hybrid perceptions of the 
episodes. 
• John: John perceived more episodes to have negative 
influences than positive influences. John identified one 
episode to be hybrid. 
• Ahmed: Ahmed did not perceive any episodes to have 
sole positive influences. He idenfified all episodes to 
have negative influences except three hybrids. 
• Elizabeth: Elizabeth perceived more episodes to 
have negative influences than positive influences. She 
identified three episodes to be hybrids. 
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• Barbara: Barbara perceived more episodes to have 
negative influences than positive influences. Additionally, 
she identified three shows to be hybrids. 
• Lisa: Lisa perceived more episodes to have positive 
influences than negative influences. Also, Lisa identified 
one episode to be hybrid. 
• Thelma: Thelma perceived more episodes to have 
negative influences than positive influences. She identi¬ 
fied six episodes to be hybrids. 
• David: David perceived more episodes to have 
negative influences than positive influences. He identi¬ 
fied five hybrid episodes. 
• Gordon: Gordon perceived more episodes to have 
negative influences than positive influences. He identified 
three hybrid episodes. 
Summary of Positive and Negative Influences on the 
Episodes as Reported by the Interviewees. Two interviewees 
perceived more episodes to have positive influences than 
negative influences. Eight interviewees perceived more 
episodes to have negative influences. One interviewee 
perceived all episodes to have negative influences except 
for some hybrids; and nine interviewees perceived some 
episodes to be hybrids. 
Additionally, none of the interviewees perceived all 
of the episodes to have positive influences. None of the 
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interviewees perceived all of the episodes to have negative 
influences. 
The following presents statements by the interviewees 
of positive and negative influences in particular episodes: 
• Leroy: Leroy made the following statements relative 
to some of the ten episodes he perceived to have "positive 
influences": 
Show I, Episode 1: 
I don't see anything wrong with this episode. You 
know everybody's laughing at all creeds, colors, religions. 
There isn't anything wrong with it. . . .It just doesn't 
touch me in any way. That episode is just human. That's 
all, it doesn't affect me. 
Show I, Episode 2: 
It doesn't affect me; it doesn't affect me. The 
episode as a whole is just humor. That's all I see— 
that's humor, that's humor. 
Show II, Episode 1: 
That episode, yeah, the character is saying it like 
it is. He's tired of taking all that's dished out; he's 
tired, real tired. Yeah, I like this one. This one was 
great. 
Show II, Episode 3: 
It's funny. A lot of that takes place. ... In 
this episode, I guess she is on welfare. Evidently she is 
in poverty—so-called poor class. When I saw her, I just 
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laughed because anybody that takes that much of their time 
to be in somebody's business, when they have so much of 
their business to tend to . . . you only laugh at those 
people. This is just funny. It takes place. 
Show III, Episode 2: 
This episode doesn't touch me. It's humor. Oprah 
Winfrey's on so many diets. You see her one year skinny 
and the next year fat again. . . . Like I always said, if 
you're fat, God has gifted you with either being real cute 
or real talented. 
The following statements were made by Leroy relative 
to some of the nine episodes he considered to have "negative 
influences": 
Show I, Episode 3: 
Yeah, this episode touches me. . . . That's the 
typical stereotype corporate America has about young Black 
men. That their pants are drooping. It's what on the 
inside that counts, you know,_ not just clothing. That's 
what White America thinks about all young Blacks. . . . It's 
that image of clothing. 
Show I, Episode 5: 
This episode here, this one is different. Homeless¬ 
ness here in the city is a big problem. As you see with 
this episode, even though I am laughing, I see the extent 
he has to go through to provide for himself. . . . That's 
not even a Black issue, that's of all people. . . . It's 
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humor, but, at the same time, it's touching. ... I know 
that I'm a long way from a cardboard box, I know that, so 
I'm going to . . . this episode this. . . . Even though I 
never lived in a cardboard box, I know I wouldn't want to 
live in one. 
Show III, Episode 3: 
There's a stigma attached to all Black males 
being good in sports. In sports, you don't use your brain 
as much as you would in an executive position with a 
big corporation. . . . Too much of America has perceived 
Black males as just being too athletic. . . . The day 
we're born, we're bouncing basketballs. The homosexual 
man, I mean, at that level, he was a professional. Just 
because he was gay, the people didn't look at his profes¬ 
sionalism. 
Conclusion for Leroy. Of the episodes that Leroy per¬ 
ceived to have positive influences, his common theme is: 
"It doesn't affect me; it is just funny." 
Of the episodes that Leroy perceived to have negative 
influences, his common themes are stereotypes of African- 
American males, such as Leroy's references to an image of 
clothing for young African-Americans as "a stigma attached 
to all Black males being good in sports." 
• Keri: The following statements were made by Keri 
relative to some of the five episodes she perceived to have 
"positive influences": 
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Show I, Episode 1: 
Even though he's saying it in a joking way, I under¬ 
stand what he is saying. I feel that we, as a people, have 
a talent to imitate or to make a joke out of things, but at 
the same time understand that reality behind it . . . to be 
able to laugh at the same time. 
Show II, Episode 4: 
The character that was portrayed, the scene itself, 
and the surroundings were positive. He had on a suit. He 
looked presentable. ... I would consider it to be posi¬ 
tive because the character was supposed to be a sound 
. . . because this is his type of art. Instead of an 
instrument, his mouth is the instrument. 
Show IV, Episode 5: 
I'm never in agreement with this character, but this 
time I can relate to him because this girl was trying to 
help him—but to satisfy herself more so. I just picture 
myself in that situation right now, because from what I've 
heard from my friends, our Black males feel if they can't 
hold onto a relationship, it is because their girlfriends 
are always trying to change them to be someone they want 
him to be. The male character was positive to the point 
that he didn't allow himself to be changed despite the fact 
that he was in love with her. 
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The following statements were made by Keri relative to 
some of the nine episodes she perceived to have "negative 
influences": 
Show I, Episode 2: 
I guess they are doing it for a laugh, basically, 
but it doesn't look good for us because this is the stereo¬ 
typical view anyway. 
Show I, Episode 5: 
First of all, he's a bum in the street. Apparently, 
he's an alcoholic and, apparently, he likes where he is 
because he's adding onto his home that he has on the 
street. . . . I'm around them constantly and I know they all 
are not like that. You might find a few that somehow got 
lost along the way, but I haven't seen any that bad off. 
. . . I don't know whether he's trying to exaggerate a point 
to prove that there's more to life than what you see here 
or trying to draw more people to be like that. ... I think 
that if you instill more positive, then that'll stick with 
people more so than the negative. 
Show II, Episode 1: 
I don't like this character because he portrays a 
clown; and as a child, you always think fun and games when 
you see a clown, but not this clown. . . .He's supposed 
to have this type of relationship with children, but he's 
cruel to them and he uses profanity. 
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Show III, Episode 4: 
She wasn't presentable at all; you don't have to be 
rich to look decent or have an abundance of money to look 
presentable. She didn't look clean, her hair wasn't 
combed. ... I feel as if people who watch this might see 
this as a point against me as an African-American woman 
trying to make it. It might be a negative hanging over my 
head. . . . That's one against me, already, to be portrayed 
in that manner. . . .We're portrayed as being from the 
projects, eating the government cheese. 
Conclusion for Keri. Of the episodes that Keri per¬ 
ceived to have positive influences, her common theme is: 
"Understand the reality behind the joke, to be able to 
laugh at the same time." 
Of the episodes that Keri perceived to have negative 
influences, her common themes are stereotypes of African- 
Americans, such as African-Americans being portrayed as 
cruel, profane, and "eating the government cheese." 
• John: The following statements were made by John 
relative to some of the eight episodes he perceived to have 
"positive influences": 
Show I, Episode 3: 
It was positive in it's own right. What they 
basically showed were the differences between two classes, 
two races: the B-Boy style or the hoods and the White 
It was positive as far as seeing the B-Boys. Americans. 
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. . . If I was with my peers, it would be totally acceptable 
because that's the way my peers dress. If we were with 
an older crowd, they would probably think that it was more 
negative. . . . He's a young Black American male. He does 
the things that young Black American males do. And most 
older people tend to want you to steer away from that and 
want you to act like corporate America or White America. 
Sit up there with a suit and a tie and be phoney. 
Show II, Episode 1: 
He wouldn't succumb or lower himself to any type of 
standards that they portray Black Americans doing. To me, 
he's positive because he was a strong real man. ... It 
seemed like no matter what the hardships are, he still 
had his dignity, his pride, and everything. . . . You know, 
as far as wealth, he probably wouldn't do what corporate 
America or White America would want you to do. . . .It 
seemed like he had pride in himself and he was a strong- 
willed individual and that's the way I pictured myself. 
. . . Even though he was portraying a clown, still he 
wasn't a clown. His actions were not that of a clown. 
The costume really had no bearing on it—no bearing. It 
was just an outfit. 
Show II, Episode 6: 
I couldn't see anyone trying to relate that to Black 
America or any type of racial group as far as the image they 
portrayed there. It was comedy. It was funny. 
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The following statements were made by John relative 
to some of the ten episodes he perceived to have "negative 
influences": 
Show III/ Episode 1: 
I mean that was low. The things they had to do in 
there. I mean, it was like they were not conscious of what 
they were doing. ... It was bad. I didn't like that at 
all. ... I'm just glad that I'm not like that. I'm not 
that blind. 
Show III, Episode 4; 
You know, with the mother and the kid, the way that 
they acted; the government cheese; the family. They didn't 
have any positive portrayals of Black-Americans in any of 
the characters. . . . You might not notice it consciously, 
but, subconsciously, it's always implanted that Blacks are 
always on welfare. Black people are always eating the 
government cheese. 
Show IV, Episode 1: 
Well, with the sergeant or the recruiter, I felt it 
was bad because even though the guy was a bum, he came in 
to serve his country. That might not have been the reason; 
but as a recruiter, if somebody wants to come in and sign 
up for the Army, you are supposed to take them. But the 
recruiter didn't want to take him because he was a bum, I 
guess. ... It can be another devastating blow to a person 
like that because they have been let down so many times 
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in life, that when they try to do something that's good 
. . . you know . . . that's another put down. ... He 
needed money; he went to the Army where they could provide 
him with food or a place to sleep. 
Conclusion for John. Of the episodes that John per¬ 
ceived to have positive influences, his common themes are: 
strong idenfification with his peers, pride about being a 
Black person, and "It was funny." 
Of the episodes that John perceived to have negative 
influences, his common themes are stereotypes of African- 
American people, such as African-Americans being depicted 
as welfare recipients and "always eating the government 
cheese." 
• Ahmed: The following statements were made by Ahmed 
relative to some of the sixteen episodes he perceived to 
have "negative influences." Ahmed did not perceive any 
episodes to have sole "positive influences." 
Show I, Episode 2: 
I noticed that the episodes, in general, seemed to 
make me feel different about myself, depending on whether 
they are enjoyable or not. I didn't really find this one 
to be funny. It just seemed poor in taste. 
Show I, Episode 3: 
If they are going to make some kind of fun about the 
B-Boy . . . the way that they sort of brought him out like 
he was some creature for the show . . . that part of it 
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really bothered me. Almost referring to him as a thing 
versus a man. I find that African-American people in this 
country in general have always been looked upon more as 
creatures than individuals and people like everyone else. 
Show II, Episode 2: 
So again, those myths about sexual verility and 
manhood based on sexual activity, again, I think that 
enforces those negative images, negative stereotypes. 
. . . I think this sort of pushes the negative sexual 
myths about African males. 
Show III, Episode 3; 
Promoting the stereotype of welfare mothers, 
children, teenage pregnancy ... it shows that our people, 
as a whole, really don't want to work for anything. We'd 
rather just stay at home all day long and just gossip, 
watch T.V., and just receive whatever free money we can 
get. That didn't set well with me at all. 
Conclusion for Ahmed. Ahmed did not perceive any 
episodes to have positive influences. Of the episodes that 
Ahmed perceived to have negative influences, his common 
themes are stereotypes of African-American males, such as 
African-American males being portrayed as "creatures" 
rather "than individuals" and "myths about sexual virility." 
• Elizabeth: The following statements were made by 
Elizabeth relative to the sole episode she perceived to 
have a "positive influence": 
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Show II, Episode 4: 
For once I can say, my race wasn't a factor. I just 
thought that this was really cute. I didn't really feel 
any negativity. I didn't think about that at all. 
The following statements were made by Elizabeth rela¬ 
tive to some of the fifteen episodes she perceived to have 
"negative influences": 
Show I, Episode 5: 
I think the first thing that comes into my mind is 
that we are relegated to the basic roles. We are either 
drunkards, we're from the lower dregs of society, we're 
ignorant, you know, those type of things. I've been 
fortunate enough to know who I am, so when I don't see 
positive images of myself, I don't internalize that. 
. . . For a period of time, I did not really find myself 
as attractive. I rarely saw anyone who really looked like 
me on television. . . . You really don't see any role 
models on T.V. Once again, you have all these negative 
portrayals and you internalize those things, especially if 
you come from an environment that is full of negativity 
and you don't really see a way out. So it really depends 
on your experiences and how you decipher those messages 
that come in. 
Show II, Episode 1: 
A lot of things were going through my mind when I 
was watching it. Number one, the theme that the Black man 
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is always a clown, never taken seriously. The second 
thing, the word "bitch", again. . . . Now people don't 
care about women. . . . You know, they are just self- 
serving. . . . When I was at Penn State, which is in 
Western Pennsylvania, in a very remote town . . . there 
aren't any Blacks there. So, some people from these small 
towns, that's all they have to identify—programs like 
this. So when they see me, it's like, "Oh my God, I can't 
believe it." And I say, "Why can't you believe it?" 
Because this is all they see on T.V. 
Show II, Episode 2: 
Relationships, it always seems to dwell on sex or 
inadequacy. 
Show IV, Episode 5: 
He took his frustration out on her violently. 
. . . Society as a whole has condoned violence against 
women. 
Conclusion for Elizabeth. The episode that Elizabeth 
perceived to have a positive influence had one common 
theme, that is, neutral imagery. For Elizabeth, this 
episode was a neutral imagery because "race wasn't a 
factor." 
Of the episodes that Elizabeth perceived to have nega¬ 
tive influences, her common themes are stereotypes of 
African-Americans, such as African-Americans being por¬ 
trayed as "drunkards . . . the lower dregs of society and 
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ignorant." Additionally, African-American men were 
depicted as being disrespectful of African-American women 
by referring to the women as "bitches". 
• Barbara: The following statements were made by 
Barbara relative to some of the four episodes she perceived 
to have "positive influences": 
Show III, Episode 2: 
That episode is positive for people watching it 
. . . because it does express being on drugs is bad. 
Show III, Episode 3: 
The choreographer wanted to keep them in shape so 
it could help them with their football. So I thought it 
was positive, even though he was a homosexual. . . . Also, 
it made me feel happy to see that teamwork was being done. 
The following statements were made by Barbara relative 
to some of the twelve episodes she perceived to be "nega¬ 
tive" : 
Show I, Episode 2: 
It was negative because they don't speak proper 
English and they are a bit foolish. . . . Younger people 
looking at that might say, "Hey, all I have to do is say 
'ain't' and I can be a star." I think that is not the 
image I want for Black people. 
Show I, Episode 3: 
The way he was brought in as an animal, the 
language, his posture. He was like a species of some sort. 
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That could be looked upon as though the White man is trying 
to put us in a corner and say that is what all Black males 
are like. 
Show IV, Episode 2: 
It made me feel that in a relationship, I should 
have open communication with my spouse. Then I wouldn't 
have this type of problem. I know I'm going to talk to my 
husband about different situations not to have to go to a 
counselor and beat him into doing right. 
Show IV, Episode 4: 
It made me feel that I'm fortunate to be where I am; 
being able to go to places that I have been and not have to 
pretend to be something else or act like that . . . 
pretending, trying to rhyme. I want to be myself regard¬ 
less of what is around me. Rich or poor, I'm always 
myself. 
Conclusion for Barbara. Of the episodes that Barbara 
perceived to have positive influences, her common themes 
are to be anti-drugs and to participate in team work. Two 
quotes relative to Barbara's themes are: "Being on drugs 
is bad" and "It made me feel happy to see that teamwork 
was being done." 
Of the episodes that Barbara perceived to have nega¬ 
tive influences, her common theme is negative imagery of 
African-Americans, such as African-Americans being por¬ 
trayed as "animals" and "not speaking proper English.' 
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• Lisa: The following statements were made by Lisa 
relative to some of the ten episodes she perceived to have 
"positive influences": 
Show I, Episode 5: 
The person in the skit appeared to be homeless and 
probably an alcoholic. ... I think he just portrayed him 
in what he felt would be positive. He didn't really try to 
bring down the character. That's just what he has seen. 
I think he just did it for fun, for a laugh. 
Show II, Episode 1: 
I think he was trying to bring across a message that 
some people end up like that when they have been put down 
so long in society. ... I feel that he was trying to bring 
across a message that he can do it funny, do it in a comical 
skit. I don't think he was saying anything negative about 
African-Americans. 
Show II, Episode 6: 
I don't think they were portraying any particular 
race. They just wanted to do something funny. And they 
did it in a funny way. It was positive. I didn't see any¬ 
thing negative or stereotypical about it. 
Show IV, Episode 1: 
This one was kind of hard. He was positive, I guess. 
He wasn't portraying a positive person. His life wasn't 
together and he really didn't know what he wanted. But it 
wasn't because he was trying and somebody was pushing him 
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back. He just wants to get over. And he portrayed that in 
a positive way as a person that just wants to get over. 
And the person in the Army, he portrayed a positive image, 
also. He didn't want anything to do with the other guy. 
I think he felt like he was a better man than the other guy. 
He was still portrayed in a positive way, though. 
Show IV, Episode 5: 
I felt good because he was trying to say that he had 
been put down for so long, that he wasn't going to go with 
the normal ways of society. He was going to do his own 
thing and make it work for him. 
The following statements were made by Lisa relative to 
some of the eight episodes she perceived to have "negative 
influences": 
Show I, Episode 2; 
This was really funny, but I thought it was kind of 
negative. It was negative because I think they elaborated 
too much on the bad language. ... A lot of people think 
that as Black-Americans we can't express ourselves or we 
can't speak. 
Show II, Episode 3: 
It was funny, but negative only because it portrayed 
women in general—maybe not just Black women, but women in 
general as just gossipy, hanging out the window, talking. 
. . . I don't want to be like that; because once you see 
it on television, it's not a positive thing. You may think 
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to yourself, "I don't want to turn out like that." It 
made me feel good because I know that's not what I do, 
but it made me think there are a lot of women who do 
that. 
Conclusion for Lisa. Of the episodes that Lisa per¬ 
ceived to have positive influences, her common theme is: 
"I don't really think it's negative; I think he just did 
it for fun, for a laugh." 
Of the episodes that Lisa perceived to have 
negative influences, her common themes are stereotypes 
of African-Americans, such as African-Americans being 
incapable of articulating the English language and 
"gossipy" women. 
• Thelma: The following statements were made by 
Thelma relative to some of the five episodes she perceived 
to have "positive influences": 
Show II, Episode 2: 
This particular episode didn't really bother me. 
I don't see anything wrong with it. . . . It's good to talk 
about your problems. 
Show II, Episode 6: 
In our everyday life, we don't see unordinary people 
and you see unordinary people on this show and how they 
live. Like he told his son, "Don't let it bother you, 
just turn the other cheek." It's just to be taken as a 
joke. That's how I thought ... to make it more funny. 
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Show III, Episode 3: 
They all stuck together. Even though they didn't 
like the homosexual, they let him teach the class. So it 
helped to win the game. ... We can all work together if 
we try. 
The following statements were made by Thelma relative 
to some of the eight episodes she perceived to have 
"negative influences": 
Show I, Episode 1: 
When you see something like this, it's like, "Oh, 
they're making a joke out of it." So when the White man 
sees it, he says, "If they are going to make a joke about 
it, then we can make a joke about it, too." 
Show I, Episode 4: 
Like I said, well that one deals with minorities in 
general. And when you look at something like that, you 
feel, well, is that how they act? The way the women were 
dressed, used a lot of vulgarity, that really wasn't called 
for. 
Show II, Episode 3: 
O.K., you see a Black person. You know she is try¬ 
ing to do something for herself, but, yet, she's not 
helping anybody else because all she does is talk about them 
all day long. It's uncalled for. ... It makes me feel bad 
because you wonder, "Well, how do I know that someone is not 
talking about me?" She doesn't know what the other people 
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are doing when she's not looking. She just knows when 
she's watching them. 
Show III, Episode 3: 
It made me feel like not wanting to be around too 
many Black people because they look Black on the outside; 
but when you get to them on the inside, they are really 
White. 
Conclusion for Thelma. Of the episodes that Thelma 
perceived to have positive influences, her common theme is: 
"It's just to be taken as a joke." 
Of the episodes that Thelma perceived to have negative 
influences, her common themes are negative imageries of 
African-Americans, such as African-Americans being depicted 
as using vulgar language, nosy, gossipy women, and a silly, 
unserious politician. 
• David: The following statements were made by David 
relative to some of the four episodes he perceived to have 
"positive influences": 
Show II, Episode 1: 
Even though they did it in an awkward manner, 
they showed how the Black person has been programmed to 
self-destruct by not having an education. So everything 
he was saying was true. They just did it in a round 
about way. They did it in a joking manner, but it was 
serious. 
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Show II, Episode 2: 
It showed that sometimes a man will harbor frustra¬ 
tions and take it out on a woman. That's real and many 
men don't want to deal with it. And the fact that they 
brought it up shows that they are trying to educate the 
audience. ... I feel that after viewing this episode, 
that you have to be sensitive to a woman. 
Show II, Episode 4: 
I felt good about myself because I see this in a 
different way. Number one, it shows that a Black man is 
aware of what's going on around him. Number two, that we 
are talented just like anybody else; and when we put our 
minds to it, we can do whatever we want. 
The following statements were made by David relative 
to ten episodes he perceived to have "negative influences": 
Show III, Episode 1: 
This plays the worse stereotype of all. . . . You 
have to think White to belong to a White social club. Also, 
it showed a Black man as the butler. . . . They tried to 
use comedy, but they chose the wrong type of issue consider¬ 
ing the racism that we have to deal with in America. 
Show III, Episode 2: 
It is making fun of a heavyset Black woman. Heavy- 
set Black women have been known as the "mammy" type of 
people. You know, they always took care of everybody. 
. . . It plays out the basic stereotype. I guess some Black 
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people could see themselves as this. . . . What's the 
purpose? It wasn't that funny. It was embarrassing. 
Show III, Episode 4: 
It didn't make me feel good because it shows that 
sometimes we're out here being laid off from our jobs. 
I didn't like the fact that they showed the Black female 
with man-like thick features, the oversized butt, the chest 
protruding. It goes back to the manly-type Black female 
that Hollywood portrayed back in the 1930s and 1940s and 
1950s. . . . This segment gives the impression that the 
female is just supposed to stay home and be barefoot and 
pregnant. ... I didn't feel good about myself after view¬ 
ing this episode because it played all the general stereo¬ 
types . 
Show IV, Episode 4: 
It makes it seem like the Black man thinks of her 
only as a "hoe" and the "B" word. It also goes with the 
image of the real fat gold chains and goes on the stereo¬ 
type that most Black rappers are ignorant. Some are, but 
not all of them; but it portrays that stereotype . . . that 
we can't do a song without using profanity or degrading our 
counterparts. . . . You don't feel too good about yourself 
knowing that we are perceived as the ones that are always 
degrading our own women. You know that we also must swear, 
curse, and do everything else that's considered nega¬ 
tive . 
Ill 
Conclusion for David. Of the episodes that David 
perceived to have positive influences, his common theme 
is: "They did it in a joking manner, but they were 
serious." 
Of the episodes that David perceived to have negative 
influences, his common themes are stereotypes of African- 
Americans, such as African-American women with "man¬ 
like features," the "stereotype that most Black rappers 
are ignorant," and a Black man featured as a butler. 
• Gordon: The following statements were made by 
Gordon relative to the sole two episodes he perceived to 
have "positive influences": 
Show II, Episode 6: 
Gee, I saw it as, I guess, humor. That's about it. 
I really didn't see anything racist in it, except the fact 
that throughout all these skits, this is the only skit 
that's been portrayed with a family; a family setting—a 
mother, father, and children. That's the only thing that's 
startling. The fact that that's the only time that they 
showed a family. 
Show III, Episode 5: 
Number one, there is an African-American female 
teacher. I like that. And she knew what to do when the 
fire marshall came out. . . . It shows that Black people 
are intelligent and they know what to do. They aren't just 
sitting in class and learning nothing. ... I saw myself 
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able to learn in that classroom, able to learn in that 
atmosphere. 
The following statements were made by Gordon relative 
to some of the fourteen episodes he perceived to have 
"negative influences": 
Show I, Episode 1: 
Well, I saw it to be negative because it was on 
national television. When you look at it, it's supposed 
to be in a joking manner. When you joke about Black 
leaders, politicians, or Black activists, it's perceived 
to be negative. How can you look at somebody who's trying 
to better our community and make jokes about them as a 
Black person? . . . When I first looked at it, I basically 
saw humor in it. But it's not humorous because you look 
at "Hope Alive" and they talked about Bob Hope. When 
Jesse Jackson talks about "Hope Alive", he's talking about 
something serious. He's talking about a hope of a brighter 
America in terms of domestic needs, racial needs, and 
sexual needs or whatever. To make fun of what is sort of 
undermining his whole campaign because his campaign relies 
on "keep hope alive" ... I believe that a Black person 
should not undermine him or his coalition in any shape or 
form. 
Show I, Episode 3: 
I didn't like that episode; that's the stereotype of 
every single Black male American. The reason why I didn t 
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like that is because Black people are portrayed as hoodlums. 
You see them on the media going into cop cars; you see them 
being arrested; when you see burglaries or what have you. 
. . . I know a lot of people who don't see themselves as 
this, but they act like this. And when they actually see 
themselves like this, they stop and think, "Gee, do I 
really act like this? Do I really portray this type of 
person?" It's really bad, man. That's not the way every 
Black person acts. 
Show I, Episode 4; 
Very negative, extremely negative. Because it 
brought in every single stereotype that's brought up on 
the Hispanic culture. I don't think that's right. The 
machismo man; the woman that's weak-minded and always 
staying with him; always hot-blooded and always having 
sex; the gossiping within that whole establishment . . . 
I felt badly because African-Americans were playing that 
role. ... I would feel badly talking to someone of 
Latin origin about this episode because that's totally 
disgraceful. 
Show I, Episode 5: 
I'd feel bad because homelessness is a serious 
problem. That's something serious and it shouldn't be 
joked about like what they did on that television episode. 
I mean, homelessness is a serious problem, and they're 
making fun of it. . . . Whenever they do shows on the 
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homeless, they show Black males. I think it's a negative 
image of Black males. 
Show III, Episode 1: 
As an African-American who plans to enter the 
corporate field, I don't want to see myself end up like 
those two Toms, the two Black people portrayed in that 
episode . . . and it makes me feel bad because I see two 
Black people who have done something with their lives and 
they're collaborating with Whites. They think that they 
are part of the White culture and they've forgotten about 
their Black heritage. That's upsetting to me. And 
another thing that's upsetting to me is the fact that you 
look at that and you think that, well, I guess it's per¬ 
ceived that every Black person who's making it in the 
corporate world is selling out themselves. And that's 
simply not true. Every Black person who's making it in 
the corporate world is not selling out themselves. They're 
just able to hold that position and get a job. It doesn't 
mean that they have turned into, as that portrays. Uncle 
Toms. They're just being able to make it in the corporate 
world. 
Show III, Episode 2: 
I saw it as racist because there's a stereotype 
about Blacks liking pork and fried foods. And it showed 
Oprah Winfrey, an African-American woman, who's doing 
something with her life, in a negative outlook that I 
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didn't like. If anything, we should be happy to see that 
she is doing something with her life, rather than trying 
to take it away from her. It's a racial thing with pork 
and fried foods that Blacks have. It's just supporting 
that big myth that Blacks, all they eat is pork, and 
that made me feel bad. I don't like the way African- 
American people are perceived when it comes to those 
stereotypes. 
Conclusion for Gordon. Of the episodes that Gordon 
perceived to have positive influences, his common themes 
are positive family and school environments. Two-quotes 
relative to Gordon's themes are: "That's the only time 
that they showed a family" and "I saw myself able to learn 
in that classroom." 
Of the episodes that Gordon perceived to have negative 
influences, his common themes are stereotypes of African- 
Americans, such as "jokes about Black leaders, politicians, 
or Black activists" and "Black people are portrayed as 
hoodlums." 
Subquestion III: What Changes in Perceptions 
Took Place When Interviewees Considered What 
Other Ethnic Audiences May Think About 
African-Americans as a Result of the 
E£ isodes' Images? 
As discussed in Chapter III, the researcher posed five 
major questions to the interviewees. Three of those ques¬ 
tions were as follows: 
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• Would you feel differently about yourself 
and/or this episode if you viewed the 
episode with a White-American audience 
versus an African-American audience? 
• What would you think about yourself and/or 
this episode if you knew that the world's 
populace were viewing it? 
• What do you think other ethnic people would 
learn from this episode? 
Occasionally, during the course of the interview, when 
the researcher posed the three questions, the interviewees 
reversed their earlier statements that were made prior to 
the three questions. However, most interviewees' final 
perceptions of the episodes did not change. Sometimes 
the subsequent statements and the final perceptions did not 
correlate. 
Moreover, oftentimes, when the interviewees were 
asked to express their feelings and thoughts about a par¬ 
ticular episode, they did not articulate their feelings and 
thoughts. Instead, the interviewees expressed assumptions 
about White-Americans' and/or other ethnic peoples' feelings 
and thoughts pertaining to a particular episode. 
For example, in Show II, Episode 1, the researcher 
asked Keri, "Would you feel differently about yourself and 
this episode if you viewed the episode with a White- 
American audience?" Keri answered, "More than likely, 
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a White-American audience would laugh and make certain 
comments. I'm sure they would say, 'Oh, I expected that 
from them'." 
It was interesting that the aforementioned statement 
was given by Keri, although the researcher did not elicit 
the statement. 
Tables 4 through 13 present the interviewees' data 
relative to Subquestion III. There is one table per 
interviewee. Because of time constraints pertaining to 
each episode, the researcher made a judgment not to ask 
all of the three questions per episode or not to ask any 
of the three questions relative to particular episodes. 
Therefore, some questions, shows, and episodes are not 
shown per interviewee. 
The following observations were made relative to 
Subquestion III: 
• After considering how he would feel about the 
episodes, Leroy made no changes in his percep¬ 
tions of what other ethnic audiences may think 
about African-Americans as a result of the 
images of these particular episodes (see 
Table 4). 
• After considering what she would think and 
feel about herself relative to the episodes, 
Keri made two changes in her perceptions of 
what other ethnic audiences may think about 
African-Americans as a result of the images 
of these particular episodes (see Table 5). 
• After considering what he would think and 
feel about himself relative to the episodes, 
John made one change in his perceptions of 
what other ethnic audiences may think about 
African-Americans as a result of the images 
of these particular episodes (see 
Table 6). 
• After considering what he would think and 
feel about himself relative to the episodes, 
Ahmed made no changes in his perceptions of 
what other ethnic audiences may think about 
African-Americans as a result of the images 
of these particular episodes (see 
Table 7). 
• After considering what she would think and 
feel about herself relative to the episodes, 
Elizabeth made one change in her perceptions 
of what other ethnic audiences may think 
about African-Americans as a result of the 
images of these particular episodes (see 
Table 8). 
• After considering what she would think and 
feel about herself relative to the episodes, 
Barbara made no changes in her perceptions 
of what other ethnic audiences may think 
about African-Americans as a result of the 
images of these particular episodes (see 
Table 9). 
• After considering what she would think 
and feel about herself relative to the 
episodes, Lisa made one change in her per¬ 
ceptions of what other ethnic audiences 
may think about African-Americans as a 
result of the images of these particular 
episodes (see Table 10). 
• After considering what she would think and 
feel about herself relative to the episodes 
Thelma made one change in her perceptions 
of what other ethnic audiences may think 
about African-Americans as a result of the 
images of these particular episodes (see 
Table 11). 
• After considering what he would think and 
feel about himself relative to the episodes 
David made one change in his perceptions of 
what other ethnic audiences may think about 
African-Americans as a result of the images 
of these particular episodes (see Table 12) 
• After considering what he would think and 
feel about himself relative to the episodes 
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Gordon made one change in his perceptions 
of what other ethnic audiences may think 
about African-Americans as a result of the 
images of these particular episodes (see 
Table 13). 
Summary of Interviewees' Data for Subquestion III. 
Three of the ten interviewees made no changes in their 
perceptions after considering what other ethnic audiences 
may think about African-Americans as a result of the 
images of particular episodes. 
Six of the ten interviewees made one change in their 
perceptions after considering what other ethnic audiences 
may think about African-Americans as a result of the 
images of particular episodes. 
One of the ten interviewees made two changes in her 
perceptions after considering what other ethnic audiences 
may think about African-Americans as a result of the 
images of particular episodes. 
Conclusion for Subquestion III. It would be important 
research to query why the interviewees perceived some 
images to be positive; that is, why the images were per¬ 
ceived to be "funny" and/or "just a joke". Yet, the fact 
is that all of the episodes were couched in comedy. It 
would be worthwhile to inquire why, in some instances, the 
interviewees did not perceive a particular episode to have 
stereotypes until the researcher posed one of the 
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Table 4 
Interviewee Response to Subquestion III: Leroy 
SHOW/ Original Response 
Episode Response Subsequent Question Subsequent Statement Change 
SHOW I 
Episode 2 
Would you feel differently 
about yourself and/or this 
episode if you viewed this 
episode with a White- 
American audience versus 
an African-American audi¬ 
ence? 
White people might see it 
in a different aspect than 
I do. I see it as just 
humor. They might con¬ 
sider it to be a stereo¬ 
type. But it doesn't 
affect me. If I were 
watching it with them, I 
would be on the defensive. 
They can't relate to it 
like I can. They are 
laughing at, not with, 
them (Black-Americans). 
None 
SHOW II + 
Episode 3 
Would you feel differently 
about yourself and/or this 
episode if you viewed this 
episode with a White- 
American audience versus 
an African-American audi¬ 
ence? 
If I was in a room full of 
. White people, I don't 
think they would laugh 
because, unless they grew 
up with Black people, they 




Would you feel differently 
about yourself and/or this 
episode if you viewed this 
episode with a White- 
American audience versus 
an African-American audi¬ 
ence? 
If a White audience was 
here, it would touch me. 
That's probably the way 
they see Black women or 
Black people as a whole. 
I guess the White people 
would feel superior. 
None 
+ = Positive 
= Negative 
+/- = Positive/Negative (Hybrid) 
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Table 5 
Interviewee Response to Subquestion III: Keri 
SHOW/ Original Response 
Episode Response Subsequent Question Subsequent Statement Change 
SHOW I + 
Episode 1 
What do you think other 
ethnic people would learn 
from this episode? 
You know, we can relate 
to that. Other people out 
of our nationality might 
not be able to relate to 
that. They might laugh at 
the jokes and laugh at the 
rhythm that we have, but 
they probably won't get the 
same understanding as an 
African-American would. 
. . . I believe it would 
be more negative because 
they would see Reverend 
Jackson as a comedian 
instead of a politician. 
SHOW I + /- What would you think I would feel uncomfortable 
Episode 2 about yourself and/or because they (Black peo- 
this episode if you knew pie) are not all like 
that the world's populace that. Are they (the 
were viewing it? creatures of the show) try¬ 
ing to prove a point or 
are they trying to come 
up with a joke? 
SHOW II - Would you feel dif¬ More than likely, a White- None 
Episode 1 ferently about yourself American audience would 
and/or this episode if laugh and make certain 
you viewed the episode comments. I'm sure they 
with a White-American would say, "Oh, I 
audience versus an 
African-American audi¬ 
ence? 
expected that from them." 
SHOW II 
Episode 4 
+ What would you think 
about yourself and/or 
this episode if you knew 
that the world's populace 
were viewing it? 
I believe that if White 
people don’t know who 
this character is portray¬ 
ing, they would get a 
negative view; but if the 
viewers are aware of the 
character he is portray¬ 





+ 1. Would you feel dif¬ 
ferently about yourself 
and/or this episode if 
you viewed this episode 




I wouldn’t perceive it, 
but it would be perceived 
as being more negative 
than positive. ... I 
like the family image. 
. . . The only thing is 
that I feel as if we were 
being portrayed as being 
None 












2. What would you think 
about yourself and/or this 
episode if you knew that 
the world's populace were 
viewing it? 
ass backwards . . . but, I 




+/- What would you think about 
yourself and/or this epi¬ 
sode if you knew that the 
world's populace were 
viewing it? 
I would think that it 
would make me think less 
of myself, but I don't 
think that imagery is 





+ What would you think about 
yourself and/or this epi¬ 
sode if you knew that the 
world's populace were 
viewing it? 
I believe I would be com¬ 
fortable because the lady 
had a job. Once the man 
came out of prison, he was 
on the right track. He 
None 
was trying to do the right 
thing, but the only thing 
is she was trying to 
change him and he wouldn1t 
allow her to change him. 
I think anyone can relate 
to that type of situation. 
+ = Positive 
= Negative 
+/- = Positive/Negative (Hybrid) 
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What would you think about 
yourself and/or this epi¬ 
sode if you knew that the 
world's populace were 
viewing it? 
If you had a majority of 
mixed races looking at 
this, they would sort of 
perceive, even though it's 
funny, they would still 
perceive a negative image 




+ What would you think about 
yourself and/or this epi¬ 
sode if you knew that the 
world’s populace were 
viewing it? 
It showed that he (Black 
male character) was posi¬ 
tive throughout the whole 
episode; really, the 
White character showed how 
ignorant he was. . . . The 
White character showed how 
distorted their views are 
about a lot of things. 
None 
SHOW I + /- 
Episode 5 
What would you think about 
yourself and/or this epi¬ 
sode if you knew that the 
world's populace were 
viewing it? 
I would feel happy within 
myself because when a per¬ 
son looks at that and comes 
up to me and thinks that I 
was living that way, I’d 
show them that I'm not. 
That isn't the image that I 
portray. ... In this 
country, that is, the pic¬ 
ture of the average bum 




What would you think about It would make us look None 
yourself and/or this epi- uncreative. This was like 
sode if you knew that the a Sambo type of imagery, 
world's populace were 
viewing it? 
SHOW II + What would you think about If somebody is able to None 
Episode 6 yourself and/or this epi- relate that to us, any 
sode if you knew that the negative thoughts towards 
world's populace were us, I would like to speak 
viewing it? to them. I would like to 
see how they can relate 
that to us because that was 
pure comedy. I don't think 
anybody would relate that 
to Black-Americans. . . . 
It is funny. 
SHOW III - What do you think other They would probably think None 
Episode 1 ethnic people would learn that it is a good episode 
from this episode? and say, "Yes, that’s the 
way we want them to act." 











What would you think about 
yourself and/or this epi¬ 
sode if you knew that the 
world’s populace were 
viewing it? 
I would feel positive 
because I don't think peo¬ 
ple would think that all 





1. Would you feel dif¬ 
ferently about yourself 
and/or this episode if you 
viewed the episode with a 
White-American audience 
versus an African-American 
audience? 
2. What would you think 
about yourself and/or this 
episode if you knew that 
the world's populace were 
viewing it? 
I would feel disturbed 
because they (White peo¬ 
ple) would think that all 
Black people are just 
money hungry. The 
sergeant speaks for him¬ 
self. The people of the 
world would probably love 
him. He's your ideal 
Black man. But the bum 
only wants money so he can 





+ What would you think about 
yourself and/or this epi¬ 
sode if you knew that the 
world's populace were 
viewing it? 
I really wouldn't be con¬ 
cerned about this episode 
being shown to other peo¬ 
ple because there is 
nothing there. I mean, he 
isn't cursing; that's a 
positive image and every¬ 




+ Would you feel differently 
about yourself and/or this 
episode if you viewed this 
episode with a White- 
American audience versus 
an African-American audi¬ 
ence? 
I would feel kind of good 
because he's strong. His 
character represents 
strength to me. So, I 
would feel kind of com¬ 
fortable in the room with 
other people. 
None 
+ = Positive 
= Negative 
+/- = Positive/Negative (Hybrid) 
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Response Subsequent Question Subsequent Statement 
Response 
Change 
SHOW I + /- What would you think about To the African-American None 
Episode 1 yourself and/or this epi- community, I think that it 
sode if you knew that the could be something that 
world's populace were could be humorous and they 
viewing it? might enjoy it. But other 
groups of people, being 
that the way Mr. Jackson 
is already perceived in 
the press, would just add 
something more negative 
about him. So, that's the 
conflict that I have about 
skits like that. 
SHOW I What would you think about I think that it loses None 
. Episode 3 yourself and/or this epi- something after it leaves 
sode if you knew that the our community, and I think 
world's populace were that it tends to add to 
viewing it? the stereotypes. I have 
hard times because people 
have their own views with 
shows like this that tend 
to make my life more com¬ 
plicated at times. 
SHOW I 
Episode 5 
What would you think about 
yourself and/or this epi¬ 
sode if you knew that the 
world's populace were 
viewing it? 
If I was watching this 
with someone else, who 
was outside my race, it 
wouldn't be something that 
I could feel proud of; it 





+ /- Would you feel differently 
about yourself and/or this 
episode if you viewed this 
episode with a White- 
American audience versus 
an African-American audi¬ 
ence? 
I think that it would 
still be funny, because 
the skit as a whole is 
funny. . . . If it was a 
predominately White audi¬ 
ence, I don't think it's a 





What would you think about 
yourself and/or this epi¬ 
sode if you knew that the 
world's populace were 
viewing it? 
It complicates the issue 
that much more ... if 
this is the only thing 
that's being sent out about 
us and that’s what people 
as a whole feel about us. 
. . . Sometimes, I've 
noticed that people who 
come from parts of the 
Caribbean and Africa have 
an attitude that we (Black- 
Americans) don't want 
None 
Continued, next page 
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SHOW/ Original Response 




anything. That we are 
helpless, that we identify 
with our helplessness and 
then try to scrape 
together anything that we 
can get versus looking for 
means of self-empowerment 
and liberation. So for a 
worldwide scope, it really 
hurts us negatively 
because we can't send 
enough role models out to 
give the true side of the 
picture. 
SHOW III _ What would you think about If I was watching this None 
Episode 2 yourself and/or this epi- with a non-African- 
sode if you knew that the American audience, they 
world '-s populace were would find it to be funny. 
viewing it? . . . These kinds of pro¬ 
grams are giving a nega¬ 
tive image about ourselves. 
If we hold them in that 
kind of low esteem, how 
can we expect other people 
to respect our heroes as 
well as us as a whole? 
SHOW IV _ What do you think other The last step is, how do None 
Episode 4 ethnic people would you get people who are 
learn from these epi- on the international 
sodes? scale, if these images are 
sent out about us . . . 
how do you say to those 
people, "We are people who 
are proud, who know our 
history, who have respect 
for ourselves"? 
+ = Positive 
= Negative 
+ /- = Positive/Negative (Hybrid) 
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Table 8 
Interviewee Response to Subquestion III: Elizabeth 
SHOW/ Original Response 
Episode Response Subsequent Question Subsequent Statement Change 
SHOW II + /- 
Episode 3 
Would you feel differently 
about yourself and/or this 
episode if you viewed the 
episode with a White- 
American audience versus 
an African-American audi¬ 
ence? 
I probably would be more 
reserved if I was with a 
White audience, but this 
culture (Black) is 
familiar to me. That's 
why I take it light- 
spirited. Then, again, I 
might not really laugh if 
it was a White audience. 
. . . I would probably 
take it to be negative 
because for all intents 
and purposes, they (White 
people) wouldn't be able 
to appreciate the culture. 
SHOW II + 
Episode 4 
Would you feel differently 
about yourself and/or this 
episode if you viewed the 
episode with a White- 
American audience versus 
an African-American audi¬ 
ence? 
I probably wouldn't feel 
any differently if I was 
seated with another ethnic 
audience. I just see this 
as a spoof. I think it's 
light and cute. 
None 
SHOW III - What would you think about I would not feel good None 
Episode 2 yourself and/or this epi¬ because, unfortunately, I 
sode if you knew that the mean that's how we are 
world's populace were 
viewing it? 
always portrayed. 
SHOW III _ What would you think about I would feel uncomforta- None 
Episode 3 yourself and/or this epi- ble because that is not 
sode if you knew that the a true representation of 
world's populace were Black men who may be homo- 
viewing it? sexual. 
+ = Positive 
- = Negative 
+/- = Positive/Negative (Hybrid) 
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+ Would you feel differently 
about yourself and/or this 
episode if you viewed the 
episode with a White- 
American audience versus 
an African-American audi¬ 
ence? 
Since I know the White 
audience would like Bob 
Hope, it'll probably be 





What would you think about 
yourself and/or this epi¬ 
sode if you knew that the 
world's populace were 
viewing it? 
Maybe they (White people) 
should try to help the 
people . . . try to do 
something about the 
poverty. . . . They would 
have to see it as a 
stereotype. If they 
don’t, then something is 




What would you think about 
yourself and/or this epi¬ 
sode if you knew that the 
world's populace were 
viewing it? 
I would hope it would be 
a negative stereotype. 
If this is shown in 
Europe, I hope they 
wouldn't think that every¬ 
body that's in the proj¬ 
ects hang their clothes on 
the line and act like 




What would you think about 
yourself and/or this epi¬ 
sode if you knew that the 
world's populace were 
viewing it? 
It would be a concern 
because, then, they (the 
world's people) would 
take them (Black people) 





+ What would you think about 
yourself and/or this epi- 
They would think that 
would be funny. 
None 
sode if you knew that the 
world's populace were 
viewing it? 
SHOW III + Would you feel differently I'd feel the same way. None 
Episode 3 about yourself and/or this 
episode if you viewed the 
episode with a White- 
American audience versus 
an African-American audi¬ 
ence? 











+/- Would you feel differently 
about yourself and/or this 
episode if you viewed the 
episode with a White- 
American audience versus 
an African-American audi¬ 
ence? 





+ /- Would you feel differently 
about yourself and/or this 
episode if you viewed the 
episode with a White- 
American audience versus 
an African-American audi¬ 
ence? 
Well, that one might make 
me feel a little uneasy, 
but I would still have my 
same opinion. I would 
hope that they would not 
see that as every Black 
person trying to join the 
army to get off the 
streets. 
None 
+ = Positive 
= Negative 
+/- = Positive/Negative (Hybrid) 
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Would you feel differently 
about yourself and/or this 
episode if you viewed this 
episode with a White- 
American audience versus 
an African-American audi¬ 
ence? 
If I viewed this with a 
White audience, I would 




+ What would you think about 
yourself and/or this epi¬ 
sode if you knew that the 
world's populace were 
viewing it? 
If other people in the 
world felt that a 
majority of Black people 
were in that situation, 
it would probably bother 
me. But it wouldn't make 
any difference if people 





+ What would you think about 
yourself and/or this epi¬ 
sode if you knew that the 
world's populace were 
viewing it? 
I feel he was trying to 
bring across a message; 
I don't think he was 
saying anything negative 
about African-Americans. 
None 
SHOW II + 
Episode 4 
Would you feel differently 
about yourself and/or this 
episode if you viewed this 
episode with a White- 
American audience versus 
an African-American audi¬ 
ence? 
They (White people) could 
perceive this man as one 
who stands around making 
noises. If so, they 
(White people) really 
don't understand what was 
going on. 
None 
SHOW II + 
Episode 6 
Would you feel differently 
about yourself and/or this 
episode if you viewed this 
episode with a White- 
American audience versus 
an African-American audi¬ 
ence? 
I don't know how anybody 
else in the world 
probably views it because 
I don't know how they 
would see it. Personally, 
I think I would still 
feel that it was positive. 
None 
SHOW III What do you think other They (White people) may None 
Episode 2 ethnic people would learn perceive it to be nega- 
from this episode? tive because they may get 
it in their heads that 
all Black-Americans don't 
stick to this and they 
(Black-Americans) don't 
stick to that. 











+ 1. Would you feel dif¬ 
ferently about yourself 
and/or this episode if you 
viewed the episode with a 
White-American audience 
versus an African-American 
audience? 
2. What do you think 
other ethnic people would 
learn from this episode? 
I wouldn't be bothered; 
just, in general, I would 
not be bothered. I think 
he (the actor) was trying 
to exaggerate on a stereo¬ 
type to see the silliness 
in it. I hope it would 
make them (White people) 





What do you think other 
ethnic people would learn 
from this episode? 
A lot of closed-minded 
people probably would 
think that's how they 
(Black people) always are. 
But if you look at it with 
an open mind, you can see 





+ What would you think 
about yourself and/or 
this episode if you knew 
that the world's populace 
were viewing it? 
I feel good about myself. 
I would still feel the 
same way if I knew other 
people in the world were 
viewing this episode. 
None 
SHOW IV +/- 
Episode 4 
1. Would you feel dif¬ 
ferently about yourself 
and/or this episode if you 
viewed the episode with a 
White-American audience 
versus an African-American 
audience? 
2. What would you think 
about yourself and/or this 
episode if you knew that 
the world's populace were 
viewing it? 
I don't know if I would 
feel so good because I 
would think they (White 
audience) see Black people 
putting down other Black 
people. White people 
might feel: Why should 
they change the way they 
think and feel about us 
if we don't change our¬ 
selves? I probably 
wouldn't feel so good 
about the world's audi¬ 
ences viewing this 
episode. 
SHOW IV + What do you think other If other people in the None 
Episode 5 ethnic people would learn world were viewing it 
from this episode? with a closed mind, they 
probably would think that 
he was lazy, didn't want 
to work. But if they were 
viewing it with an open 
mind, they would see that 
he's not lazy. It's just 
that he wanted to work for 
himself. 
+ = Positive 
= Negative 
+/- = Positive/Negative (Hybrid) 
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+ /- What would you think about 
yourself and/or this epi¬ 
sode if you knew that the 
world's populace were 
viewing it? 
Not too good. 
SHOW I 
Episode 4 
What do you think other 
ethnic people would learn 
from this episode? 
They would probably 
laugh. Other people 
would probably believe 
this if they are not 
around Black people enough 
to know that is not how we 
act. 
None 
SHOW I . + /- Would you feel differently No, I'd feel the same way. None 
Episode 5 about yourself and/or this 
episode if you viewed the 
episode with a White- 
American audience versus 




What would you think about 
yourself and/or this epi¬ 
sode if you knew that the 
world's populace were 
viewing it? 
They (other ethnic people) 
would try to keep a Black 
person in jail if they saw 
this type of thing. 
None 
SHOW II + Would you feel differently My feelings would be the None 
Episode 2 about yourself and/or this 
episode if you viewed the 
episode with a White- 
American audience versus 





What would you think about 
yourself and/or this epi¬ 
sode if you knew that the 
world's populace were 
viewing it? 
When you look at a Black 
person, you feel that all 
of them are like that and 




Would you feel differently 
about yourself and/or this 
episode if you viewed the 
episode with a White- 
American audience versus 
an African-American audi¬ 
ence? 
Yes, I would feel the same 
way if I were seated with 
a White-American audience 
while viewing this epi¬ 
sode . 
None 
Continued, next page 
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SHOW/ Original Response 
Episode Response Subsequent Question Subsequent Statement Change 
SHOW II + Would you feel differently I would feel the same. None 
Episode 6 about yourself and/or this 
episode if you viewed the 
episode with a White- 
American audience versus 
an African-American audi¬ 
ence? 
SHOW III - What do you think other They (other ethnic people) None 
Episode 1 ethnic people would learn would probably look at it 
from this episode? the same way that I'm 
looking it. 
SHOW III +/- 
Episode 2 
Would you feel differently 
about yourself and/or this 
episode if you viewed the 
episode with a White- 
American audience versus 
an African-American audi¬ 
ence? 
It's my opinion whether 
I'm sitting there with a 
White audience or an 
Hispanic audience. It's 
always going to be my 
opinion. 
None 
SHOW III + 
Episode 3 
Would you feel differently 
about yourself and/or this 
episode if you viewed the 
episode with a White- 
American audience versus 
an African-American audi¬ 
ence? 
Because, again, it's my 
opinion ... a White- 
American audience would 
look at it as, "Oh, why 
are they letting a homo¬ 
sexual teach the class?" 
The Whites would probably 
think that all Black peo¬ 
ple are homosexuals 
because they are dancing. 
That's just their (Black 
people) way of showing 





What do you think other 
ethnic people would learn 
from this episode? 
They (other people) would 
look at the show and say, 
"I suppose that's how all 
Blacks act," and they 





+ /- Would you feel differently 
about yourself and/or this 
episode if you viewed the 
episode with a White- 
American audience versus 
an African-American audi¬ 
ence? 
It's my opinion that he 
didn't treat the bum 
badly. I would not feel 
differently if White- 
Americans were watching 
this episode. 
None 











+ /- Would you feel differently 
about yourself and/or this 
episode if you viewed the 
episode with a White- 
American audience versus 
an African-American audi¬ 
ence? 
Maybe, maybe not. I 
wouldn't know. They 
(White-Americans) 
wouldn’t probably look 
at it the way I'm looking 
at it. They would proba¬ 




+/- Would you feel differently 
about yourself and/or this 
episode if you viewed the 
episode with a White- 
American audience versus 
an African-American audi¬ 
ence? 
Yes, I would feel the same. None 
+ = Positive 
= Negative 
+ /- = Positive/Negative (Hybrid) 
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Table 12 









+ Would you feel differently 
about yourself and/or this 
episode if you viewed the 
episode with a White- 
American audience versus 
an African-American audi¬ 
ence? 





What would you think about 
yourself and/or this epi¬ 
sode if you knew that the 
world's populace were 
viewing it? 
They (other ethnic 
people) probably would 
get another stereotype 
about us, like some 
people have already done 
showing us with big lips, 
dancing and shuffling! 
So this would probably 
be another one for their 
collection. 
None 
SHOW I +/- 
Episode 4 
Would you feel differently 
about yourself and/or this 
episode if you viewed the 
episode with a White- 
American audience versus 
an African-American audi¬ 
ence? 
See that changes every¬ 
thing. So many of them 
(White people) I know, 
because I went to Penn 
State. . . . Many of them 
were from small towns and 
the only image of Blacks, 
that they saw, was on 
television. They see us 
as illiterate and 
uneducated. So my think¬ 
ing would probably be a 
little different. 
SHOW II + 
Episode 1 
Would you feel differently This shows what really None 
about yourself and/or this happens to the Black man 
episode if you viewed the in America, 
episode with a White- 
American audience versus 
an African-American audi¬ 
ence? 
SHOW II + 
Episode 2 
Would you feel differently 
about yourself and/or this 
episode if you viewed the 
episode with a White- 
American audience versus 
an African American audi¬ 
ence? 
This goes beyond the color 
line. It happens to 
Blacks, Whites, Latinos, 
and Asians. It doesn't 
matter. 
None 
SHOW II +/- 
Episode 3 
Would you feel differently 
about yourself and/or this 
episode if you viewed the 
episode with a White- 
American audience versus 
an African-American audi¬ 
ence? 
No, they (White-Americans) 
would probably see it as 
being a Black female. But 
I, being a Black man, 
would see this as being a 
universal character. 
None 











+ What would you think about 
yourself and/or this epi¬ 
sode if you knew that the 
world's populace were 
viewing it? 
I think so, yes. Yes, 
because I would think 





What would you think about 
yourself and/or this epi¬ 
sode if you knew that the 
world's populace were 
viewing it? 
Not good because, unfor¬ 
tunately, this is part 
of the new way of dealing 
with things. Black 
senators, people in 
politics become ultra 
conservative, become 
Republican, think White, 
act White or even marry 





Would you feel differently 
about yourself and/or this 
episode if you viewed the 
episode with a White- 
American audience versus 
an African-American audi¬ 
ence? 
When White people see 
this, it's like, that's 
how they are, you know, 
the big mammy role. They 
always have fried eggs, 
bacon, ham, and all of 




What would you think about 
yourself and/or this epi¬ 
sode if you knew that the 
world's populace were 
viewing it? 
Definitely, I would be 
disturbed because T.V. 
is probably the most 





What would you think about 
yourself and/or this epi¬ 
sode if you knew that the 
world's populace were 
viewing it? 
You know that a wider 
audience is seeing this 
and they are going with 
the stereotypes because 
visual image is probably 





Would you feel differently Yes, this one episode None 
about yourself and/or this goes beyond the color 
episode if you viewed the line, 
episode with a White- 
American audience versus 
an African-American audi¬ 
ence ? 
SHOW IV _ What would you think about It would bother me None 
Episode 4 yourself and/or this epi- because they (other 
sode if you knew that the ethnic people) would get 
world’s populace were an unfair assessment of 
viewing it? the Black man. 
Continued, next page 
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Table 12—Continued 
SHOW/ Original Response 
Episode Response Subsequent Question Subsequent Statement Change 
SHOW IV + /- 
Episode 5 
1. What would you think 
about yourself and/or this 
episode if you knew that 
the world's populace were 
viewing it? 
2. Would you feel dif¬ 
ferently about yourself 
and/or this episode if you 
viewed the episode with a 
White-American audience 
versus an African-American 
audience? 
It would give them (other 
ethnic people) something 
else to build up their 
library of stereotypes 
about Black men. . . . 
White people would proba¬ 
bly laugh because the male 
character is a funny indi¬ 
vidual and he plays off 
other people. 
None 
+ = Positive 
- = Negative 
+/- = Positive/Negative (Hybrid) 
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Table 13 
Interviewee Response to Subquestion Ills Gordon 
SHOW/ Original Response 
Episode Response Subsequent Question Subsequent Statement Change 
SHOW I 
Episode 2 
Would you feel differently 
about yourself and/or this 
episode if you viewed the 
episode with a White- 
American audience versus 
an African-American audi¬ 
ence? 
I'd feel bad. It puts you 
in the corner of a room, 
and it doesn't make you 
feel good. It really 
doesn't. 
None 
SHOW II +/- 
Episode 1 
1. Would you feel dif¬ 
ferently about yourself 
and/or this episode if you 
viewed the episode with a 
White-American audience 
versus an African-American 
audience? 
2. What would you think 
about yourself and/or this 
episode if you knew that 
the world's populace were 
viewing it? 
I see the message in that 
show, whereas a lot of 
people won't see the mes¬ 
sage because they just 
don't take time to under¬ 
stand that there are 
other people in the world 
besides them who have 
problems. ... I wish a 
lot of people would see 
this so that they would 
know what's going on in 
a Black community. If you 
don't understand what's 
happening in the Black 
community, you'll just see 
a clown joking around 
having a negative image of 
Black people. 
None 
SHOW II + 
Episode 6 
Would you feel differently 
about yourself and/or this 
episode if you viewed the 
episode with a White- 
American audience versus 
an African-American audi¬ 
ence? 
I’d feel uncomfortable 
viewing this with a White 
audience because it’s 
Blacks being portrayed as 
having that ass basically 
right there. I would 
feel uncomfortable. 
SHOW III +/- 
Episode 3 
What would you think about 
yourself and/or this epi¬ 
sode if you knew that the 
world’s populace were 
viewing it? 
I wouldn't like it 
because it portrays 
dancers, especially 
African-American dancers, 
as homosexuals and a lot 
of them aren't. As far 
as the football players, 
there's nothing racial 
or degrading about that 
to me. The spiking of 
the football, I've seen 
guys do that. 
None 
+ = Positive 
= Negative 
+/- = Positive/Negative (Hybrid) 
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aforementioned three questions under Question 1, 
Subquestion III. Finally, the interviewees' statements, 
noted in Tables 4-13, suggest that it would be worthwhile 
to investigate why (when the audience is White or the 
world's other ethnic people) some of the African-American 
young adults felt uncomfortable about the television 
images of African-Americans. Conversely, they felt com¬ 
fortable about the African-American images, while seated 
with an African-American audience. This is another 
significant factor to be included in further research. 
This concludes the data analysis for Question 2. 
Review of Hybrid Episodes 
The interviewees communicated many mixed responses; 
that is, they perceived many episodes to have positive and 
negative influences. These episodes are hybrids. 
Leroy was the only interviewee who did not perceive 
any episodes to be hybrids. The interviewees' responses 
relative to some of the hybrid episodes are as follows. 
• Keri 
Show III, Episode 1: I would expect a Harvard 
graduate to be a little more self-contained, able to handle 
themselves. They were extremely foolish. . . . The way 
this is portrayed, it was wrong. The positive is that you 
can go to Harvard and you will still make it. 
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Show I, Episode 5: It makes you feel kind of good, 
but it also makes you feel sad in the sense that you have 
people out there who are living like that. . . . Whenever 
you deal with poverty like that, it's always negative; but 
it's comedy and it's hard to be judgmental when it's 
comedy like that. It was negative in the sense that they 
were showing a poor person; but in spite of everything, I 
guess you have to say, it's kind of positive. No matter 
what, the person is surviving, and that's the bottom line. 
• Ahmed 
Show I, Episode 1: To the African-American com¬ 
munity, I think that it could be something that could be 
humorous and they might enjoy it. But other groups of 
people, being the way Reverend Jackson is already per¬ 
ceived in the press, would add to something more negative 
about him. So, that's the conflict that I run together 
with skits like that on a whole. 
• Elizabeth 
Show II, Episode 3: I guess you can view it as 
sort of bringing to light some of the problems that we 
have. Then, again, on the flip side, it's negative because 
some people don't have a more expansive perception . . . 
although I may chuckle. Then, again, it's sad. 
• Barbara 
Show III, Episode 4: As the parent pushing the 
little girl to become a star or try to become this overnight 
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success, I see myself a little bit in that because I think 
every little girl has a dream of becoming either a model 
or an actress. . . . The mother should be ashamed of 
herself for trying to get this girl and actually making 
this man watch her daughter and making the whole production 
a mess. As far as me seeing myself in it, it's a little 
like being a "star", but then it turns negative because it 
goes to the extreme. 
• Lisa 
Show IV, Episode 4: It's kind of sad because a lot 
of rappers refer to women as "hoes" and I think that's kind 
of negative. ... It made me think about myself in a posi¬ 
tive way because I know he's just making a generalization 
and that he's just going on basically his experiences 
which might not have been broad. 
• Thelma 
Show I, Episode 2: This didn't really affect me. 
It's funny, so it's not as bad as Episode 1. . . . They 
could be taken positive because most Black people make it 
in the world by being funny. But then again, if there's 
somebody White watching it, they'll say, "A Black person 
is only supposed to be taken as a joke." So it's not 
really positive. 
• David 
Show IV, Episode 1: In reference to the Army 
officer, it shows that we can achieve rank. That was 
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positive. But then, on the other hand, you have the 
homeless guy. That shows the total opposite, the negative 
aspect—uneducated, you know, smelly, and all that. 
• Gordon 
Show II, Episode 1: You'd look and say it's nega¬ 
tive because it portrays an ex-convict who can't find a 
job and has a sour look on life. But then you look at it 
positively and say, "All right, it's true. Black people 
who come out of jail, especially Black men who come out of 
jail, can't find jobs anywhere." Within that skit, he was 
denied an education and that White establishment won't let 
him move up. You're looking at a Black man who's trying 
to be something with his life, but he can't. 
Finally, as the reader examines the "Researcher's 
Data Matrix" (see Table 3) horizontally, the reader can 
see this data. 
• Show I, Episode 1 
Six interviewees perceived this episode to have a 
positive influence, three interviewees perceived this 
episode to have a negative influence, and one interviewee 
perceived this episode to have a hybrid influence. 
» Show I, Episode 2 
One interviewee perceived this episode to have a 
positive influence, eight interviewees perceived this epi¬ 
sode to have a negative influence, and one interviewee 
perceived this episode to have a hybrid influence. 
• Show I, Episode 3: One interviewee perceived this 
episode to have a positive influence, seven interviewees 
perceived this episode to have a negative influence, and 
two interviewees perceived this episode to have a hybrid 
influence. 
• Show I, Episode 4: One interviewee perceived this 
episode to have a positive influence, seven interviewees 
perceived this episode to have a negative influence, and 
two interviewees perceived this episode to have a hybrid 
influence. 
• Show I, Episode 5; One interviewee perceived this 
episode to have a positive influence, seven interviewees 
perceived this episode to have a negative influence, and 
two interviewees perceived this episode to have a hybrid 
influence. 
• Show II, Episode 1: Four interviewees perceived 
this episode to have a positive influence, four inter¬ 
viewees perceived this episode to have a negative 
influence, and two interviewees perceived this episode to 
have a hybrid influence. 
• Show II, Episode 2: Six interviewees perceived 
this episode to have a positive influence, and four 
interviewees perceived this episode to have a negative 
influence. 
• Show II, Episode 3: One interviewee perceived thi 
episode to have a positive influence, seven interviewees 
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perceived this episode to have a negative influence, and 
two interviewees perceived this episode to have a hybrid 
influence. 
• Show II, Episode 4: Five interviewees perceived 
this episode to have a positive influence, and five 
interviewees perceived this episode to have a negative 
influence. 
• Show II, Episode 5: Not Black; therefore, not 
applicable. 
• Show II, Episode 6: Five interviewees perceived 
this episode to have a positive influence, and five 
interviewees perceived this episode to have a negative 
influence. 
• Show III, Episode 1: No interviewees perceived 
this episode to have a positive influence, eight inter¬ 
viewees perceived this episode to have a negative 
influence, and two interviewees perceived this episode to 
have a hybrid influence. 
• Show III, Episode 2: Four interviewees perceived 
this episode to have a positive influence, five inter¬ 
viewees perceived this episode to have a negative 
influence, and one interviewee perceived this episode to 
have a hybrid influence. 
• Show III, Episode 3: Two interviewees perceived 
this episode to have a positive influence, six inter¬ 
viewees perceived this episode to have a negative 
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influence, and two interviewees perceived this episode to 
have a hybrid influence. 
o Show III, Episode 4: No interviewees perceived 
this episode to have a positive influence, nine inter¬ 
viewees perceived this episode to have a negative 
influence, and one interviewee perceived this episode to 
have a hybrid influence. 
• Show III, Episode 5: Four interviewees perceived 
this episode to have a positive influence, three 
interviewees perceived this episode to have a negative 
influence, and three interviewees perceived this episode 
to have a hybrid influence. 
• Show IV, Episode 1: Two interviewees perceived 
this episode to have a positive influence, five inter¬ 
viewees perceived this episode to have a negative 
influence, and three interviewees perceived this episode 
to have a hybrid influence. 
• Show IV, Episode 2: No interviewees perceived 
this episode to have a positive influence, seven 
interviewees perceived this episode to have a negative 
influence, and three interviewees perceived this episode 
to have a hybrid influence. 
• Show IV, Episode 3: Not Black; therefore, not 
applicable. 
• Show IV, Episode 4: Two interviewees perceived 
this episode to have a positive influence, seven 
147 
interviewees perceived this episode to have a negative 
influence, and one interviewee perceived this episode to 
have a hybrid influence. 
• Show IV, Episode 5: Four interviewees perceived 
this episode to have a positive influence, four inter¬ 
viewees perceived this episode to have a negative 
influence, and two interviewees perceived this episode to 
have a hybrid influence. 
Chapter Summary 
This chapter centered on the presentation and analysis 
of data from two major sources. First, television images 
were analyzed by three judges to determine if the substance 
of particular television programming was likely to have a 
positive or negative effect on young African-American 
adults. Although only a few program episodes were con¬ 
sidered to have redeeming features, the three judges were 
in strong agreement that the selected program episodes 
may have a powerful negative influence. 
Thirty hours of interviews with ten African-American 
adults revealed that the subjects differed in their 
perceptions of the possible influence of the television 
programming on their self-perceptions. Although dif¬ 
ferences in perceptions existed, only one respondent 
perceived all television episodes to have negative 
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influences, except for the hybrids. Many of the episodes 
were viewed as having the potential for positive and 
negative influences. The judges perceived the television 
imageries to be negative. Yet the young African-Americans 
who were interviewed tended to see the same imagery as 
being positive. This difference in perception among dif¬ 
ferent generations of African-Americans may be attributed 
to thoughts about humor and ridicule. Also, the limited 
life experiences of those being interviewed may influence 
their critical consciousness and thus contribute to the 
tendency to be more tolerant of the possible negative 
impact the images may have on their views of themselves. 
Although the findings of this chapter may only be 
generalized to the judges and those interviewed, the 
results suggest that further research into the impact of 
television imagery on the way young African-American 
adults view themselves is a crucial problem for further 
research. 
CHAPTER V 
SUMMARY AND RECOMMENDATIONS 
The purpose of this chapter is to summarize the 
present research. The problem, purpose, and design of the 
study are reviewed. Also, the major findings of the study 
are presented. Finally, five types of recommendations 
are advanced, including recommendations for further 
research, school reform, parents, television industry, and 
organizational development. 
Summary 
The problem of this study is the possibility that 
television shows that portray African-American imageries 
may be influencing the self-perceptions of African- 
American young adults in negative ways. If so, the 
African-American young adults' self-perceptions may 
impede their personal and academic potential in American 
society. 
The purpose of this study was to determine the possi¬ 
ble influence of particular television imageries of 
African-Americans on the self-perceptions of selected 
young adult African-Americans, ages eighteen to twenty- 




• What specific aspects of self are addressed 
by particular television imageries of 
African-Americans? 
• What possible influences do particular tele¬ 
vision imageries have on self-perceptions 
of selected young adult African-Americans? 
The conceptual base for the two research questions 
was presented in the review of literature. The review 
centered on (1) the influence of perception and human 
behavior and (2) the impact of television images on how 
individuals view themselves. 
For part one, the researcher justified why it is 
important to consider perceptions of individuals as a 
powerful force for determining how one thinks, feels, or 
acts. For part two, the researcher explored the possibility 
that how young adult African-Americans view themselves may 
result, in part, from images of African-Americans they see 
on television. In the review of literature, the 
researcher cited the exegeses of educators, behavioral 
and social scientists, journalists, historians who 
specialize in African-American history, and historians who 
specialize in television and movie history. 
For the design of this exploratory study, the 
researcher used a qualitative methodology to answer the 
two major research questions. The researcher selected 
three African-American judges to participate in the study. 
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The judges included one social psychologist, one 
anthropologist, and one psychiatrist who specialized in 
counseling young adults between the ages of seventeen to 
thirty. Each judge was asked to view four taped shows 
of a popular television series which features African- 
American characters. Each show consisted of five episodes. 
The judges were then asked to identify and analyze the 
positive and/or negative imageries that they thought may 
influence the self-concept of African-American young 
adults. Thus, the judges provided data to answer 
Question 1 ("What specific aspects of self are addressed 
by particular television imageries of African-Americans?"). 
Next, the researcher conducted in-depth, individual 
interviews with ten young African-American adults. During 
the interview sessions, the researcher presented to the 
interviewees the identical four shows that were viewed by 
the judges. Each session was audiotaped. Because each 
show contained five episodes, the researcher stopped the 
show after each episode to orally question the inter¬ 
viewees about .their perceptions of the episode. 
The researcher asked the same questions after each 
episode of each show. The questions were as follows: 
• As an African-American, how does this 
episode make you think about yourself? 
• As an African-American, how does this 
episode make you feel about yourself? 
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If time permitted, the researcher added three more ques¬ 
tions : 
• Would you feel different about yourself 
and/or this episode if you viewed this 
episode with a White-American audience 
versus an African-American audience? 
• What would you think about yourself and/or 
this episode if you knew that the world's 
populace were viewing it? 
• What do you think other ethnic people would 
learn from this episode? 
After the interview sessions were completed, the 
researcher had the audiotapes transcribed. There were 
thirty hours of interviews and three hundred and thirty- 
seven transcribed pages. The data from the interviews were 
analyzed to answer Question 2 ("What possible influence 
do particular television imageries have on self¬ 
perceptions of selected young adult African-Americans?"). 
The Major Findings 
In reviewing the major findings, first, the 
researcher will reiterate the research question that guided 
the analyses from the judges: "What specific aspects of 
self are addressed by particular television imageries of 
African-Americans?" The researcher divided the judges' 
responses into three categories for analysis. There were 
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three subquestions which established the three categories. 
The first subquestion, with its major findings, was as 
follows: "What did the three judges determine were the 
positive or negative influences of the selected episodes 
on self?" All judges unitedly concurred that thirteen 
out of nineteen episodes were likely to have negative 
influences on self-concepts of young African-American 
adults. None of the judges concurred that any 
episodes were likely to have positive influences on self- 
concepts of young African-American adults. According 
to the judges' data, the episodes' reiterative messages 
posit that African-Americans' behaviors, attitudes, and 
values are negative. Therefore, it is reasonable to 
conclude that the episodes were viewed by the judges to 
have negative influences on the self. 
The second subquestion relative to the judges 
and the major findings was as follows: "What does each 
judge consider to be the major likely influence on self?" 
The first judge. Dr. Kenneth B. Clark, stated explicitly 
that likely negative influences on self were "stereotypes 
of various sorts" and obstruct young adult African- 
Americans' possibilities to "emerge with a positive self- 
image from almost any one of the episodes." 
Dr. Johnnetta B. Cole expressed that these "spoofs on 
African-American behavior can and do influence how African- 
Americans see themselves." Dr. Alvin F. Poussaint's 
exegesis about likely negative influences on self was how 
demeaning stereotypes can "deflate" the self. 
The third subquestion with its major findings from 
the judges was as follows: "What likely influences were 
identified by all of the judges in the selected episodes? 
All of the judges identified degrading stereotypes as the 
likely influences in the selected episodes. Some stereo¬ 
types that were identified by the judges as being 
attributable to African-Americans in the selected episode 
were as follows: 
• Dangerous and beast-like African-American 
men 
• Dirty and repulsive African-American poor 
people 
• African-Americans engaging in gross 
behavior, like spitting and fighting 
• African-Americans disrespecting other 
African-Americans, such as men striking 
women, cursing, etc. 
• Animalistic, sub-human African-American 
men 
• African-American men who are buffoonish 
clowns 
• African-American women as nosy, gossipy. 
hens 
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• African-Americans as welfare recipients 
who are dependent on welfare cheese 
• African-American men being sexual studs 
• Immoral, dirty, and incompetent African- 
Americans 
• Undisciplined African-American children 
who strike African-American adults 
• A hopeless African-American community 
which believes that unless you are White, 
you won't make it in society 
The researcher will restate the research question 
that directed the data from the ten interviewees. The 
question was: "What possible influences do particular 
television imageries have on self-perceptions of selected 
young African-Americans?" Again, as for the judges, the 
researcher divided the interviewees' responses into three 
categories that were relevant to three subquestions. The 
first subquestion with its major findings was as follows: 
"Did the interviewees perceive the episodes to be positive 
or negative relating to their self-perceptions as 
African-Americans?" With the exception of one interviewee, 
all interviewees perceive some episodes to be positive. 
All interviewees perceived some episodes to be negative. 
With the exception of one interviewee, all interviewees 
perceived some episodes to be both positive and negative 
(hybrids). 
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The second subquestion regarding the ten interviewees 
and the major findings was as follows: "What were the 
positive and negative influences on the episodes as 
reported by the interviewees?" Two interviewees perceived 
more episodes to have positive than negative influences. 
Eight interviewees perceived more episodes to have nega¬ 
tive influences. One interviewee perceived all episodes 
to have negative influences except for some hybrids, and 
nine interviewees perceived some episodes to be hybrids. 
Additionally, none of the interviewees perceived all 
of the episodes to have positive influences. None of the 
interviewees perceived all of the episodes to have nega¬ 
tive influences. 
Some interviewees perceived episodes to have positive 
influences because the interviewees perceived the episodes 
to be humorous. Some interviewees perceived episodes to 
have negative influences because the interviewees per¬ 
ceived the episodes' characters to be stereotypical. 
The third subquestion pertaining to the interviewees 
and the major findings was as follows: "What changes in 
perceptions took place when the interviewees considered what 
other ethnic audiences may think about African-Americans as 
a result of the episodes' images?" Three of the ten 
interviewees made no changes in their perceptions after 
considering what other ethnic audiences may think about 
African-Americans as a result of the images of the 
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particular episodes. Six of the ten interviewees made 
one change in their perceptions after considering what 
other ethnic audiences may think about African-Americans 
as a result of the images of the particular episodes. One 
of the ten interviewees made two changes in her perceptions 
after considering what other ethnic audiences may think 
about African-Americans as a result of the images of the 
particular episodes. 
What does it mean when all of the judges deem an 
episode to be negative and most of the interviewees deem 
an episode to be positive? (See Tables 2 and 3, respec¬ 
tively.) To answer this question, the researcher con¬ 
sulted a psychologist who specializes in counseling 
adolescents and young adults. This psychologist is an 
African-American who is an Assistant Professor of 
Psychology in the Department of Psychiatry at Harvard 
Medical School in Boston, Massachusetts. Dr. Jessica 
Henderson Daniel (1992) offered the following answer: 
While it is readily apparent that the two groups 
represent different generations of African- 
Americans, I believe that the difference can 
also be attributed to perceived importance of 
sociopolitical factors as well as to notions 
about humor and ridicule. 
In terms of the latter, the young people may feel 
that everybody and everything can be subject to 
'humorous' presentations. The line between humor 
and ridicule may be fluid for some and non¬ 
existent for others. Humor can be inclusive of 
the target, i.e., the individual may genuinely 
laugh at himself/herself or it can be emotionally 
devastating or demeaning. The feelings of the 
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target may be relevant or irrelevant. Humor 
can be respectful or disrespectful. I would 
suspect that for many young people, except for 
when the humor is directed at them or at some¬ 
one for whom they care, the above factors are 
not considered to the same degree as would be 
the case for the senior scholars. One explana¬ 
tion is that the differences between humor and 
ridicule are not recognized. . . . The scholars 
have all been active in the media and under¬ 
stand its power. They have also been exposed 
to racism and self-hatred in many forms, both 
within and outside the African-American 
community. They have lived with and seen the 
consequences. In contrast, the young people 
have more limited life experiences and are 
more 'here and now' oriented. One could say 
they represent different worlds of thought. 
As Dr. Daniel unequivocally stated, young people, 
because of their youth, have "limited life experiences." 
So, understandably, African-American young adults might 
easily be influenced by the television imageries of 
African-Americans. This view was shared by the three 
judges. Furthermore, the results of the ten young adult 
African-American interviewees' data imply that television 
imageries of African-Americans may be influencing the 
self-perceptions of young adult African-Americans. 
Recommendations 
There are five types of implications that will be 
represented in this section. They are: Research, 




This study was conducted with constraints; therefore, 
clearly, there are implications for further research. This 
study concentrated on television imageries influencing the 
self-perceptions of African-American young adults. 
Nevertheless, it is possible that television imageries are 
influencing the self-perceptions of other age groups, such 
as children and older adults. It is possible that televi¬ 
sion imageries are influencing the sexual attitudes of 
women, men, boys, and girls. It is possible that 
television imageries are influencing the racial perceptions 
of all people. It is possible that television imageries 
are influencing people's political, social, educational, 
and historical perspectives. Lastly, it is possible that 
television imageries are influencing behavior and/or 
actions of humans. All of the above should be investi¬ 
gated. 
If the researcher conducted another study on televi¬ 
sion imageries of African-American young adults' self¬ 
perceptions, she would explore the following questions: 
• What happens to a person's image after she or 
he sees a television image? Does the person 
retain her or his image? (Kunjufu, 1984) 
• Do African-American young adults recognize 
the differences between ridicule and humor? 
(Daniel, 1992) 
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• Are African-American young adults less 
discerning about television imageries 
while seated with an African-American 
audience versus a White-American audi¬ 
ence? 
• Is it bothersome to African-American young 
adults to view the African-American 
television imageries with White-Americans? 
If so, why is it so? If not, why not? 
• Why do people see the same things dif¬ 
ferently? 
Consequently, the researcher believes that negative 
television imageries of African-Americans instruct 
African-Americans to hate themselves. Also, the researcher 
believes that negative television imageries of African- 
Americans instruct other ethnic people to dislike 
African-Americans. Through further research, one might 
learn if television is a persuasive tool and a purveyor 
of racist messages. 
School Reform 
On February 25, 1992, the American Psychological 
Association issued a report stating that "American children 
spend more time watching television than they do in school; 
therefore, children should be taught 'critical viewing' 
skills" (Huston et al., 1992). 
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The following are some findings of the American 
Psychological Association about the effects of television 
on children (Huston et al., 1992): 
• Advertisements to children are permeated 
with sugar-laden cereals, candy, fat- 
saturated chips, and fast foods. 
• The rate of violence on prime time evening 
television is five to six incidents per 
hour; whereas the rate on Saturday morning 
programs is twenty to twenty-five acts per 
hour. 
• Most ethnic minorities are virtually absent; 
when they do appear, they are often nega¬ 
tively stereotyped as criminals, dangerous 
characters, or victims of violence. 
• Males are shown as major characters on the 
average of three times as often as females 
on prime time television. 
• The predominant messages on television, which 
are highly stereotyped, can increase 
adolescents' sex-stereotyped beliefs and 
attitudes. 
Because of this report, the researcher suggests that 
educators construct curricula that will help to counter 
television's possible influence on elementary and high 
school children's self-perceptions and their perceptions of 
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other people. Furthermore, there should be further 
research on whether the elementary and high school 
children's feelings, thoughts, and actions relative to 
themselves and others evolve from the television imageries 
that they view. Also, educators should implement strate¬ 
gies for teaching children to see that television is not 
necessarily a true medium for instruction. In other words, 
because children view many hours of television per day, 
educators should establish curricula that instruct chil¬ 
dren how to develop "critical viewing skills". 
The researcher suspects that children would be avid 
students in a classroom that focuses on how to analyze 
television imageries. Thereafter, possibly, the politics 
of racial and sexual prejudices and violence would be 
understood by children. What a wonderful accomplishment 
that would be for educators. 
As referenced in Chapter I, educators can be the dis¬ 
continuing agents relative to the propagandized television 
stereotypes of African-Americans and other people. Edu¬ 
cators have a duty to rewrite textbooks that have grossly 
misinformed all Americans about the history of African- 
Americans and America's people. 
Educators should devise a plan to train educators and 
to train potential teachers to counter the predominantly 
negative African-American television imageries and nega¬ 
tive imageries of other people. Educators should 
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self-examine their perceptions and whether they are convey¬ 
ing negative perceptions and beliefs to their students. 
If so, there should be counseling and behavioral training 
sessions for those teachers. 
The researcher, who is a parent and an African- 
American, has encountered teachers who conveyed racist ideas 
and prejudiced feelings to their students. The researcher 
surmises that this might be a serious problem in many 
American schools. Additionally, the researcher opines 
that some educators, because of their cultural and sexual 
prejudices, purposely communicate racist, confirming 
messages to their students. Also, the researcher thinks 
that it is not the intention of some educators nor some 
of the people who comprise America's educational systems, 
to offer each student, regardless of culture, sex, or 
religion, a quintessential education. Because of that, 
the implication is some educators are not honest about 
their perceptions of their students. Even the educators' 
perceptions of others might stem from television imageries. 
Parents 
In addition to focusing on children's television 
viewing habits and the influential negative televised 
imageries, the American Psychological Association (APA) 
offered guidelines for parents. The APA stated that 
parents "are the first and perhaps most important teachers 
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about how to use television" (Huston et al., 1992). The 
implications for parents is best stated by the APA report. 
Some recommendations for parents are the following (Huston, 
et al., 1992): 
• Watch at least one episode of the programs 
the child watches to know how violent they 
are. 
• When viewing television together, discuss 
the violence with the child. Talk about 
why the violence happened and how painful 
it is. Ask the child how conflict can be 
solved without violence. 
• Encourage children to watch programs with 
characters that cooperate, help, and care 
for each other. These programs have been 
shown to influence children in a positive 
way. 
• Ask children to compare what they see on the 
screen with people, places, and events they 
know firsthand, have read about, or studied 
in school. 
• Encourage children to read newspapers, 
listen to the radio, talk to adults about 
their work, or meet people from different 
ethnic or social backgrounds. 
• Tell children what is real and what is make 
believe on television. Explain how televi¬ 
sion uses stunt people, camera zooms, dream 
sequences, and animation to create fantasy. 
• Tell children that the purpose of advertis¬ 
ing is to sell products to as many viewers 
as possible. 
• Teach the child a few facts about nutrition 
and then let him or her use them. 
• Explain values your family holds about sex, 
alcohol, and drugs. 
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The researcher believes that parents and children 
should exchange and verbalize feelings and thoughts pertain¬ 
ing to televised imageries. From this collaborative rela¬ 
tionship, perhaps, children will acquire analytical skills 
relative to the television imageries that they view. 
Television Industry 
As a result of the major findings of this study, there 
are many implications for the television industry. The 
people and entities who maneuver the television industry 
are also responsible for most television imageries. Those 
people and entities are the television hegemonic strata. 
This strata should terminate their strategies of financing 
and creating negative depictions of African-Americans and 
other cultural people. The television hegemonic strata 
should terminate their practices of hiring, financing, 
and encouraging African-American writers, directors, 
producers, and actors to create negative imageries of 
African-Americans while excluding African-American writers 
directors, producers, and actors who wish to create posi¬ 
tive imageries of African-Americans. Two of many questions 
can be posed to members of the television hegemonic strata: 
Why do you create and finance negative television images 
of African-Americans? Who is benefiting from this? 
Negative images of African-Americans propagandize 
misinformation about African-Americans. Another implication 
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for the television industry is that negative images of 
other cultural people propagandize misinformation about 
those people also. By constructing "differences" based on 
color and sex, the "differences" become negative. Dif¬ 
ferences do not have to be negative. Television can be 
used as an educational tool to teach the world's populace 
to understand and appreciate people's cultural differences. 
Finally, an implication for the television industry is 
that television, as an educational tool, can educate the 
world's populace about human similarities which transcend 
cultural diversity. 
Organizational Development 
Throughout its history, the television industry has 
perpetuated stereotypical imageries of African-Americans. 
These stereotypical imageries reinforce biased encoding of 
messages relevant to so-called out-groups. An implication 
for organizational development specialists is to place 
emphasis on curricula that center on in-group and out¬ 
group behaviors. This curricula can clarify what is 
perceived in-group and out-group behaviors and, hopefully, 
the curricula can eliminate the myths and labels relative 
to in-groups and out-groups. 
Because the television industry has continually 
reinforced and sustained stereotypes of African-Americans, 
there is no reason to believe that the television hegemonic 
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strata is willing to create positive changes relative to 
African-American television imageries. Consequently, 
organizational development specialists should develop 
strategies to make the television industry change its 
mission. 
Organizational development impacts individuals and 
groups that embody organizations. According to Pfeiffer 
and Ballew (1991) , "a change in an organizational system 
occurs as a response to disturbances from within or out¬ 
side the organizations. ... An internal or external 
stimulus leads to a response." 
Havelock (1973) constructed four primary modes for 
facilitating organizational change. The researcher will 
list and apply each primary mode to the television industry, 
which is an organization. The four primary modes are as 
follows: 
The Change Agent as Catalyzer. Apparently, it is in 
the interests of the television hegemonic strata to not 
change the negative imageries of African-Americans. 
Necessarily, an external stimulus/external change agent 
must perform as the catalyzer. The catalyzers/external 
change agents are the targets of the negative television 
imageries: the television viewers. Educators, as 
sponsors, can teach viewers to be critical thinkers and 
to make demands on the television hegemonic strata for 
positive imageries. This can be a synergetic response from 
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the viewers. Also, educators can help individuals to 
believe that they can make a difference and to feel self- 
empowered. This feeling of self-empowerment will help 
the individuals to function as effective catalyzers who 
know that they can forcefully challenge the television 
hegemonic strata. 
If the television hegemonic strata do not cooperate, 
then the catalyzers can discontinue their financial and 
viewing support of all the entities that comprise the 
television industry. 
The Change Agent as Process Helper. Again, sponsors/ 
educators can utilize their skills to make the viewers 
aware of the negative television imageries. These sponsors 
are process helpers who implement changes within the tele¬ 
vision industry when the viewers declare that the tele¬ 
vision hegemonic strata must develop and film positive 
television imageries or risk the lack of financial and 
viewing support from the viewers. Therefore, the viewers 
and the sponsors function as change agents. 
The Change Agent as Solution Giver. A solution 
giver "creates awareness of the solution's value and to 
gain its ultimate acceptance." Because the television 
industry uses airwaves that legally belongs to the public, 
the public should be fairly and justly represented on 
television. The solution giver can make the members of 
the television industry aware of the fact that television 
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should be utilized as an educational instrument that may- 
form for people, positive self-perceptions and positive 
perceptions of other cultural people. Thereafter, 
television can be responsible for helping to effectuate a 
racially and sexually balanced society. Only then will 
the television industry rightfully serve the public whose 
airwaves are being used by the television industry. 
The Change Agent as Resource Linker. Havelock (1973) 
states that resources are inclusive of "special knowledge; 
. . . the ability to formulate and adapt solutions; or 
expertise in the process of change." Pertaining to 
shaping positive imageries of African-Americans, the change 
agents can be skillful African-American writers, directors, 
producers, and actors who wish to construct positive 
imageries of African-Americans. Those change agents can 
empower themselves by not compromising their expertise and 
integrity in exchange for monetary rewards from the tele¬ 
vision hegemonic strata. Instead, the change agents can 
individually or synergistically finance and fashion 
positive African-American imageries that can be aired on 
public television or a cable channel that is committed to 
perpetuating positive imageries of African-Americans. 
Notwithstanding, if the television hegemonic strata 
wish to hire any of the change agents, the agents can be 
invaluable resource linkers because of their special 
knowledge about African-American imageries, their knowledge 
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about adapting solutions relative to negative imageries of 
African-Americans, and their expertise in the process of 
these changes. 
Finally, the researcher considers herself to be a 
change agent. Her commitment is to help improve the human 
condition of young adult African-Americans by financing and 
producing records, videos, and films which will reflect 
the rich cultural diversity of African-Americans. Hope¬ 
fully, this commitment will cast positive conceptual and 
perceptual changes to counter the predominate negative 
television imageries of African-Americans. 
Conclusion 
In this study, the researcher asked several questions 
to elicit thoughts and feelings about the African-American 
young adults' perceptions pertaining to the nineteen 
television episodes. However, when African-American 
young adults are watching television, without being ques¬ 
tioned about the imageries, they might not be analytical 
about the imageries; that is, the young adults might not 
have the skills to peel away the layers of the imageries' 
messages. Because of this, television viewers should not 
support the television hegemonic strata's television shows 
that perpetuate negative imageries of African-Americans. 
Besides being devastating and demeaning for 
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African-Americans, the negative television imageries of 
African-Americans are eternalized on film for the world's 
populace to see. 
Young African-Americans, as well as older African- 
Americans, should not allow "others" to define 
African-Americans. African-Americans are heterogeneous 
people whose self-definition and heterogeneity are rarely 
manifested on television shows. Instead, the researcher 
thinks that negative group attribution pertaining to 
African-Americans is repeatedly supported on television 
shows. 
As cited in Chapter II, Postman (1982) said, "People 
watch television, not read it. It is the picture that 
dominates the viewers' consciousness. . . . Watching 
television requires instantaneous pattern-recognition, 
not delayed analytic decoding." It is inexcusable for the 
powerful, influential, television hegemonic strata to 
ignore the prodigious political, educational, community, 
inventive, artistic, and family histories of African- 
American people. It is outrageous that, since the 
beginning of the twentieth century, the television 
hegemonic strata spent phenomenal time and money to create, 
produce, and film humiliating, confirming imageries of 
African-Americans. 
However, despite its history, television can become 
an educational instrument to teach egalitarian principles 
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to the populace of America and the world. The challenge 
that the television industry must face is to become a true 
educational tool, that is, an entity that acknowledges 
that its fundamental responsibility to all young people is 
to help them realize their capabilities and goals. The 
television industry must join the effort to make education 
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Hours of TV Usage 
Blacks continued to watch more TV than 
AS Other households. November’s 
average weekly viewing figure of 72 
hours in Black homes—compared to 48 
hours 12 minutes In All Other homes— 
was the highest of the other 1989-1890 
broadcast months reported here. July’s 
Black average viewing level of 65 hours 
24 minutes was the lowest of the 
four periods. 
Viewing among Blaok households held 
steady in Primetime during November 
and February at 14 hours 38 minutes 
before decreasing slightly to 13 hours 48 
minutes in May and 12 hours 54 minutes 
in July. Primetime viewing among All 
Other households peaked in February 
(12 hours 48 minutes) followed by 
Charts 
November (12 hours 36 minutes). May 
(11 hours 42 minutes) and July {10 hours 
30 minutes). Daytime Black viewing 
peaked in November (13 hours 30 
minutes) while Ail Other peaked in July 
(8 hours 24 minutes). 
. To help analyze viewing level differences 
in the two groups, a Black/All Other 
index appears below each of the bar 
graphs. The index is calculated by 
dividing Black viewing by All Other 
viewing. An index of 100 indicates no 
difference: greater than 100 means 
Black viewing was higher than All Other, 
Ibss than 100 means Ail Other viewing 
was higher than Black. For conveni¬ 
ence, these indices appear throughout 
this report. 
TV Umi« Per Household Per WmIu Avg. Hours: Minutes 
□ Mon-Sun 0:00-11:00 PM 
□ Mon-fri 10AM-4:30PM 
Remaindor 
Novembor 1980 February 1990 
index 
B/AP 114 151 167 145 
May 1990 July 1990 
Compose—a combination of Black 
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Indices and Persons Viewing 
Charts 3 and 3A detail average weekly 
hours of television usage among Black 
and An Other households for eight 
dayparts and six key demographic 
breaks during November 1989, February 
1990, May 1990 and July 1990. 
Demographics reported are Households, 
Women 18+, Women 1&-49, Men 18+, 
Men 18-49 and Non-Adults 2-17. 
The table below provides Black and All 
Other Indices for these demographic 
breaks and the dayparts accounting for 
the most viewing during the periods 
measured. 
Note—an index of 100 indicates that 
viewing levels are the same, greater than 
100 means Black viewing was higher 
than All Other; less than 100 means All 
Other viewing was higher than Black. 
(see below) 
Among the eight dayparts and six 
audience demographics reported, 
Blacks viewed more than the All Other 
group In every daypart with three 
exceptions. In November 1989, 
primetime viewing for Men 18- 49 for 
both Black and All Other was the same— 
8 hours. The AH Other primetime viewing 
was higher for Men 18-49 in February 
1990—8 hours 6 minutes vs. 7 hours 54 
minutes for Black; and viewing for both 
groups among Non-Adults, Monday- 
Friday 7-10AM viewing was identical— 
1 hour 48 minutes. 
Television usage among Men 18+, 
Women 18+ and Non-Adults 2-17 for 
both Blaok and All Other was highest 
during primetime (Monday-Sunday, 
8-11 PM). During Late Night (Monday- 
Friday 11:30PM-1:00AM) Black Women 
18+ and Non-Adults had their television 
sets on more than double the time 
of Ail Others—women 18+ in Black 
households viewed 2 hours 30 minutes 
vs. 1 hour 12 minutes for All Other; and 
Black Non-Adults viewed 1 hour 12 
minutes while Non-Adults In All Other 
households watched only 24 minutes 
per week. 










Households' 116 167 129 139 149 
Women 16+ 111 167 126 146 147 
Women 18*49 114 157 134 164 149 
Man 18+ 104 207 131 126 145 
Men 18-49 100 200 129 132 139 
Non-Adults 2-17 142 147 136 168 149 









Households 114 151 126 140 145 
Woman 18+ 110 148 126 150 141 
Women 18-49 117 136 131 168 144 
Men 18+ 103 197 130 131 145 
Men 18-49 98 185 132 128 138 
Non-Adults 2-17 136 114 123 187 138 









Households 118 161 130 151 154 
Women 18+ 117 167 133 159 157 
Women 18-40 126 153 143 172 164 
Men 18+ 110 207 133 150 168 
Mon 18-40 100 223 155 168 162 
Non-Adults 2-17 140 141 128 158 152 









Households 123 166 133 143 155 
Women 18+ 125 165 143 167 163 
Women 18*49 137 166 159 172 175 
Men 18+ 112 204 134 142 162 
Men 18-49 162 209 145 143 162 
Non-AdtM-17 157 157 133 167 157 
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Charts 
TV liaaga By Blacks Within Dayparta: Avg Hours: Mlnvtea Par Week 
November 1089 
H'holtit , WlSt W18~S» -Ml 8-40 -NA2-17 
February 1990 
tfhoWaW18+. Wtft-40 Mitt Ml 8-49 uaa.17 
M-$u8-11PM* 14:38 10:42 9:38 9:16 5:00 824 1406 10:42 9:48 9:24 704 8:24 
M-F1QAM-4:30PM 13:30 9:12 7:24 6:12 4:48 4:42 1200 8:18 6:30 ‘ 6:18 4:48 4:00 M-F1130PM-1AM 3:30 2:24 2:12 2:12 200 106 324 2:18 2:06 2:12 200 1O0 Sa 1-730PM. Su 1-7PM 6:48 4:06 3:42 4:24 4:06 3:48 6:42 4:12 9:48 4:12 3:42 4:66 
M-F 7-10AM 5:00 2:48 2:18 2:18 1:38 206 400 200 2:06 2:06 108 1:48 
M-F 4:30-7:3CPM 8:54 5:48 4:42 4:42 3:36 6:18 8:42 5:48 4:38 4:48 3:42 4:48 
Sa8AM-lPM 2:06 1.06 1O0 100 0:54 138 2:00 1:00 0:64 1:00 004 1:30 
Remainder 17:38 10:48 10:18 10:48 10:00 6:18 17:30 10:12 9:42 10:54 1006 6:36 




W18+ W18-40 M1*t M1B-49 NA2-17 
July 1090 
H’hplds wm W18-49 Ml 6* M18-49 NA2-17 
M-Su 8-11PM* 13:48 10:06 9:18 806 724 7:18 12:54 924 8:36 7:42 6:36 7:06 
M-F 16AM-4:30PM 12:08 800 6:36 5:46 4:54 4:06 13:00 8:48 7:18 6:42 4:36 7:42 
M-f 1130PM-1AM 3:30 2:30 2:24 2:12 2:00 1:12 3:30 2:30 224 2:12 2;oo 1:42 
Sa 1-7:30PM, Su 1-7PM 5:54 300 3:06 3:54 3:42 3:00 5:30 3:30 3:00 ' 324 3:00 300 
M-F 7-10AM 424 208 2:06 206 1:42 1:54 4:12 224 200 1:48 1O0 2:12 
M-F4:3O-7:30PM 7:48 5:12 4:18 4:00 324 400 7:42 5:18 406 3:54 3:12 424 
Sa 8AM-1PM 1:54 1.00 0:54 0:48 0:48 1:18 1:48 0:54 0:54 0:54 0:48 1:18 
Remainder 17:18 10:48 10:42 1100 10:12 800 16:42 10:18 10:18 10:30 10:00 706 
Total Week 66:42 44:12 39:18 38:24 3406 29:18 65:24 43:12 39:18 3606 3106 34:48 
CHARTM 
TV Uaaga By All Othara Within Dayparta: Avg Hours: Minutes Par Week 
November 1989 February 1080 
WloWs W184_W1B^9 Mia» M18-49 NA2-17 H’hoWs Wlfle JKljM9 M19+ MtM» NA2-17 
M-Su8-11PM* 1206 806 824 8:54 800 5:54 12:48 9142 804 906 5.06 8:12 
M-F 1Q4M-430PM 8:06 5:30 4:42 3:00 224 3:12 8:18 5:36 4:42 3:12 208 330 
M-F11.-30PM-1AM 1:48 1:12 1:06 1:12 1:18 0:24 1:48 1:12 1:06 1:12 1:18 024 
8a 1-7O0PM, Su 1-7PM 4:54 2:48 2:24 3:30 3:06 2:24 4:48 2:48 224 3:12 2:54 224 
M-F 7-10AM 3:06 1;54 1:42 1:06 004 1:48 3:06 1:48 130 1:12 1:00 1:48 
M-F 4:30-7O0PM 6:54 4:36 3:30 3:38 2:48 3:54 6:54 4:36 3:30 3A2 2:48 3:54 
Sa SAM-1 PM 1:12 0:30 0:38 0:30 0.36 1:12 1:12 OOO 0:30 008 0:36 1:18 
Remskidat 906 5:42 5:18 6:18 6:06 300 924 5:42 6:18 6.00 5:48 3:42 




W1fl* W18-49 Ml 8+ M19-40 NA2-17 
July 1890 
H’heldt W18* W19-W MlSt M18-49. NA2-17 
M-SU8-11PM* 11:42 8:48 724 7:48 6:48 5:12 10:30 700 6:18 6:54 5:54 4:54 
M-F 10AM-4:30PM 7O0 6:06 4:18 2:48 2:12 254 8:24 5:12 424 2:48 2:12 5:42 
M-F11.-30PM-1AM 1:48 1:12 1.06 1:12 1:12 024 1:54 1:12 1:06 1:12 1:12 0:42 
Sa l-7;30PM, Su 1-7PM 3.04 2:12 1*6 2:36 2:12 1:54 3:48 206 1:48 2:24 206 1:48 
M-F 7-10AM 2:48 1:38 124 1:06 0:34 100 2:42 1:30 1:12 0:64 0:48 1:42 
M-F400-7:30PM 8:00 3:54 300 300 2:12 3:12 5:48 3:42 2:54 2:54 2:12 3:18 
SaSAM-IPM 106 024 0:30 OOO 0:30 106 1:00 0:24 0:24 0:30 024 0:54 
Remainder 8:48 5.00 4:36 524 6:06 3.06 8:12 4:54 4:18 4:54 4:42 3:00 
Total Week 4324 28:06 24:00 24:18 21:00 19:18 42:12 20:30 22:30 22:18 19:30 22:12 
Includes 7-8 PM Sunday 
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Black Women Watch More Television 
Charts 4 and 4A provide HUTs and PUTs 
in Black households for eight dayparts 
and six demography breaks, including 
Households, Women 1S+, Women 
10-49. Men 18+, Men 10-49 and Non- 
Adults 2-17 during November 1989, 
February 1990, May 1990 and July 1990. 
HUTs are defined es the percentage of all 
television households with one or more 
sets in use during a specific time period. 
PUTs represent the percentage of 
people using TV at a given time. 
Chart 4 



























Include® 7-8 PM Sunday 
HUT and PUT information Is helpful in 
quickly determining television usage 
levels. For example, 37.1 % of Black 
households were using their televisions 
during daytime (Monday-Friday, 
10AM-4;30PM) in May 1990. In that. 
same month and daypart, 26.1 % of 
Black Women 18+ were watching 
television. Not surprising, these charts 
Chart AA 
TV Usag« By All Other HUT* and PUT* 
indicate that HUT and PUT levels were 
highest during primetime for all demo¬ 
graphic breaks In both Black end 
AllOther. 




M-f 11:30PM-A AM 
S«1-7:30PM.Su WPM 


















































eo.9 481 40.2 43.1 364 898 
25.6 17.3 14.6 9.9 8.0 108 
24.3 15.6 14.6 16.6 187 5.6 
380 22.2 10.2 25.9 235 195 
20.5 12.0 10.6 78 85 11.7 
48.2 30.5 23.1 244 188 28.1 
24.9 10.7 10.7 114 118 25.0 
9-7 10.2 10,1 65 
^ jf 
£ 4- 
May1BSO July 1090 










lnctudes7-8 PM Sunday 
Network Program Performance 
November 1989, February 1990, May 1990, July 1990 
The following group of charts focuses on 
network (ABC, CBS, NBC) program 
ratings among Blacks and All Others for 
households, selected demographics 
and program types. 
Households and Demographics 
(Charts) _ 
Primetime 
The average primetime network (ABC, 
CBS, NBC) program continued to have a 
higher rating among Black audiences 
Charts 
Network Program Audience Comparison* By MeJor Daypnrts 
■.Back 
□ AN Other 
Housohcfde 
November '09—% Rating 
Regular Primetime 
(Mon^SaL 8:00-11,00 PM Mort^Fri. Daytime 
8un. 7tOO-1 HOP PM) (10:00 AM-4:30 PM) 
162 
Women 18+ 3JPSCSJ 3.6 
6.5 
than All Others for households and 
selected demographics, except for Men 
18-49 during November 1989, February 
1990 and May 1990. 
Weekday Daytime/Weekend 
Daytime Sports 
Households and persons ratings were 
higher among Black3 during network 
(ABC, CBS, NBC) weekday daytime and 
weekend sports than Al Other, 
8afc/Sun« Day Sparta 
Women 1(M9 I 9.3 &8 
Men 16+ 









February *80—% Rating 
Regular Primetime 
(Mon,-Sat. 8:00-11:00 PM Mon.-Fri. Daytime 
Bun. TiOO-lliOOPM)_ (1 DiOO AM-4;30PM|_ Set/Sun, D»y Sports 
181 
Charts 









May *PQ—% Rating 
Regular Primetime 
Ion-Sat 8:08-11)00 PM 














July ’OS—44 Rating 
Regular PHmatlma 
(Mon.-Saf. 8:00-11.-00 PM 
6un» 7.00-11;00 PM) 
11.6 
Mon—Fri. Daytime 
(10:00 AM-4;30 PM) 
mmmm s.o 
i »* * 






Program Typos (Charts 6-12) 
Situation Comedies ranked highest 
among Black households and ail Black 
demographic breaks measured, 
followed by Suspense/Mystery and 
Feature Rims. 
Chart 0 
Program Comparison* By Major Program Typo* 
□ Black 




November '69—% Rating 










November •89—'% Rating 
<)*o( 










Men 18-49 Non-Adult* 2-17 
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Daytime Program Ratings 
The following tables Set all of the regularly 
scheduled weekday daytime network 
(ABC, CBS, NBC) programs and their 
ratings for November 1989, February 
1990, May 1990 and July 1990 across 
four demographic categories— 
Households, Working Women 18+, 
Women 18+, Women 18-49. For easy 
reference, a ranking of the top 20 
Daytime programs by Black Household 
ratings Is inoluded. 
Tnblo 0 








1 Young And The Resttess 16.2 12 loving 8.3 
2 All My Children 14.8 13 Generations 5.9 
3 One Ufa To Uve 14.1 14 Santa Barbara 5.8 
4 General Hospital 13.5 IS Another World 5 2 
5 Bold And The Beautiful 12.6 16 Day* of Ou Lives 5.1 
6 Aa The World Turn* 11.9 17 Wheel of Fortune 4.4 
7 Guiding Light 11.3 IB Family F«ud 4.0 
B Price Is Right 2 10 JB 16 Home 2 33 
9 227 Mon.-Fri. 9.8 20 Pedact Strangers 3.1 
10 Price I* Right 1 8.8 20 Home 1 3.1 
11 Golden Girls Mod-Fri. 8.7 
Table B 
November *80 Monday-Friday Daytime Programs % Rating 
Household) Working Women 18a Woman 19* Women 13-40 
All All AU AU 
Program Nemo Composite Black Other Composite Black Othor Composite Blank Other Composite Black Other 
All My Children 6.8 14.8 5.7 3.8 7.2 3.3 5.4 11.1 4.7 5.9 10.9 5,1 
Another World 4.0 5 2 3.8 1.4 2.1 1.3 3.4 4.3 3.2 2.9 3.1 2.9 
As The World Turns 6.1 11.6 5.3 2.2 3.7 2.0 5.2 9.5 4.6 3.7 5.7 3.4 
Bold And The Beautiful 5.7 12.6 4.8 2.1 3.9 1.8 4.8 10.0 4.1 3.1 5.1 23 
Classic Concentration 2.8 2.7 2.9 1.0 1.4 09 2.1 13 2.1 1.3 13 1.3 
Days ol Our Ure3 5.3 5.1 5.3 2.1 2.3 2 a 4.2 3.9 43 4.0 33 4.1 
Family Feud 3.0 4.0 2.8 1.1 1.4 1.1 2.2 23 2.1 1.6 13 1.0 
General Hospital 7.6 13.5 6.9 3.9 6.0 3.6 6.1 93 5.7 5.8 8.0 5.6 
Generations 2.6 5.9 2.2 0.9 2.1 0.8 2.0 4.1 1.7 1.7 3.1 1.5 
Golden Girls Mon.-Fri, 4.4 8.7 3.0 1.7 2.9 1.8 3.0 5.7 2.7 2.8 4.0 2.3 
Gutting Light 5.7 11.3 5.0 2.0 3.6 13 4.8 9.0 4.3 3.6 5.3 3.4 
Home 1 ?.7 3.1 2.7 1.2 0.8 13 2.3 2.1 23 2.1 1.4 2.2 
Homs 2 3.1 3.3 3.0 1.4 1.2 1.5 2.5 2.2 2.6 2.4 1.8 2.4 
Loving 3.7 8.3 3.1 2.1 4.1 1.8 2.8 5.0 2.4 23 6.0 2.5 
One Life To Lve 65 14.1 5.6 3.3 6.6 2.8 5.3 10.2 4.7 5.5 9,4 4.9 
Perleol Strang or* Mon.-Fri. 2.0 3.1 1.9 1.1 13 1.1 1.3 1.3 1.3 1.5 1.5 15 
Price Is Right 1 5.3 8.8 4.6 1.8 2.3 1.7 3.9 6.2 3.0 2.2 2.3 23 
Price le Right 2 6.0 10.8 6.0 2.1 3.3 2.0 4.8 7.5 4.4 23 33 2.7 
Santa Barbara 3.7 5.8 3.4 1.3 1.8 1.2 2.8 4.3 2.7 2.5 2.8 2.4 
Scrabble 2.2 1.7 2.3 0.8 1.2 0.8 1.6 1.0 1,0 1.0 0.8 13 
22 7 Mon.-Fri. 3.6 9.8 2.8 1.5 3.1 1.2 25 6.2 2.0 2.4 5.7 1.9 
Wheel of Fortune 2.9 4.4 2.7 1.2 1.4 1.1 2.1 2.5 2.0 1.4 12 1.4 
Young And The Restless 0.2 18.2 7.1 3.2 4.7 3.0 63 12.9 6.0 fi.0 7.6 4.8 
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1 Young And The Restless 13.4 
2 AH My Children 12.5 
3 One Life To Uve 12.0 
4 General Hospital 11.4 
5 Bold And The Beautiful 10.7 
6 Aa The World Turns 9.4 
6 Guiding Light 9.4 
8 227 Mon.-Fri. 9.0 
9 Price is Right 2 8.7 





11 Price la Right 1 7.4 
12 Loving 7.1 
13 Santa Barbara 5.3 
14 Generations 6.0 
15 Another World 4.4 
16 Days of (Xr Lives 43 
17 Family Fgud 3.8 
18 Classic Concentration 3.4 
19 Wheat of Fortune 3 3 
20 Home 2 2.9 
Table B 
February *90 Monday-Frldey Daytime Programs % Rating 
Households Working Women 18+ Women 18+ Woman 18.48 
All All All All 
Program Name Composite Blaok Other Composite Blaok Other Composite Black Oth or Composite Black Other 
Al My Children 6.3 12.5 5.5 3.3 5.8 2.0 6.1 6.9 4.6 5.2 78 4.8 
Another World 3.9 4.4 3.9 13 1.6 1.5 3.2 33 3.2 3.2 3.0 3.2 
AaThoWorWTurna 5.6 9.4 5.1 2.1 2.0 2.0 6.0 73 4.6 as 4.6 3.3 
Bold Ana The Beautiful 5.6 10.7 5.0 2.2 3.3 29 5.0 8.8 4.5 ai 4.8 2.8 
Classic Concentration 2.6 3.4 2.8 0.9 1.0 0.9 2.1 23 2.1 1.3 13 1.3 
Days ol Our Lives 5.4 4.3 5.6 2.1 1.2 23 43 3.1 4.4 4.2 2.7 4.4 
Family Feud 2.9 3.8 2.8 1.0 1.B 09 2.2 2.7 23 1.4 1.4 1.4 
Genera) Hospital 7.2 11.4 6.6 3.6 62 3.1 5.8 83 5.5 5.1 6.0 5.0 
Generation* 2.8 5.0 2.3 1.1 1.B 1.0 1.0 33 1.7 1.B 3.1 1.8 
Golden Girls Mon.-Fii. 4.4 8.2 3.8 1.6 2.9 1.7 3.2 5.1 2.9 2.8 4.5 25 
Guiding Light 5.2 9.4 4.6 1.8 3.1 1.7 4.4 8.0 3.9 3.3 4.9 3.1 
Homel 2.7 2.8 2.7 1.0 0.8 1.0 2.1 1.8 23 18 1.3 1.9 
Home 2 2.9 2.0 2.9 13 13 1.3 2.3 1.9 2.4 2.0 1.4 2.1 
loving 3.2 7.1 2.7 1.7 35 1.4 2.5 5.0 2.1 23 3.6 2.0 
One Life To Live 6.0 12.0 5.2 2.9 6.4 2.4 5.0 8.7 4.5 4.6 7.1 4.3 
Perfect Strangers Moa-Fri. 1.7 2 3 1.6 0.8 13 0.8 1.1 1.3 1.1 13 1.4 13 
Price Is Right 1 5.4 7.4 5.1 1.7 2.7 1.5 4.0 5.5 aa 23 23 2.2 
Pr ice Is Right 2 6.4 B.7 6.2 2.0 2.9 1.9 4.8 6.1 4.6 2.7 3.0 2.7 
Sants Barbara 3.7 5.3 3.6 1.6 1.0 1.6 2.9 3.9 2.7 2.8 3.1 2.7 
Scrabble 2.3 2.6 2.3 0.7 1.0 0.7 1.7 1.5 1.7 13 0.9 13 
227 Mon.-Fri. 3.4 9.0 2.7 1.4 2.7 1.2 2.3 5.3 1.9 2.3 4.8 18 
Wheel ol T-onuna 2.9 32 2.9 0.9 1.2 0.9 2.3 2.3 2.3 1.3 O.B 1.4 
Young And The Reotlcsa 7.7 13.4 7.0 3.2 4.1 3.1 6.7 11.1 6.1 4.5 6.3 4.4 
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1 Young And The Resiles# 14.7 
2 General Hospital 12.1 
3 Bold And The Beautiful 12.0 
3 One Ufa To live 12.0 
5 All My Children 11.4 
8 Price Is Fight 2 10.1 
7 As The World Turn# 9.7 
8 Guiding Light 9.0 
9 Price 13 RlghM 8.3 





11 LoWig 8.9 
12 Marsha Warfield shew 8.3 
13 FamJyFued 5.0 
14 227 Mon.-Fri. 4.8 
16 Generations 4.8 
10 Santo Barbara 4.5 
16 Wheel of Fortune 4.5 
18 Days ol Our Lives 3.7 
18 Another World 3.7 
20 Classic Concentration 3.6 
Table B 
May ’90 Monday-Frlday Daytime Programs % Rating 
Households Working Women 18* Women 18* Women 18-49 
All All All AH 
Program Name Composite Black Other Oompocite Block Other Composite Black Other o
 
e
 1 s Sleek Other 
AS My Children 6.8 11.4 5.1 3.1 5.4 2.8 4.^ 83 4.2 4.8 88 4.4 
Another World 3.8 3.7 3.6 1.6 1.4 1.5 3.1 23 33 3.0 2.4 3.1 
As The World Turns 5.6 9.7 5.0 2.3 3.9 2.0 4.9 9.3 43 3.4 5.5 3.0 
Bold And The Beautiful 5.7 12X3 4.9 2.2 4.1 1.9 5.0 11.3 4.2 33 63 2.7 
Classic Concentration 2.3 3.8 23 0.7 1.0 0.7 1.7 28 18 13 13 1.0 
Days o< Our Lves 4.9 3.7 5.1 2.2 13 2.3 4.1 3.0 4.2 4.1 2.2 4.4 
Family Feud 3.0 5.0 2.8 0.9 1.8 09 2.2 3.3 2.1 1.4 1.0 1.3 
General Hospital 8.6 12.1 6.9 33 7.0 28 53 9.5 4.9 5.1 7.7 4.7 
Generation# 2.3 4.8 2.0 10 1.8 0.9 1.8 3.1 18 1.7 3.0 1.6 
Golden Girls Mon.-Fri. 3.7 7.4 3.3 1.5 2.3 : 1.4 2.8 S.O 2.5 2.4 3.5 23 
GUdng Light 5.0 9.0 4.5 2.0 3.9 1.8 4.3 83 3.7 3.2 5.1 2.9 
Homo 1 2.3 2.3 2.3 0.9 13 0.9 18 1.6 1.9 18 13 18 
Home 2 2.6 23 2.7 1.1 13 1.0 2.1 1.4 23 2.0 13 2.1 
Loving 2.9 6.9 2A 1.5 3.9 1.2 2.3 4.6 2.0 2.1 4.1 1.8 
Moraha Warfield Show 2.7 8.3 2 3 1.3 2.3 1.1 2.1 4.2 1.8 18 3.1 18 
One Life To Live 5.5 12.0 4.7 2.7 6.6 23 4.8 9.0 4.0 4.5' 8.0 4.0 
Period Strangers Mon.-M 1.4 2.1 13 0.7 1.2 0.7 1.0 1.3 1.0 1.2 1.4 1.1 
Price is Right 1 4.7 8.3 4.2 13 2.1 13 3.4 6.1 3.0 1.9 2.8 1.7 
Price Is Right 2 5.9 10.1 5.4 1.7 2.5 18 4.4 78 3.9 2.5 3.9 2.3 
Santa Barbara 3.3 4.6 3.2 1.2 1.4 13 2.7 3.3 28 2.5 2.2 2.6 
227 Mon.-Frf. t.7 4.9 1.2 0.7 18 08 1.1 2.9 0.9 1.0 2.6 08 
Wheel ol Fortune 2.8 4.5 23 0.8 13 0.7 2.1 3.1 2.0 13 1.7 1.1 
Young And The Resiles# 7.9 14.7 7.0 3.1 4.7 2.9 6.9 13.5 6.0 4.7 78 4.2 
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1 Young And The Restless 14.9 
2 One Life To Live 12.3 
2 Bold And The Beautiful 12.3 
4 General Hospital 11.9 
5 A1 My Children 11.5 
6 Price Is Right 2 11.1 
6 As The World Turns 10.5 
8 Guiding Light 9.8 
9 Price is Right 1 9.0 





11 Marsha Warfield Show 6.9 
12 Loving 6.6 
13 Generations 5.1 
13 Family Feud 5.1 
15 Santa Barbara 4.8 
16 Days of Our Lives 4.7 
18 Wheel ot Fortune 4.7 
18 Classic Concentration 4.1 
19 227 Mon^f ri. 3.9 
20 Another World 3.8 
Tobla B 
July *90 Monday-FHday Daytime Programs K Rating 
Households Working Woman IB* Women 18+ Women IB-49 
All All All All 
Program Nome Composite Black Other Composite Black Other Composite B1*ek Other Composite Btaok Other 
A* My Children 6.0 11.6 5.3 3.3 5.3 3.0 4.6 8.3 4.1 4.8 7S 4.4 
Another World 4.0 3.8 4.1 1.6 1.8 1.8 3.2 2.8 3.2 2.9 1.7 3.1 
A* The World Turns 6.9 10.5 5.3 2.4 6.8 1.9 6.1 0.4 4.6 3.8 6.4 3.2 
Bob And The Beautiful 8.0 12.3 5.1 2.7 5.8 2.2 5.1 10.6 4.4 3.4 6.9 2.9 
Classic Concentration 3.0 4.1 2.8 1.1 1.4 1.1 2.0 2S 1.9 1.5 1.7 IS 
Days of Our Uves 6.9 4.7 e.6 2.3 1.9 2.3 4.3 3.1 4.5 4.3 2.4 4.6 
Family Fsud 3 2 5.1 3.0 1.2 1.8 1.2 2.3 3.2 2.1 1.5 1.7 14 
General Hospital 6 2 11.9 5.5 3.6 7.6 3.1 5.0 0.7 4.4 4.6 BS 4.1 
Generations 2.6 6.1 2.2 0.9 1.8 OS 1.7 3.0 1.5 1.6 22 1.4 
Golden Girts Mon.-frt. 4.1 8.2 3.6 2.0 3.9 1.7 2.7 5.4 2.3 2.5 4S 2.2 
Guiding Light S.3 9.8 4.7 2.3 5.3 IS 4.5 8.6 4.0 3.4 6 2 3.0 
Hornet 2.8 2.6 2.8 1.4 1.9 1.3 2.2 2.1 2.2 2.1 2.1 2.1 
Home 2 3.1 2.8 3.2 1.5 1.6 1.5 2.5 2.0 2.5 2.3 2.1 2.3 
Lets Make A Deal Mon.-Fri. 2.1 3.2 2.0 0.7 12 0.7 1.4 1.7 1.3 1.1 IS 1.1 
Loving 3.1 6.8 2.7 IB 3.7 IS 2.4 4 3 2.0 2.3 4jB IS 
Marsha Warfield Show 2.7 6.9 2.2 1A 3.3 1.1 1.8 4S 1.4 1.6 3S 1.3 
Match Gama 1.6 1.7 1.6 OS 0.8 0.5 1.1 OS 1.1 1.1 OS 1.1 
OneLifeToLMe 5.6 12.3 4.7 32! 5.8 2S 4.4 OS 3.7 4.5 9.0 3.3 
Perfect Strangers Mon.-Fri. 2.1 2.8 2.0 OS 0.8 OS 1.1 IS 1.1 1.3 IS IS 
Price Is Right 1 5.9 9.0 5.5 2.0 2.3 2.0 4.t 6.5 3.7 2.4 3.1 2.3 
Price Is Right 2 7.4 11.1 6.9 2S 3.3 2A 5.1 8 2 4.7 3.1 42 2.9 
Santa Barbara 3.4 4.8 3.2 1.4 1.6 1.4 2.6 34 2S 2.4 2.1 2S 
227 Mon.-FrL 1.5 3.9 1.1 0.7 1.6 0.6 0.7 IS OS 0.8 1.7 0.5 
Wheal of Fortune 3.3 4.7 ai 1.1 1.2 1.1 2.4 3.1 2S 1.3 1.3 1.3 
Young And The Restless 8.2 14.9 7.4 3.9 6.8 3.4 7.0 13.0 6.1 6.0 8.9 4.4 
APPENDIX B 
LETTERS REQUESTING PARTICIPATION 




SP. 6. Sfcoa; U099 
cfcvnfa ^/ttorucci, '^Da/oflyMiui 909H 
(213) 392-97H 
May 22, 1991 
Dr. Kenneth B. Clark 
Kenneth B. Clark & Associates, Inc. 
615 Broadway 
Hastings-on-Hudson, New York 10706 
Dear Dr. Clark: 
I am a doctoral student in the School of Education at the University 
of Massachusetts at Amherst. Respectfully, I request your partici¬ 
pation in my dissertation research project, which is supervised by 
Dr. Norma Jean Anderson. The major purpose of my research is to 
determine the impact of television on the self-perceptions of 
African-American young adults. The specific statement of purpose is 
attached for your review. 
I would like you to serve as an expert judge to view four shows; 
each show embodies twenty to thirty minutes and approximately five 
episodes. After each episode, you will write an analysis of any 
positive and/or negative imageries that you think may influence the 
self-concept of African-American young adults. 
The time you will spend viewing the four shows should not exceed 
three hours. I sincerely hope you agree to participate in this 
research. Please write to inform me about your decision. 
Also, if you decide to serve as a judge, it would be helpful if you 
would send a copy of your resume. Your written response and resume 
will be included in my dissertation. 
Thank you for your consideration. 
Sincerely, 





KENNETH B. CLARK 
PRESIDENT 
615 BROADWAY 
HA STING S-ON-HUDSON 
NY 10706 
914-478-1010 
14 June 91 
Ms. Camille 0. Cosby 
P.0. Box 4049 
Santa Monica, CA 90404 
Dear Camille: 
Without question I will be happy to participate in 
your dissertation research project which is being 
supervised by Dr. Norma Jean Anderson. The purpose 
of your study, namely to attempt to determine the 
possible influences of television on the self-perception 
of African-Americars eighteen to twenty-five years of 
age, is very important. As you probably know, Mamie 
and I conducted research on the affects of color on 
the self-image of young blacks between the ages of 
five and eight. I look forward to the results of 
your study as a follow-up of this earlier study. 
You will find enclosed a summary resume which you 
requested. Please let me know about the timing and 
specifics of my role. 




Kenneth B. Clark 
615 Broadway 
Hastings-on-Hudson, New York 10706 
(914)478-1010 
EDUCATION 
Diploma, George Washington High School, New York, NY, 1923-31 
B.S., Magna Cum Laude, Howard University, Washington, D.C., 1935 
M.S., Howard University, Washington, D.C., 1936 




Howard University, Washington, D.C., Instructor 




Hampton Institute, Hampton, VA, Asst. Prof./Psychology 
City College-CUNY, New York, NY, Department of Psych. 





Visiting Professor, Columbia University, New York, NY 
Visiting Professor, Tuskegee Institute, AL 
Visiting Professor, University of California-Berkeley 
Visiting Professor, Harvard University, Cambridge, MA 
CAREER-RELATED ACTIVITIES 
1946- Founder and Director, Northside Center for Child 
1961-1968 
1964-1966 
Development, New York, NY 
Consultant, Personnel Division, U.S. Department of State 
Founder and Director, Harlem Youth Opportunity 
1967-1975 
Unlimited, Inc. (HARYOU), New York, NY 
Founder and Director, Metropolitan Applied Research 
1975-1989 
Center (MARC), New York, NY 
Founder and Director, Clark, Phipps, Clark & 
1989- 
Harris, Inc., New York, NY 
Founder and Director, Kenneth B. Clark & Associates, 
Hastings-on-Hudson, NY 
PUBLICATIONS 
1955 Prejudice and Your Child. Boston, Beacon Press, 1955. 
Reprinted by Wesleyan University Press, 1988. 
1965 Dark Ghetto. New York, Harper & Row, 1965. 
1972 
Reprinted by Wesleyan University Press, 1989. 




Pathos of Power. New York, Harper & Row, 1974 
With co-author Jeannette Hopkins, A Relevant War 
1966 
Against Poverty. New York, Harper & Row, 1969. 
With co-author Talcott Parsons, The Negro American. 
Boston, Houghton-Mifflin, 1965. 
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<3P. 6. Sfcoa; 907/9 
cfarUa ^cUcflyM'Ua, 90911 
(213) 392-971! 
May 22, 1991 
Dr. Johnnetta B. Cole 
President 
Spelman College 
350 Spelman Lane, S.W. 
Atlanta, Georgia 30314 
Dear President Cole: 
I am a doctoral student in the School of Education at the University 
of Massachusetts at Amherst. Respectfully, I request your partici¬ 
pation in my dissertation research project, which is supervised by 
Dr. Norma Jean Anderson. The major purpose of my research is to 
determine the impact of television on the self-perceptions of 
African-American young adults. The specific statement of purpose is 
attached for your review. 
I would like you to serve as an expert judge to view four shows; 
each show embodies twenty to thirty minutes and approximately five 
episodes. After each episode, you will write an analysis of any 
positive and/or negative imageries that you think may influence the 
self-concept of African-American young adults. 
The time you will spend viewing the four shows should not exceed 
three hours. I sincerely hope you agree to participate in this 
research. Please write to inform me about your decision. 
Also, if you decide to serve as a judge, it would be helpful if you 
would send a copy of your resume. Your written response and resume 
will be included in my dissertation. 
Thank you for your consideration. 
Sincerely, 




Office of the President 
350 Spelman Lane, S.W 
Atlanta, Georgia 30314-4399 
404-681-3643 
Dr. Jobnnetta D. Cole 
President 
June 11, 199.1 
Ms. Camille 0. Cosby 
P. O. Box 4049 
Santa Monica, California 90411 
Dear Ms. Cosby: 
I will be pleased to serve as one of the judges who will 
view and comment on three films in connection with your 
doctoral work in the School of Education at the University of 
Massachusetts at Amherst. Thank you for including me in this 
project. I look forward to viewing the films, and at a later 
date, learning from your work. 
In 
resume 
response to your request, 
and a biographical sketch. 
enclosed is a copy of my 
JBC:pa 
Enclosures (2) 
More Than a Century of Service to Women Who Achieve 
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JOHNNETTA B. COLE 
President 
Spelman College 
350 Spelman Lane, S. W. 
Atlanta, Georgia 30314-4399 
(404) 681-3643 
EDUCATION 
Ph.D, Anthropology, 1967 
Northwestern University 
M.A., Anthropology, 1959 
Northwestern University 
BA., Sociology, 1957 
Oberlin College 
Basic College (Early Entrance), 1953 
Fisk University 
ACADEMIC AND ADMINISTRATIVE 
EXPERIENCE 
Spelman College, President, 1987 - present 
Hunter College of the City University of New York, 
Professor of Anthropology, 1983-1987; Director of The Latin 
American and Caribbean Studies Program, 1984-1987 
Oberlin College, Visiting Professor of Women's Studies, 1986 
Williams College, Luce Visiting Professor, Anthropology, 
Winter Study Term, 1984 and 1985 
Hunter College of the City University of New York, Russell 
Sage Visiting Professor, Anthropology, 1983-1984 
University of Massachusetts, Associate Provost for 
Undergraduate Education, 1981-1983 
University of Massachusetts 
Ranks of assistant to full professor in the Departments of 
Anthropology and Afro-American Studies 1970-1983 
Washington State University, 
Director, Black Studies; 
Assistant Professor, Anthropology 1969-70 
University of California, Los Angeles 




-2- Johnnetta B. Cole 
SELECTED PUBLICATIONS 
Anthropology for J he Nine ties; Introductory Readings. 
editea volume with Introduction to each chapter/The Free Press 
("■Macmillan Publishing Company, Inc.), (1988), 463 pages. 
All American Women: Lines that Divide. Ties That Bind. 
19.8i>, Edited volume with a major essay pp. 1-30, and an 
Introduction to each of the five sections. The Free Press. 450 pages. 
"The Making of the Cuban Nationality," In Cuba: A View 
from Insiae, Published by The Center for Cuban Studies, with a 
grant from the New York Endowment for the Humanities, (1985), 
pp. 3-9. 
"On Racism and Ethnocentrism," with Elizabeth H. Oakes. An 
Afterword to The Changelings, by Jo Sinclair, The Feminist Press. 
New York, (1985), pp. 339-3477 
"Foreward" to Student Culture and Activism in Black South 
African Universities, by Mokubung O. Nkomo. Greenwood Press, 
(1985), Westport, Conn. 
Anthropology for the Eighties: Introductory Readings. 
editecl volume with Introduction to each chapter. The Free Press 
(MacMillan Publishing Company, Inc.), (1982), 463 pages. 
"Vera Mae Green (1928-1982)."American Anthropologist. 
Vol. 84, No. 3, (1982), pp. 633-635. 
Guest co-editor (with Sheila S. Walker) of the Fall and 
Winter 1980 issues of The Black Scholar on Afro-American 
Anthropology. Included in the issues are "An Introductory Essay," 
(with Sheila S. Walker); and "Race to Equality: The Impact of the 
Cuban Revolution on Racism;" (1980), pp. 2-24. 
"Militant Black Women in Early U.S. History,"Th£_BLa^k 
Scholar. Vol. 9, No. 7, (1978), pp. 38-44. 
"Soul and Style," in Festac '77 (official book of the 
Festival of African Arts and Culture, held in Nigeria, West Africa, 
1977). African Journal Limited, Kirkman House, London, England, 
and the International Festival Committee, Tkoyi, Lagos, Nigeria. 
"The Black Bourgeoisie," In. Through Different Eyes. Peter 
I. Rose, Stanley Rothman and William J. Wilson (eds.), Oxford 
University Press, (1973), pp. 25-43. 
"Black Women in America: An Annotated Bibliography," The 
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"Culture: Negro, Black and Nigger.'The Black Scholar. 
Vol. I, No. 8, (1970), pp. 40-44. (This article has been reprinted 
in several anthologies.) 
"Growth Without Development", junior author with Robert W. 
Clower, et. al., Northwestern University Press, (1966). 
BOARDS, COUNCILS, 
COMMITTEES AND MEMBERSHIPS 
Board of Directors: 
American Council on Education 
Association of American Colleges 
Campus Compact 
Catalyst 
Center For Women's Policy Studies 
Citizens and Southern Georgia Corporation 
Coca-Cola Enterprises 
Committee for Economic Development 
Leadership Atlanta 
The Alonzo F. and Norris B. Herndon Foundation 
The Feminist Press 
The Points of Light Initiative Foundation 
The Study Hall at Emmaus House, Inc. 
Advisory Boards: 
Atlanta Women's Network, Inc. 
Center on Violence and Human Survival 
Fund For A Free South Africa 
SISA (Sisterhood in Support of Sisters in South Africa) 
W.E.B. Dubois Foundation, Inc. 
Editorial Boards: 
AllllKQpoLQgy.andJium^nisin_Quart_crlv 
The Black Scholar, Advisory and Contributing Editor 
Emerge Magazine, Editorial Advisory Board 
Columnist for McCall's magazine 
Memberships: 
American Anthropological Association (Fellow) 
Atlanta Rotary Club 
Business Higher Education Forum 
Coalition of 100 Black Women 
Council on Foreign Relations 
Delta Sigma Theta Sorority 
National Council of Negro Women 
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The Links, Inc. 
Utopian Literary Club 
Women's Foreign Policy Council 
ACADEMIC AND PROFESSIONAL 
HONORS 
The Achievement Award from the American Association of 
University Women (1991) 
Northwestern University Alumni Merit Award (1991) 
Outstanding Citizen of the State of Georgia Resolution 
from the Georgia State Senate (1991) 
The American Woman Award from the Women's Research and 
Education Institute (1990) 
Clariol Mentor Award in Education (1990) 
The American Woman Award from the Women's Research 
and Education Institute (1990) 
The WISE Woman Award from the Center for Women's Policy 
Studies (1990) 
Essence Magazine Award in Education, 1989 
Working Woman Magazine Hall of Fame, 1989 
Candace Award, Education, National Coalition of 100 
Black Woman, 1988 
Elizabeth Boyer Award, Women's Equity Action League 
(WEAL), 1988 
Woman of the Decade Award, the Women's Leadership 
Institute of Avila College, 1988 
Who's Who of American Women, cited in 1986 
Who's Who in Black America, cited in 1980 
Outstanding Faculty Member of the Year, Washington 









The College of Wooster 
?g University of Massachusetts 
Williams College 
New York University 
Princeton University 
Southeastern Massachusetts University 
Southwestern University 





Dr. Cole's teaching career has taken her from Washington State University, where she was named 
Outstanding Faculty Member of the Year, to the University of Massachusetts at Amherst. There she 
became a full professor of Afro-American studies and Anthropology and for two years served as 
Associate Provost for Undergraduate Education. In 1983, she was appointed Russell Sage Visiting 
Professor at Hunter College, and in 1984 she joined the faculty as a full professor of Anthropology and 
Director of the Latin American and Caribbean Studies Program. In 1986, Dr. Cole was appointed to the 
graduate faculty of the City University of New York. She held close positions until her appointment to 
Spelman. 
Leadership Through Service 
Widely recognized as a leader. Dr. Cole is a member of the Business Higher Education Forum. She 
was appointed by President Bush to serve as a founding director of the Points of Light Foundation. She 
serves as a member of the board of directors of the Citizens and Southern/Sovran Georgia Corporation 
and Citizens and Southern National Bank. Most recently she was the first woman elected to the 
Coca-Cola Enterprises board of directors. 
Her other board service includes: 
• American Council on Education 
• Association of American Colleges 
• Atlanta Women's Network, Inc. 
• Center For Women's Policy Studies 
• Committee for Economic Development 
• The Feminist Press 
• The Alonzo F. and Norris B. Herndon Foundation 
• Leadership Atlanta 
• SISA (Sisterhood in Support of Sisters in South Africa) 
Among the organizations of which Dr. Cole is a member are the following: 
• Atlanta Rotary Club 
• The Campus Compact Executive Committee 
• The Coalition of 100 Black Women 
• The Council On Foreign Relations 
• Delta Sigma Theta Sorority 
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• The Links, Inc. 
• The National Council of Negro Women 
• The National Political Congress of Black Women 
• The Smithsonian Council 
• The Women's Foreign Policy Council 
Dr. Cole is also: 
• An advisory and contributing editor for The Black Scholar 
• On the editorial board of Anthropology and Humanism Quarterly 
• An editorial advisory board member for Emerge magazine 
• A columnist for McCall's magazine 
She is: 
• Included in Who's Who in Black America (1980), and Who's Who of American Women (1986). 
Honors and Awards 
Her numerous awards and honors include: 
• The Achievement Award from the American Association of University Women (1991) 
• The Northwestern University Alumni Merit Award (1991) 
• Outstanding Citizen of the State of Georgia Resolution from the Georgia State Senate (1991) 
• The American Woman Award from the Women's Research and Education Institute (1990) 
• The Clairol Mentor Award in Education (1990) 
• The YWCA Atlanta Women In Achievement Award (1990) 
• The WISE Woman Award from the Center for Women's Policy Studies (1990) 
• The Essence Magazine Award in Education (1989) 
• Induction into the Working Woman Magazine Hall of Fame (1989) 
• The Elizabeth Boyer Award from the Women's Education Action League (WEAL)(1988) 
• The Candace Award in Education from the National Coalition of 100 Black Women (1988) 




She has received honorary doctorate degrees from Bates College, Dennison College, Fisk 
University, Grinnell College, Lafayette College, Macalester College, Marygrove College, The College of 
New Rochelle, New York University, Princeton University, Southeastern Massachusetts University, 
Southwestern University, The College of Wooster, University of Massachusetts, Williams College, and 
Yale University. 
Dr. Cole has been included in the acclaimed photography exhibit and book "I Dream A World: 
Portraits of Black Women Who Have Changed America", honored as a Woman of Distinction by the 
National Association for Women Deans, Administrators and Counselors, and named one of the 100 
most influential people in Georgia. She was named one of America's most outstanding African 
Americans in the 20th anniversary issues of both Essence magazine and Black Enterprise magazine 
(where she was pictured on the cover). 
Her major media appearances include "Nightline", the premiere of "Saturday Night With Connie 
Chung", "All Things Considered", and "Eyes on the Prize, Part II". 
Dr. Cole is married to Arthur J. Robinson Jr., the mother of three sons and two step sons and the 
surrogate mother to the 1,700 women currently enrolled at Spelman College 
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(243) 392-9744 
May 22, 1991 
Dr. Alvin F. Poussaint 
Judge Baker Children's Center 
295 Longwood Avenue 
Boston, Massachusetts 02115 
Dear Dr. Poussaint: 
I am a doctoral student in the School of Education at the University 
of Massachusetts at Amherst. Respectfully, I request your partici¬ 
pation in my dissertation research project, which is supervised by 
Dr. Norma Jean Anderson. The major purpose of my research is to 
determine the impact of television on the self-perceptions of 
African-American young adults. The specific statement of purpose is 
attached for your review. 
I would like you to serve as an expert judge to view four shows; 
each show embodies twenty to thirty minutes and approximately five 
episodes. After each episode, you will write an analysis of any 
positive and/or negative imageries that you think may influence the 
self-concept of African-American young adults. 
The time you will spend viewing the four shows should not exceed 
three hours. I sincerely hope you agree to participate in this 
research. Please write to inform me about your decision. 
Also, if you decide to serve as a judge, it would be helpful if you 
would send a copy of your resume. Your written response and resume 
will be included in my dissertation. 
Thank you for your consideration. 
Sincerely, 




HARVARD MEDICAL SCHOOL 
DEPARTMENT OE PSYCHIATRY 
ALVIN F. POUSSAINT, M.D. 
Associate Professor of Psychiatry 
Associate Dean for Student Affairs 
Senior Associate in Psychiatry, 
Judge Baker Children's Center and 
The Children s Hospital 
Reply to: 
Judge Baker Children's Center 
295 Longwood Avenue 
Boston, Massachusetts 02115 
(617) 232-8390 
May 31, 1991 
Camille 0. Cosby 
P.0. Box 4049 
Santa Monica, CA 90411 
Dear Ms. Cosby: 
I received your letter of May 22nd requesting my participation 
in your dissertation research project at the School of Education at 
the University of Massachusetts at Amherst. Your research to 
determine the impact of television on the self-perceptions of 
^fpican-American young adults is an important undertaking. It is 
important to increase our understanding of the effects of television 
particularly onrblack youth. 
I would be pleased to serve as an expert judge to view three 
films. As you suggest, after each episode, I will write an analysis 
of any positive or negative imageries that I feel may influence 
African-American young adults. 
Please find enclosed a copy of my curriculum vitae. I look 






Name: Alvin Francis Poussaint, MD 
Address: Judge Baker Children's Center 
295 Longwood Avenue, Boston, MA 02115 
Date of Birth: May 15, 1934 






Cornell University Medical College 
University of California at Los Angeles 
Postdoctoral Training: 
Internship and Residencies: 
1960-1961 Intern in Straight Medicine, UCLA Center for the Health 
Sciences, Los Angeles, CA 
1961-1964 Psychiatric Resident, UCLA Neuropsychiatry Institute, 
Los Angeles, CA 
1964-1965 Chief Resident, Department of Psychiatry, UCLA 
• Neuropsychiatric Institute, Los Angeles, CA 
Licensure and Certification: 
1970 Board Certified, American Board of Psychiatry and Neurology 
(#10993) 
1978 Board Eligible, Child Psychiatry 
Academic Appointments: 
1965-1966 Senior Clinical Instructor of Psychiatry, 
1965-1966 
Tufts University Medical School, Boston 
Southern Field Director,Medical Committee for Human Rights, 
1969- 
Jackson, Mississippi 
Associate Dean for Student Affairs, 
Harvard Medical School, Boston, MA 
1967-1969 Assistant Professor of Preventive Medicine, 
1967-1969 
Tufts University Medical School, Boston 
Assistant Professor of Psychiatry, 
Tufts University Medical School, Boston 
1969-1978 Associate Professor of Psychiatry, 
Massachusetts Mental Health Center, Boston 
1969- Associate Professor of Psychiatry, 
1975-1978 
Harvard Medical School, Boston 
Director of Student Affairs (Dean of Students), 
Harvard Medical School, Boston 
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Academic Appointments Cont: 
1978- Senior Associate Professor of Psychiatry, The Children's 
Hospital/Judge Baker Children's Center, Boston 























Visit i n g lecturer in psychiatry, University of Oklahoma 
Medical Center, Oklahoma City, OK 
Associate, Courier House, Radcliffe College, Cambridge, MA 
Faculty Sponsor, Student Health League, Boston, MA 
Member, Board of Trustees at Wesleyan College, Middleton, CT 
Member, Board of Trustees, National Association of Afro- 
American Artists 
Consultant and Advisor to Department of Health, Education 
and Welfare 
Faculty Sponsor, Student Health Organization, Boston, MA 
Founding Member, Board of Trustees, Operation PUSH (People 
United to Serve Humanity) 
Member, Action for Children's Television 
Delegate, Official Medical Delegation to People's Republic 
of China 
Chairman of the Board, Solomon Carter Fuller Research 
Institutes 
Member of Official Congressional Delegation to Cuba 
Health Consultant, Congressional Black Caucus 
Consultant to FBI, State Department, and White House for 
conferences on civil rights, families, children, etc. 
Consultant for various television stations and film 
projects. On-going consultant to "The Cosby Show," NBC-NY; 
"A Different World," NBC-LA; and a variety of PBS programs. 
Member, Board of Visitors at Boston University's School of 
Social Work 
Co-director, Reverend Jesse Jackson's presidential campaign 
in the Commonwealth of Massachusetts 
Member, Project Interchange sponsored seminar in Israel for 
American Leaders of Public Policy. 
Member, Board of Trustees, Hasbro Children's Foundation 
President and Chairman of the Board, PUSH for Excellence. 
Member, Board of Directors, Society for Traumatic Stress Studies 
Member, Board of Advisors, Education Today 




Chairman, Select Committee on the Education of Black Youth 
Member, Advisory Committee, National Civil Rights Library 
and Archives, NAACP 
Member, Board of Professional Advisors, Baby Talk magazine 
Awards and Honors: 
1966 Service Award, Medical Committee for Human Rights, 
Washington Chapter 
1968 Lowell Lecture Series Presentation, Tufts University 
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Michael Schwerner Award for Contribution to Cause of Civil 
Rights, New York 
Who's Who in America 
Profiled in Up From Within: Today's New Black Leaders 
Profiled in Living Legends in Black 
Who's Who in Black America 
Martin Luther King Jr. Memorial Drum Major Award in Education, 
presented by the Southern Christian Leadership Conference 
Fellow, American Association for the Advancement of Science 
NAACP of Westchester, PA award for contributions to the 
cause of human rights. 
Founder's Award, YMCA, Boston 
Roscoe Conkling Giles Award, Cornell University Medical 
College, New York, NY 
Co-recipient with Bill Cosby, Allied Professional Award, 
Massachusetts Psychological Association 
American Black Achievement Award in Business and the 
Professions, Johnson Publishing Co. 
John Jay Award for Distinguished Professional Achievement, 
Columbia College, New York 
Medgar Evers Medal of Honor, Beverly Hills/Hollywood Chapter 
of the NAACP, Hollywood, CA 
NAACP, Boston Branch, Award for Outstanding Service in the 
Field of Medicine/Health Care 
Wizard Award for outstanding contributions to philanthropy, 
Massachusetts Chapter of National Philanthropy Day 
Organizing Committee, Boston, MA 
Coleus Society, Harvard Medical Alumni Association, Spencer 
B. Lewis Memorial Award, Boston, MA 
Gay & Lesbian Alliance Against Defamation (GLAAD) Media Award 
for "Outstanding Feature Article About Gay & Lesbian Issues" 
Honorary Degrees: 
1972 Doctor of Humanities, Wilberforce University, Xenia, Ohio 
1982 Doctorate of Humane Letters, Governors State University, IL 
1985 Doctorate of Humane Letters, Bank Street College of Education, 
New York, NY 
1986 Doctor of Law, Washington University, St. Louis, MO. 
1986 Doctor of Humane Letters, Central State University, 
Wilberforce, Ohio 
1987 Doctor of Humanities, Roger Williams College, Bristol, RI 
1988 Doctor of Humane Letters, State University of New York at Albany 
1988 Doctorate of Humane Letters, Chicago State University 
1988 Doctor of Humane Letters, Union College, Schenectady, New York 
Major Committee Assignments: 
National and Regional: 
1968-1969 National Treasurer, Medical Committee for Human Rights 
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Admissions Committee (Chair, Subcommittee on Small Colleges) 
Faculty Representative, Student Faculty Committee 
Curriculum Committee 
Health Career Summer Program Committee 
Faculty Council 
Chair, George Gay Lectureship Committee 
Standing Committee of Minorities 








The Black Scholar 
Psychotherapy: Theory and Research and Practice 
Journal of Afro-American Issues 
Editorial Advisory Board, Council on Interracial Books for 
Children 
Harvard Medical School Mental Health Newsletter 
Editorial Advisory Board, Victimology: An International Journal 














Member, American Assoc, of Television and Radio Artists 
Founding Member, Black Psychiatrists of America 
Member, National Medical Association 
Founding Member, Treasurer, Black Academy of Arts and Letters 
Committee on Black Psychiatrists, American Psychiatric Assoc. 
Fellow, American Psychiatric Association 
Committee on International Affairs, American Psychiatric Assoc. 
Fellow, American Association for the Advancement of Science 
Member, International Platform Association 
Member, Honorary Advisory Board, National Medical 
Fellowships, Inc. 
Affiliate Member, American Academy of Child Psychiatry 
Member, The Aesculapian Club, Harvard Medical School 
Fellow, American Orthopsychiatric Association 
Major Research Interests: 
1. Psychological & social adaptation of interracial children 
2. Family adaptation to death and dying 
3. Race relations 
4. Pharmocological treatment of bedwetting 
Teaching Experience: 
1967- Guest lecturer at universities and colleges across the 
nation on families, children, race, and the media. 
1967-1969 Seminar in Psychiatry for first year medical students, 
Tufts University Medical School, Boston, MA 
1969-1981 Co-Director with Dr. Leon Eisenberg, Behavioral Science 
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Thesis advisor and research supervisor for students at 
Harvard Medical School and Harvard University 
Teaching supervisor for trainees in social work, psychology 
and psychiatry 
Lecturer in Dr. Daniel Federman's Clinical Correlates course 
for first year students, Harvard Medical School, Boston 
Lecturer in Dr. Robert Masland's Life Cycle course for first 
year students. Harvard Medical School, Boston 
and Hospital Service Responsibilities: 
Director of Psychiatry, Columbia Point Health Center, 
Boston, MA 
Associate in Psychiatry, Massachusetts General Hospital, 
Boston, MA 
Associate in Psychiatry, Massachusetts Mental Health Center, 
Boston, MA 
Senior Associate in Psychiatry, The Children's Hospital and 
Judge Baker Children's Center, Boston, MA 
Medical Director/Co-founder, Bereavement Study Group, Judge 
Baker Children's Center 
Principal Investigator, Student Health Organization, HEW Grant 
($110,000/year) 
Principal Investigator, Student Health League, Grants from 
private and government sources ($80,000/year) 
Co-Principal Investigator, Behavioral Science Teaching Course, 
Harvard Medical School ($90,000/year) 
Principal Investigator, Health Careers Grant for Minority 
Recruitment & Retention, Harvard Medical School (@ $85,000/year) 
Principal Investigator, Minority Faculty Development Grant, 
Campbell and Hall Foundation ($25,000) 
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073) 392-9717 
June 5, 1991 
Dr. Kenneth B. Clark 
Kenneth B. Clark & Associates, Inc. 
615 Broadway 
Hastings-on-Hudson, New York 10706 
Dear Dr. Clark: 
Thank you for affirming your participation in my dissertation 
research project. Your input will be invaluable. 
Enclosed in this box are four labeled shows and papers that have 
been numbered for the corresponding shows and episodes. The instruc¬ 
tions for responding are as follows: 
Each show contains approximately five episodes. After 
each episode, stop the show and identify the positive 
and/or negative imageries that may influence the self- 
concept of African-American young adults. 
Next, for each image that you identify, write an analysis 
that explains how.the positive and/or negative imageries 
may influence self-concept. After completing this 
project, please send me your response in the self- 
addressed, stamped package provided for your convenience. 
Again, I am very grateful for your involvement in this meaningful 
study. 
Sincerely, 
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June 5/ 1991 
Dr. Johnnetta B. Cole 
President 
Spelman College 
350 Spelman Lane, S.W. 
Atlanta, Georgia 30314 
Dear President Cole: 
Thank you for affirming your participation in my dissertation 
research project. Your input will be invaluable. 
Enclosed in this box are four labeled shows and papers that have 
been numbered for the corresponding shows and episodes. The instruc 
tions for responding are as follows: 
Each show contains approximately five episodes. After 
each episode, stop the show and identify the positive 
and/or negative imageries that may influence the self- 
concept of African-American young adults. 
Next, for each image that you identify, write an analysis 
that explains how the positive and/or negative imageries 
may influence self-concept. After completing this 
project, please send me your response in the self- 
addressed, stamped package provided for your convenience. 
Again, I am very grateful for your involvement in this meaningful 
study. 
Sincerely, 
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Dr. Alvin F. Poussaint 
Judge Baker Children's Center 
295 Longwood Avenue 
Boston, Massachusetts 02115 
Dear Dr. Poussaint: 
Thank you for affirming your participation in my dissertation 
research project. Your input will be invaluable. 
Enclosed in this box are four labeled shows and papers that have 
been numbered for the corresponding shows and episodes. The instruc¬ 
tions for responding are as follows: 
Each show contains approximately five episodes. After 
each episode, stop the show and identify the positive 
and/or negative imageries that may influence the self- 
concept of African-American young adults. 
Next, for each image that you identify, write an analysis 
that explains how the positive and/or negative imageries 
may influence self-concept. After completing this 
project, please send me your response in the self- 
addressed, stamped package provided for your convenience. 
Again, I am very grateful for your involvement in this meaningful 
study. 
Sincerely, 
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JUDGES' RESPONSE SHEET 
INSTRUCTIONS 
Each show contains approximately five episodes. After each 
episode, stop the show and identify the positive and/or 
negative imageries that may influence the self-concept of 
African-American young adults. 
Next, for each image that you identify, write an analysis 
that explains how the positive and/or negative imageries 
may influence self-concept. 
Name of Judge: _ 
Show Number:  
Air Date: _ 
Number of Episode:  
This show has _ episodes. 
213 
Negative Imageries Likely Influence on 
Self-Concept 
• 
Show Number: _ 
Episode Number: 
214 
Positive Imageries Likely Influence on 
Self-Concept 
• 
Show Number: _ 
Episode Number: 
APPENDIX E 
JUDGES' DATA MATRIX 
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JUDGES' DATA MATRIX 
SHOW/EPISODE 
Judge #1 Judge #2 Judge #3 
Dr. Kenneth B. Clark Dr. Johnnetta B. Cole Dr. Alvin F. Poussaint 










































+ = Positive 
- = Negative 
+/- = Positive/Negative (Hybrid) 
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To Participant in This Study: 
A dissertation research project is being conducted by a doctoral 
student at the University of Massachusetts at Amherst. The subject 
of the research study is "The Influence of Television Imagery on 
Selected African-American Young Adults' Self-Perceptions." The 
research conducted will address what African-American young adults 
think and feel about television programs that describe African- 
American culture. 
You are one of ten young adult African-Americans between the 
ages of eighteen to twenty-five who is being asked to view four 
television shows. Each show contains approximately five episodes. 
After each episode, you will be orally questioned about your percep¬ 
tions of the possible influences of the images in the episode. The 
same questions will be asked for each episode of each show. 
The interview will be audiotaped and later transcribed. Your 
name will not appear on any written materials or in any oral presen¬ 
tations in which the doctoral student might use materials from your 
interview. .Transcripts will be typed with initials for names, and 
in final form the interview material will use pseudonyms. 
As part of the dissertation, the doctoral student may compose 
the materials from your interview as a "profile" in your own words. 
The doctoral student may also wish to use some of the interview 
material for journal articles or presentations to interested 
groups, or for a possible book based on the dissertation. 
You may at any time withdraw from the interview process. You 
may withdraw your consent to have specific excerpts used, if you 
notify the interviewer at the end of the interview. 
In signing this form, you are also assuring the doctoral stu¬ 
dent that you will make no financial claims for the use of the 
material in your interview. 
I, _, have read the above statement 
and agree to participate as an interviewee under the conditions 
stated above. 
Signature of Participant 
Date 
APPENDIX G 
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RESEARCHER'S DATA MATRIX 
1 2 3 4 5 6 7 8 9 10 
Leroy Keri John Ahmed Elizabeth Barbara Lisa Thelma David Gordon 







































+ = Positive 
= Negative 
+/- = Positive/Negative (Hybrid) 
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PERSONAL HISTORY FORM AND 
PROFILES OF INTERVIEWEES 
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PERSONAL HISTORY FORM 
Year of Birth: _ 
Sex: Female: _ Male: _ 
Age:  
City and State of Residence:  
1. What is your present occupation? _ 
2. Is your income: 
_ Under $10,000 
_ Between $10,000-$25,000 
_ Between $25,000-$50,000 
_ Between $50,000--$100,000 
_ Above $100,000 
3. Do you own your home? 
4. What is/are your education experience/experiences? 
(More than one may be checked, if applicable) 
_ Completed High School 
_ High School Diploma 
_ Attended, but not completed college 
_ Associate's Degree 
_ Undergraduate College Degree 
_ Vocational School Degree 
_ Graduate Degree 
More than one graduate degree 
223 
PROFILES OF INTERVIEWEES 
Thelma: 
Thelma, eighteen years old, is a college freshman. 
She works as a clerk, earning an income of less than 
$10,000 per year; and she aspires to be a correctional 
officer. 
Lisa: 
Lisa, twenty-five years old, is a college graduate. 
She works as a secretary, earning an income between 
$10,000 and $25,000 per year. 
Barbara: 
Barbara, twenty-five years old, is a college graduate. 
She is a fashion designer who earns between $25,000 and 
$50,000 per year. 
Elizabeth: 
Elizabeth, twenty-four years old, is a college 
graduate who is currently a third-year law student. She 
earns between $10,000 and $25,000 per year. 
224 
Ahmed: 
Ahmed, twenty-four years old, is a college graduate. 
He is an electrical engineer who earns between $25,000 
and $50,000 per year. 
Keri: 
Keri, twenty-two years old, is a high school 
graduate. She attended college but did not obtain a 
degree. Presently, Keri is a school substitute vocational 
assistant who earns between $10,000 and $25,000 per 
year. 
Leroy: 
Leroy, twenty-five years old, is a college graduate. 
Currently, he is unemployed. 
John: 
John, twenty-three years old, is a high school 
graduate. He is attending college and earns less than 
$10,000 per year. 
Gordon: 
Gordon, nineteen years old, is a college student. 
His income is under $10,000. 
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David: 
David, twenty-three years old, is a high school 
graduate. He has attended college, but he did not obtain 
a degree. He is currently employed, earning a salary that 
is under $10,000 per year. 
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